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ABSTRACT
Although service-learning became a popular method for advancing civic
engagement on college campuses in the 21st Century, it struggled with gaining academic
legitimacy and the support necessary to become institutionalized. The primary research
question for this study was: What factors characterize and distinguish the
institutionalization of service-learning in higher education at two nationally recognized
land-grant institutions in South Carolina? The secondary research questions for this study
addressed how philosophy and mission of service-learning, faculty support for and
involvement in service-learning, student support for and involvement in service-learning,
community participation and partnerships, and institutional support for service-learning
manifest in these institutions. The Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric (Furco, 2002) identifies five dimensions comprising
the institutionalization of service-learning in institutions of higher education and was
used as the conceptual framework for this study.
The researcher selected the collective case study design for this study to obtain a
detailed description of the institutionalization of service-learning at Clemson University
and South Carolina State University. Six types of data were collected in the study
including interviews, documents, participant observation, archival records, audiovisual
materials, and physical artifacts. The researcher analyzed data using Miles and
Huberman’s (1994) three-step process for analyzing data. A within-case analysis of each
land-grant institution was conducted to highlight and describe the uniqueness of each
institution. This was followed by a cross-case analysis to uncover the commonalities that
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characterize both institutions. The researcher identified emergent themes in both withincase and cross-case analysis to distinguish and characterize the institutionalization of
service-learning at land-grant colleges in South Carolina.
The researcher drew nine conclusions based on the common emergent themes
identified in cross-case analysis. These conclusions characterize the commonalities of the
institutionalization of service-learning at land-grant colleges in South Carolina. The nine
major conclusions for this study are:
1. Service-learning is interwoven across campus and represented in many
divisions at land-grant institutions.
2. The mission of public service to the citizens of South Carolina serves as the
foundation for service-learning at land-grant institutions.
3. Service-learning at land-grant institutions enhances the growth and
development of students on many levels.
4. Land-grant institutions use service-learning as a means for graduating future
citizens and community leaders.
5. Institutional support at land-grant institutions is intermittent and dependent on
available resources and competing priorities.
6. Participation in service-learning promotes reciprocity between land-grant
institutions and community partners.
7. Participation in service-learning at land-grant institutions develops and fosters
an ethic of service and care.
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8. Presidential commitment is an essential element for advancing servicelearning at land-grant institutions.
9. Increasing awareness of the benefits of service-learning and the many
opportunities on campus is a priority at land-grant institutions.
The researcher provided general recommendations for college presidents as well
as for administrators, faculty, students, and community partners involved in servicelearning at land-grant colleges. Recommendations for future research include a
qualitative exploration of the role of leadership in advancing service-learning, the
development of a civic engagement in higher education assessment tool, two distinct
qualitative studies on the institutionalization of service-learning at 1862 land-grant
institutions and 1890 land-grant institutions, and the development of a quantitative
instrument based on the qualitative findings in this study.
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CHAPTER ONE
NATURE OF THE PROBLEM
Introduction
Higher education’s commitment to democracy and citizenship may be traced back
to the Colonial period from 1636 -1789, when many founding colleges and universities
were established to meet the needs of citizens in their surrounding colonies (Brubacher &
Rudy, 1997; Harkavy, 2006). This institutional commitment to the principles of civic
education continued on into the establishment of research universities during the
University Transformation era of higher education dating from 1870 -1944 (Checkoway,
2001; Grieger, 1993; Harkavy, 2006). However, it was in the establishment of land-grant
colleges at the end of the Emergent Nation period from 1790 - 1869 that the civic
purposes of higher education were uniquely carried out (Grady, 2003; Kerr, 1961;
Sherwood, 2004).
John A. Hannah, president of Michigan State College, provided an example of the
spirit of land-grant institutions in a 1944 speech at the fifty-eighth annual convention of
the Association of Land-Grant Colleges and Universities:
It is not enough that our young people be outstanding technicians. The
first and never-forgotten objective must be that every human product of
our education system must be given the training that will enable him to be
an effective citizen, appreciating his opportunities, and fully willing to
assume his responsibilities in a great democracy. (Hannah, 1945, p. 76)
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Under this democratic philosophical framework land-grant colleges and
universities were founded in the second half of the 19th Century through the Morrill Acts
of 1862 and 1890. The first Morrill Act of 1862 provided federal funding for land-grant
institutions in all states to provide education in the mechanical and agricultural arts for all
classes of people, not just the wealthy (Kerr, 1931; Mayberry, 1991; Sherwood, 2004).
However, in the South, only Whites were permitted to attend and Blacks were denied
access to education at land-grant colleges. The second Morrill Act of 1890 attempted to
address this disparity by requiring all land-grant institutions to demonstrate that race or
color was not a criterion for admission. If a state could not establish this, then the state
was responsible for creating a separate and equal land-grant institution for Blacks
(Sherwood, 2004).
A significant weakening in civic engagement was observed in institutions of
higher education during the late 1980s and early 1990s. The civic engagement mission at
land-grant institutions experienced a similar decline at the end of the 20th Century
(Gearan, 2005; Saltmarsh, 2005; Sherwood, 2004; Wingspread Group on Higher
Education, 1993). During this time period, colleges were focused on producing graduates
with technical expertise capable of solving well-structure problems but were doing very
little to help graduates gain skills to solve real-world problems in contemporary society
(King & Kitchener, 1994; Schon, 1983; Sternberg, 1996; Zlotkowski, 2007).
Educational leaders and social observers responded to this weakening of civil
society by calling for a renewal of civic engagement in colleges and universities (Boyer,
1990; Bringle, Malloy, & Games, 1999; Colby, Ehrlich & Stephens, 2000; Newman,
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1985; Yanikoski, 2004). Over 950 colleges and universities responded to this call for
civic renewal by revisiting their civic mission statements and joining Campus Compact,
an organization founded in 1985 to promote civic engagement in higher education
(Campus Compact, 1998). Support for civic engagement has broad appeal as it is a
strategic component of most national higher education associations and can be found in
the mission statements of nearly every institution of higher education (Saltmarsh, 2005;
Zlotkowski, 2007).
In response to the renewed commitment to civic engagement, many successful
programs were developed to encourage students to engage in democratic processes on
their campuses (Campus Compact, 2006; Saltmarsh, 2005; Zlotkowski, 2007). In
particular, service-learning was viewed as a powerful pedagogical tool to promote civic
engagement in educational settings and to develop civic responsibility among students
(Billig & Welch, 2004; Eyler & Giles, 1999). At most institutions of higher education,
service-learning is the primary means for achieving civic renewal and creating engaged
campuses (Benson, Harkavy, & Hartley 2005; Billig & Welch, 2004; Holland, 2000;
Eyler & Giles, 1999; Furco, 2007). Service-learning is readily adopted by faculty because
it is a method for connecting the academic content of college coursework to “authentic
public-service activities” in an effort to enhance student learning (Furco, 2007, p. 65).
Statement of the Problem
Despite great gains in civic renewal and the potential of service-learning, colleges
and universities keep service-learning on the margins of academic life and continue to
focus on graduating students with technical expertise rather than graduating students with
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the knowledge, skills, and dispositions to be engaged citizens (Boyer, 1987; Peters, 2004;
Pickeral, 1997; Sullivan, 2000; Zlotkowski, 2007). Moreover, the recent popularity of
service-learning as a pedagogy has not yet gained full academic legitimacy, and thus does
not have the administrative and faculty support necessary to be institutionalized in most
colleges and universities (Furco, 2007; Gray, et al. 1998; Zlotkowski, 1999). Servicelearning is thought to be institutionalized when it is widespread, permanent, routine,
funded, and supported by the institution (Kramer, 2000). Although researchers have
identified factors that contribute to the institutionalization of service-learning in higher
education they understand very little about how these factors influence and advance the
institutionalization of service-learning in higher education (Furco, 2007; Holland, 2000).
In addition, the available research on the institutionalization of service-learning at landgrant institutions is limited. This study sought to add to the literature by specifically
describing the factors that characterize and distinguish the institutionalization of servicelearning at land-grant institutions in South Carolina.
Purpose of the Study
The primary purpose of this study was to explore the institutionalization of
service-learning at two land-grant colleges in South Carolina. The chief aim of the study
was to conduct a qualitative investigation of five dimensions of the institutionalization of
service-learning at these institutions. The dimensions were adapted from the
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric
(Furco, 2002). These dimensions include philosophy and mission of service-learning,
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faculty support for and involvement in, student support for and involvement in,
community participation and partnerships, and institutional support for service-learning.
Research Question
The following was the essential research question that guided this study. What
factors characterize and distinguish the institutionalization of service-learning at landgrant colleges in South Carolina?
Secondary research questions included the following. At these institutions,
1. How does the institutionalization of service-learning manifest in the
philosophy and mission of service-learning?
2. How does the institutionalization of service-learning manifest in faculty
support for and involvement in service-learning?
3. How does the institutionalization of service-learning manifest in student
support for and involvement in service-learning?
4. How does the institutionalization of service-learning manifest in community
participation and partnerships?
5. How does the institutionalization of service-learning in institutionalization
support for service-learning?
Conceptual Framework
This study was based on the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric Self Assessment Rubric developed by Andy Furco
(2002). Multiple sources of information were collected in each of the dimensions and
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components of Furco’s Rubric (2002) at Clemson University and South Carolina State
University, two nationally recognized land-grant colleges in South Carolina. Figure I
depicts the conceptual framework for this study.
There are five dimensions outlined in Furco’s (2002) Institutionalization of
Service-Learning in Higher Education Self-Assessment Rubric that served as the key
tenets in the conceptual framework for this study. The five dimensions include
Philosophy and Mission of Service-Learning, Faculty Support for and Involvement in
Service-Learning, Student Support for and Involvement in Service-Learning, Community
Participation and Partnerships, and Institutional Support for Service-Learning. Each
dimension includes a set of components that further characterize the dimension.
The components for the Philosophy and Mission of Service-Learning dimension
include Definition of Service-Learning, Strategic Planning, Alignment with Institutional
Mission, and Alignment with Educational Reform Efforts. The components for Faculty
Support for and Involvement in Service-Learning dimension include Faculty Knowledge
and Awareness, Faculty Involvement and Support, Faculty Leadership, and Faculty
Incentives and Rewards. The components for the Student Support for and Involvement in
Service-Learning dimension include Student Awareness, Student Opportunities, Student
Leadership, and Student Incentives and Rewards. The components for the Community
Participation and Partnerships dimension include Community Partner Awareness, Mutual
Understanding, and Community Agency Leadership and Voice. The components for the
Institutional Support for Service-Learning dimension include Coordinating and
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Policymaking Entity, Staffing and Funding, Administrative and Departmental Support,
and Evaluation and Assessment.

Figure 1. Institutionalization of service-learning conceptual framework.
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Definitions of Terms
The following terms are defined to assist in understanding the context of this
research study.
Service-Learning
Service-learning is a credit-bearing educational experience in which students
participate in an organized service activity that meets identified community needs and
reflect on the service activity in such a way as to gain further understanding of the course
content, a broader appreciation of the discipline, and an enhanced sense of civic
responsibility (Bringle & Hatcher, 1996).
Institutionalization
Institutionalization is the process by which a change has occurred and been in
place long enough to become part of the culture of the organization. It is enduring,
integral, and meaningful to all stakeholders (Bringle, Hatcher, Hamilton, & Young,
2001).
Land-Grant Institutions
Land-grand institutions are colleges and universities established in the states
under the 1862 Morrill Act and the 1890 Morrill Act. These colleges promoted a liberal
and practical education and provided access to all classes of people (Sherwood, 2004).
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Historically Black Colleges and Universities
Historically Black colleges and universities are institutions of higher education
established prior to 1964, whose principal mission is the education of Black Americans
(Provasnik, Shafer, & Snyder, 2004).
Civic Engagement
Civic engagement is defined as colleges and universities that maintain a sense of
responsibility for community problems and are committed to building stronger
communities by aligning their resources with local needs. This intention is “strategic,
pervasive, and integrated into the core functions of research, teaching, and service” (Pew
Partnership for Civic Change, 2004).
The following terms define the dimensions and associated components of the
Institutionalization of Service-Learning Self Assessment Rubric (Furco, 2002).
Philosophy and Mission of Service-Learning
“A primary component of service-learning institutionalization is the development
of a campus-wide definition for service-learning that provides meaning, focus, and
emphasis for the service-learning effort. How narrowly or broadly service-learning is
defined on campus will effect which campus constituents participate/do not participate,
which campus units will provide financial resources and other support and the degree to
which service-learning will become part of the campus’ institutional fabric” (Furco,
2002).
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Definition of service-learning. The degree to which “the institution has a formal,
universally accepted definition for high quality service-learning that is used consistently
to operationalize many or most aspects of service-learning on campus” (Furco, 2002).
Strategic planning. The degree to which “the campus has developed an official
strategic plan for advancing service-learning on campus, which includes viable shortrange and long-range institutionalization goals” (Furco, 2002).
Alignment with institutional mission. The degree to which “service-learning is
part of the primary concern of the institution and it is included in the campus’ official
mission and or strategic plan” (Furco, 2002).
Alignment with educational reform efforts. The degree to which “service-learning
is tied formally and purposefully to other important high profile efforts on campus”
(Furco, 2002).
Faculty Support for and Involvement in Service-Learning
“One of the essential factors for institutionalizing service-learning in higher
education is the degree to which faculty members are involved in implementation and
advancement of service-learning on campus” (Bell, Furco, Ammon, Sorgen, & Muller,
2000).
Faculty knowledge and awareness. The “number of faculty members [that] know
what service-learning is and can articulate how service-learning is different from
community service, internships, or other experiential learning activities” (Furco, 2002).
Faculty involvement and support. The “number of influential faculty members
that participate as instructors, supporters, and advocates of service-learning and support
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the infusion of service-learning both into the institution’s overall mission and the faculty
members’ individual professional work” (Furco, 2002).
Faculty leadership. The number of “highly respected, influential faculty members
(that) serve as the campus’ service-learning leaders and/or advocates” (Furco, 2002).
Faculty incentives and rewards. The degree to which “faculty who are involved in
service-learning receive recognition for it during the campus’ review, tenure, and
promotion process; faculty are encouraged and are provided various incentives to pursue
service-learning activities” (Furco, 2002).
Student Support for and Involvement in Service-Learning
“An important element of service-learning institutionalization is the degree to
which students are aware of service-learning opportunities on campus and are provided
opportunities to play a leadership role in the development of service-learning on campus”
(Furco, 2002).
Student Awareness. The degree to which “there are campus-wide, coordinated
mechanisms that help students become aware of the various service-learning courses,
resources, and opportunities that are available to them” (Furco, 2002).
Student opportunities. The degree to which “service-learning options and
opportunities are available to students in many areas throughout the academy, regardless
of students’ major, year in school, or academic and social interests” (Furco, 2002).
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Student leadership. The degree to which “students are welcomed and encouraged
to serve as advocates and ambassadors for institutionalizing service-learning in their
departments or throughout the campus” (Furco, 2002).
Student incentives and rewards. The degree to which “the campus has one or
more formal mechanisms in place that encourage students to participate in servicelearning and reward students for their participation in service-learning” (Furco, 2002).
Community Participation and Partnerships
“An important element for service-learning is the degree to which the campus
nurtures community partnerships and encourages community agency representatives to
play a role in implementing and advancing service-learning on campus” (Furco, 2002).
Community partner awareness. The degree to which “community agencies that
partner with the college or university are aware of the campus’ goals for service-learning
and the full range of service-learning opportunities that are available to students” (Furco,
2002).
Mutual understanding. The degree to which “the campus and community
representatives are aware of and sensitive to each other’s needs, timelines, goals,
resources, and capacity for developing and implementing service-learning activities”
(Furco, 2002).
Community partner voice and leadership. The degree to which “appropriate
community agency representatives are formally welcomed and encouraged to serve as
advocates and ambassadors for institutionalizing service-learning on campus; community
agency representatives are provided substantial opportunities to express their particular
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agency needs or recruit student and faculty participation in service-learning” (Furco,
2002).
Institutional Support for Service-Learning
“In order for service-learning to become institutionalized on college and
university campuses, the institution must provide substantial resources, support, and
muscle toward the effort” (Furco, 2002).
Coordinating entity. The degree to which “the institution maintains a coordinating
entity that is devoted primarily to assisting the various campus constituencies in the
implementation, advancement, and institutionalization of service-learning” (Furco, 2002).
Policymaking entity. The degree to which “the institution’s policy-making
board(s)/committee(s) recognize service-learning as an essential educational goal for the
campus and formal policies have been developed or implemented” (Furco, 2002).
Staffing. The degree to which “the campus houses and funds an appropriate
number of permanent staff members who understand service-learning and who hold
appropriate titles that can influence the advancement and institutionalization of servicelearning on campus” (Furco, 2002).
Funding. The degree to which “the campus’ service-learning activities are
supported primarily by hard funding from the campus” (Furco, 2002).
Administrative support. The degree to which “the campus’ administrative leaders
understand and support service-learning and actively cooperate to make service-learning
a visible and important part of the campus’ work” (Furco, 2002).
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Departmental support. The “number of departments (that) provide servicelearning opportunities that are a part of the formal academic program and/or are primarily
supported by departmental funds” (Furco, 2002).
Evaluation and assessment. The degree to which “an ongoing, systematic effort is
in place to account for the number and quality of service-learning activities that are
taking place throughout the campus” (Furco, 2002).
Research Method
A collective case-study research design was selected to address adequately the
research questions in this study. Two nationally recognized land-grant institutions,
Clemson University and South Carolina State University, were selected and each treated
as a single case. The researcher collected six sources of data including interviews,
documents, archival records, participant observations, physical artifacts, and audio-visual
materials. The researcher collected and organized data following the dimensions and
components of the Institutionalization of Service-Learning in Higher Education SelfAssessment Rubric (Furco, 2002). The researcher analyzed data collected for this study
using Miles and Huberman’s (1994) qualitative data analysis strategy. Within-case
analysis and cross-case analysis findings are presented and conclusions are drawn.
Delimitations
This study focused on two land-grant institutions located in South Carolina. These
institutions were selected because they were nationally recognized for service and civic
engagement and they were conveniently located to the researcher. The researcher
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collected and analyzed data for this according to the dimensions and components
identified in the Institutionalization of Service-Learning in Higher Education SelfAssessment Rubric (Furco, 2002). Gatekeepers at each institution determined what data
they felt was appropriate for the researcher to have access to during the investigation.
This study was limited by the researcher’s relationship to the land-grant
institutions. The researcher was a doctoral candidate at the predominantly White landgrant institution and was active in the service-learning culture on that campus.
Conversely, the researcher had never visited the historically Black land-grant institution
and had not been involved in the service-learning culture at that institution prior to
conducting the study. The study was bound by a specified period of time for collecting
data, from March 31, 2007 to October 15, 2007.

Significance of the Study
The origins of service-learning can be traced to the public service and accessible
education mission of land-grant colleges. This tradition dates back to the Morrill Act of
1862 that established land-grant institutions to provide education and service to the
citizens of the states. College administrators and community leaders are likely to benefit
from what can be learned about the institutionalization of service-learning at the landgrant institutions identified in this study. The literature indicates that the land-grant
institution mission is vague and needs clarity within the framework of modern times
(Kellogg Commission, 1999; Sherwood, 2004). This study may assist in bringing clarity
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to the land-grant mission in regards to how these institutions can become more engaged
with community partners.
This study adds to the field by filling a noticeable gap in the literature on the
institutionalization of service-learning at land-grant institutions. Whereas research on the
effect of service-learning on student development has been well-documented, research on
faculty involvement, community partnerships, and institutional support has not been as
productive. In addition, while research has identified factors that are important to the
advancement of service-learning in higher education, very little is known about how
these factors shape and advance the institutionalization of service-learning at institutions
of higher education. Most research on the institutionalization of service-learning in higher
education has been conducted at research and teaching institutions. Very little research
has been conducted on the institutionalization of service-learning at land-grant
institutions. The findings and conclusions generated from this in-depth exploration are of
interest to the institutions themselves and may provide readers with an opportunity to
determine how the lessons learned from this study might apply to their respective
contexts.
Organization of the Study
Chapter One contains the introduction, problem statement, purpose of the study,
research questions, conceptual framework, definition of terms, delimitations, and
significance of the study. Chapter Two includes the literature review associated with this
study. The second chapter covers the presentation of the historical and theoretical
foundation for service-learning at land-grant colleges and a description of the available
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research on the institutionalization of service-learning in higher education. Chapter Three
provides details of the research design and methodology used for this study. Chapter Four
presents an analysis of the data collected by describing the unique themes found for each
case in this study and the common themes found among the cases. Chapter Five
summarizes the findings in this study and discusses the implications these findings hold
for advancing the institutionalization of service-learning at land-grant colleges.
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CHAPTER TWO
LITERATURE REVIEW
The purpose of this chapter is to present an extensive review of the existing
literature related to civic engagement, service-learning, and the institutionalization of
service-learning at institutions of higher education. The literature review begins with a
theoretical overview and includes Dewey’s philosophy of education, Kolb’s Experiential
Learning Model, King and Kitchener’s Reflective Judgment Model, and Sullivan’s theory
of the civic professional. This section is followed by an historical overview of civic
engagement and service-learning in higher education, including the history of land-grant
institutions. The literature review concludes with an examination of the available research
on the institutionalization of service-learning at institutions of higher education.
Theoretical Underpinnings of Service-Learning
This section of the literature review examines learning theories that provide a
context for understanding how learning by experience enhances student development and
ultimately prepares students for life experiences after graduating. These theories include
John Dewey’s philosophy of education linking service, experience, and citizenship to
learning; Kolb’s (1984) Model of Experiential Learning combining action with reflection;
King and Kitchener’s (1994) Reflective Judgment Model and their findings on college
student development; and William Sullivan’s theory on the importance of graduating
civic professionals to promote integrity and ethical development in the world of work.
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Colleges and universities are increasingly turning to service-learning as a means
to promote the academic, personal, social, professional, and civic development of their
students (Astin & Sax, 1998; Astin, Sax, & Avalos, 1999; Dalton & Petrie, 1997; Eyler &
Giles, 1999; Gray et al., 1998). Researchers have documented positive learning outcomes
for students engaging in service-learning (Astin & Sax, 1998; Eyler & Giles, 1999; Gray
et al., 1998; Vogelgesang & Astin, 2000). Service-learning also has a positive impact on
personal outcomes such as personal efficacy, personal identity, communication skills, and
leadership skills (Astin & Sax, 1998; Dalton & Petrie, 1997; Eyler & Giles, 1999; Gray et
al., 1998). Participation in service-learning has positive effects on students’ social
outcomes including reducing stereotypes, increasing cultural and racial understanding,
and commitment to service (Astin & Sax, 1998; Astin, Sax, & Avalos, 1999; Dalton &
Petrie, 1997; Eyler & Giles, 1999; Gray et al., 1998). Career development is also
enhanced through student participation in service-learning (Astin & Sax, 1998; Astin,
Sax, & Avalos, 1999; Vogelgesang & Astin, 2000).
Positive institutional outcomes have also been documented in the literature.
Students engaged in service-learning improve their sense of satisfaction with college,
report stronger relationships with faculty, and are more likely to graduate (Astin & Sax,
1998; Eyler & Giles, 1999; Gray et al). Service-learning participation also affects
students after college graduation by influencing student decisions about choice of service
career and plans to participate in service after college (Astin, Sax, & Alvalos, 1999;
Astin, Vogelsang, Ikeda, & Yee, 2000). Service-learning seems to be more beneficial
than community service precisely because service is directly connected to academic

19

learning, and students are more likely to be required to reflect on their service experience
(Astin, Vogelsang, Ikeda, & Yee, 2000).
The positive learning, civic, and social outcomes for students and institutions
have advanced the practice of service-learning on college campuses across the nation.
The works of Dewey, Kolb, King and Kitchener, and Sullivan are deeply embedded in
service-learning, precisely because it requires both learning by doing and serving the
public.
John Dewey’s Philosophy of Education
John Dewey’s philosophy of education provides a theoretical foundation for
advancing the practice of service-learning (Giles & Eyler, 1994; Rocheleau, 2004;
Rudolph, 1962). Democracy and Education (1916) and Experience and Education (1938)
are two critical works by Dewey that influenced the development of service-learning.
Dewey argued against traditional education in which educators lectured to students about
knowledge and facts that they could apply to future problems (Rocheleau, 2004). He
advocated in favor of progressive education in which educators provided students with
experiences where they could apply their knowledge to solve real-life challenges (Dewey,
1916; Giles & Eyler, 1994; Rocheleau, 2004). Dewey (1938) saw all students as
individuals and advocated that they have valuable experiences in education so that they
were ultimately more prepared to contribute to society. He argued that experiential
education would give students opportunities to define, analyze, and reflect on their own
experiences that would ultimately increase their capacity for understanding their world
(Dewey 1938; Rocheleau, 2004).
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Dewey believed that learning should be framed by experiences and positive
interactions with others to bring about this broader goal in democratic education (Dewey
1916, 1938). He thought that knowledge was a social activity and democracy was
essential for solving social conflicts (Dewey, 1916; Rocheleau, 2004). Dewey proposed
that students work together in groups to solve problems, in a true democratic fashion,
rather than working individually (Dewey, 1916; Rocheleau, 2004). Dewey believed that
this type of education produced mature and independent students prepared to enter the
social world and cooperate with members of the community to solve problems
(Rocheleau, 2004).
King and Kitchener’s Reflective Judgment Model
The Model for Reflective Judgment developed by King and Kitchener (1994) is a
seven-stage “sequence of changes in thinking that affects the ways students justify their
beliefs and make judgments” about ill-structured problems (King, 1992, p 4). Stages one,
two and three indicate pre-reflective thinking; stages four and five indicate quasireflective thinking; and stages six and seven indicate reflective thinking. According to
King and Kitchener (1994), pre-reflective thinking is characterized by the assumption
that knowledge is gained through direct, personal observation or through the word of an
authority figure. In quazi-reflective thinking, evidence emerges as an important
component in the construction of knowledge claims. This evidence cannot be known with
absolute certainty and reasoning becomes more complete, balanced, and detached. In the
advanced stages of reflective thinking, “knowledge is understood in relationship to
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context and evidence, and some interpretations may be judged as being in some way
better than others” (King, 1992, p 5).
King and Kitchener's Model of Reflective Judgment describes “a developmental
sequence of increasingly complex and adequate ways of understanding and resolving illstructured problems” (King, 1992, p 4). The authors made an important distinction
between ill-structured and well-structured problems. King and Kitchener (1994) asserted
that the ability to engage in reflective thinking must be in relationship to ill-structured
problems. King defined ill-structured problems as “controversial problems where real
doubt exists about correct solutions” (King, 1992, p 4).
King and Kitchener (1994) used the Reflective Judgment Interview to obtain
scores on moral judgment. They focus much of their work on college students who
typically fall between stage three and stage four of the Reflective Judgment Model.
College freshman typically score less than college seniors on the Reflective Judgment
Interview.
A difference of a half a stage between the averaged scores of college freshmen
and seniors may not suggest a dramatic metamorphosis in thinking. However,
while the numerical difference is small, the development in reasoning that it
reflects is nevertheless noteworthy. . . .The development from Stage 3 to Stage 4
reasoning can be hailed as an important step in the process of learning to make
reflective judgments (King & Kitchener, 1994, p. 166-167).
Most college students give an opinion to ill-structured problems and do not have an
adequate reason behind these opinions, which coincides with stage three and four of the
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Reflective Judgment Model. Learning to think reflectively involves an ongoing
evaluation of one's fundamental assumptions about knowledge and the process of
learning, and these assumptions change during the college years.
These assumptions are implicit in individuals’ decisions to look for or ignore the
facts of a situation, in the strategies they use to gain information about a problem,
in their attempts to understand divergent interpretations, and in the degree of
certainty they feel about whether a problem has been solved (King, 1992, p 7).
As people progress in reflective judgment and critical thinking, they are better able to
explain and defend their point of view on controversial issues.
King (1992) pointed out that complex, ill-structured problems are routinely faced
that require critical thinking skills above those normally attained by American college
students. These are the types of experiences that are likely to be encountered when
college students participate in service-learning projects with community members that are
economically, educationally, and ethnically diverse. Institutions of higher education that
give students opportunities to engage in service-learning may increase the development
of reflective judgment in college students and better prepare them for entering the
professional world (Eyler & Giles, 1999).
Service-learning programs that place students in contexts where their prejudices,
previous experiences, and assumptions about the world are challenged may create
the circumstances necessary for growth. Service-learning programs that create this
cognitive dissonance and also provide the structure in which to confront the
challenge and seek further information and experience to help students sort it out
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provide conditions consistent with what is known about improved cognitive
development and problem solving (Eyler & Giles, 1999, p 17).
Kolb’s Experiential Learning Theory
David Kolb (1984) believed that learning is a process in which knowledge is
created through active participation in experience. Kolb’s work serves a theoretical
foundation for service-learning practitioners (Conners & Seifer, 2005; Crews, 1999;
Eyler, 1999). Kolb’s Experiential Learning Model (1984) consists of a four-stage cycle
through which students continuously progress as they learn by experience. The four-stage
cycle begins with concrete experience, and progresses through reflective observation,
abstract conceptualization, and active experimentation. Students need to develop abilities
in all four components of the cycle, with each preceding stage serving as foundation for
the next (Kolb, 1984). After students gain abilities through concrete experience, they
advance their knowledge and understanding by progressing through the other three stages
in the model (Kolb, 1984).
The first stage of Kolb’s (1984) model is concrete experience. In this stage of the
cycle, the student is fully engaged in the learning experience. Reflective observation is
the second stage of the cycle, where students contemplate their experiences from many
different perspectives. Abstract conceptualization occurs during the third stage of the
model, where students formulate ideas and integrate these ideas into their existing
knowledge base. In the fourth stage of the model, active experimentation, students
incorporate what they have learned and actively apply it to new experiences.
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When students participate in service-learning projects, they routinely reflect on
their experience to gain changes in perspective and then think about how they can take
what they have learned to improve their next service-learning experience. In this model
of learning by doing, reflection plays a key role in helping students make meaning and
connections between concrete experiences and abstract theories (Astin, Vogelsang, Ikeda,
& Yee, 2000; Connors & Seifer, 2005; Eyler & Giles, 1999; Moon, 1999). It is this
reflective process that links the model to the pedagogy of service-learning. Available
research demonstrates that reflection on the service-learning experience is the crucial
component for achieving gains in student development (Astin, Vogelsang, Ikeda, & Yee,
2000; Eyler & Giles, 1999).
Sullivan’s Philosophy of Civic Professionalism
Sullivan (2004) stated that working professionals lack integrity because they
focus solely on the technical side of problems. Most problems today require a
combination of technical, moral, and social expertise (Schon, 1983). According to
Williams (2004), the disconnection from the social context of problems has made it easier
for professionals to engage in unethical conduct. Education for technical competence is
much more common than education for citizenship (Peters, 2004, Zlotkwoski, 2007).
Sullivan (2000) called for institutions of higher education to prepare professional
students as moral agents to combat the growing public distrust of professionals. This
would require institutions of higher education to actively prepare students for civic
engagement in their professional lives after graduation. Civic professionals view
themselves as active participants in civic life and make a commitment to use their skills
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in “public regarding ends in a public regarding way” (Sullivan, 2003). Civic
professionalism incorporates the ideal of civic education into the practical goal of
preparing students to be successful in their professions (Peters, 2004). Peters (2004)
asserted that service-learning may be an ideal means for promoting civic professionalism
by educating more socially aware and technically competent professionals.
Historical Overview of Civic Engagement
There is a long history of educational and political leaders advocating for civic
engagement in America’s institutions of higher education. The founding of land-grant
colleges was an important part of this historical progression. Land-grant colleges served
as a precursor for the advancement of service-learning in higher education. Higher
education’s civic engagement movement had its roots in the early history of American
Education. It remained strong through the end of the 20th Century when educational and
social leaders called for a renewal of civic engagement on our nation’s campuses.
American higher education has a long-standing public service mission (Brubacher
& Rudy, 1997; Karabell, 1998; McGovern, 2003). In the 17th Century, America’s first
institutions of higher education were established to meet the needs of the citizens in the
surrounding colonies (Brubacher & Rudy, 1997; Harkavy, 2006; Hofstadter, 1955; Zieren
& Stoddard, 2004). By the end of the 18th century, the commitment to public education
and the need for educated citizens to participate in American democracy was evident
(Zieren & Stoddard, 2004).
During the 19th Century a new ideal of education for all became politically
prominent. The Northwest Ordinances were the first legislation to support the idea of
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education for all, not just the elite (Ostrander, 1999; Zieren & Stoddard, 2004). This was
followed by the introduction of the 1862 and 1890 Morrill Acts by Senator Justin Morrill
from Vermont. In this legislation the federal government appropriated funds from the sale
of public land to provide practical education in agriculture and mechanics for the
common man (Eddy, 1957; Grady, 2003; Kerr, 1961; Sherwood, 2004; Zieren &
Stoddard, 2004). It was the first national legislation that attempted to combine practical
and vocational education with the liberal arts (Eddy, 1957; Rudolph, 1962). Research
universities were later established with the same civic aim in mind—to prepare college
students for active democratic participation by using their knowledge to improve their
communities (Checkoway, 2001).
The nation’s ideal of civic engagement in higher education experienced a decline
during the late 1980s and early 1990s. During this time, institutions of higher education
became more privatized in that they relied more heavily on private funds rather than
federal aid for financial support (Grieger, 1993). Universities were more likely to pursue
activities that attracted big funders and gained academic prestige, often at the expense of
serving the public good and advancing student’s civic development (Boyer, 1990; Colby,
Ehrlich, Beaumont, & Stephens, 2003; Grieger, 1993).
Many educational and social leaders began to take note of the demise of democratic
pursuits in higher education. The Wingspread Group on Higher Education (1993) found
that institutions were failing to teach students “an understanding of good and bad, right
and wrong, and the compelling core values any society needs to sustain itself” (p. 4).
Other outside observers viewed American college students as individualistic, oriented
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toward career advancement, and lacking civic engagement qualities (Altbach, 1993;
Gearan, 2005; Hirsh, 1991).
In response to this observed decline in civic engagement, many social observers
called upon the “nation’s universities and colleges to do a better job of educating a more
civic-minded citizenry and a more ethical workforce” (Yanikoski 2004, p. 13). The
Wingspread Group recommended that colleges and universities begin to address the
nation’s democratic values by reaffirming that “the moral purpose of knowledge is at
least as important as its utility” (Wingspread Group on Higher Education, 1993, p. 7).
Leaders and observers encouraged universities to create a culture of engagement in order
to produce civic minded graduates prepared to be engaged leaders in their communities
(Boyer, 1990; Bringle, 2006; Schneider, 2000).
There is some evidence that colleges and universities were responding to the call
of civic renewal in the 21st Century. An increasing number of colleges and universities
were committing to the original notion of education: their responsibility to prepare
students to be active citizens committed to the public good and of benefit to their
communities (Carpdelaine, Ruiz, Warchal, & Wells, 2005). To fulfill this obligation,
universities began to collaborate with local organizations to consciously contribute to the
social and economic development of the communities in which they resided.
Campus Compact is an example of such civic renewal in higher education. The
Education Commission of the States and three university presidents formed Campus
Compact in 1985 (Campus Compact, 2006). Campus Compact requires commitment
from university presidents to create a campus culture whereby students can become more
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involved in improving their communities (Gearan, 2005). Five hundred college presidents
signed the Presidents Declaration on the Civic Responsibility of Higher Education in
1999 (Gearan, 2005). Today there are over 950 members of Campus Compact and 32
state affiliates to this national organization. Due in part to efforts by Campus Compact
and other civic-minded organizations, civic engagement increasingly became an
institutional issue in higher education.
Among students, the time for increasing civic engagement also appeared to be
relevant. From 2000 to 2004, the Higher Education Research Institute (HERI)
demonstrated an increasing decline in political activism and community involvement
among college freshmen. However, this decrease in student engagement experienced a
shift in 2005 when the HERI Survey of College Freshmen found a record number of
college freshman committed to social and civic responsibility and political participation.
Researchers at HERI proclaimed, “this cohort will likely have a special affinity for social
responsibility” due in part to high school students witnessing two devastating national
and global disasters, Hurricane Katrina and the Tsunami (Pryor, et al., 2005). The
president of the American Association of Colleges and Universities responded to the
results of the survey by concluding that students are arriving at college ready to
participate in service and educators should be encouraged to find new ways to link
academic study with challenging social problems (Pryor, et al., 2005).
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Historical Overview of Service-Learning
Service-learning is a powerful pedagogy whereby institutions of higher education
can provide students with opportunities to use their academic knowledge to solve real
community problems. The practice of service-learning also promotes civic engagement
and the development of the civic professional among college students (Billig & Welch,
2004; Eyler & Giles, 1994; Peters, 2004; Reams, 2005). Although it is not the only
approach to advancing citizenship education, it is a promising practice for fostering civic
competencies through student service that is tied to the curriculum, analysis of real-world
problems, connection to the community, authentic student voice, critical thinking, and
opportunities for reflection (Carnegie Corporation, 2001). Service-learning helps students
develop knowledge of community needs, a greater understanding of politics and morality,
a commitment to an ethic of service, a greater sense of civic responsibility, and an
increase in the desire to become active contributors to society (Welch & Billig, 2004).
The outcomes for increasing student civic engagement are enhanced when faculty engage
students in service-learning projects that are intentionally connected to concepts
underlying citizenship and democracy (Welch & Billig, 2004).
The philosophical origins of service-learning parallel the civic engagement
movement of American higher education, and thus date back to the 17th Century with the
founding of Yale, Harvard, William and Mary College, and Kings College (Brubacher &
Rudy, 1997; Harkavy, 2006; Hofstadter, 1955; Zieren & Stoddard, 2004). Similar to the
path of civic engagement in American higher education, the philosophical origins of
service-learning gained strength during the 18th Century, and became firmly established
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during the 19th Century. Two global events in the 19th Century, the Centennial
Celebration in 1876 and Chicago’s World Fair in 1893, had an impact on the
development of service-learning and paved the way for the Progressive Era. The theme
for the international showcase at the Centennial Celebration in America was democratic
education and this event helped to promote “practical and applied learning” in higher
education (Zieren & Stoddard, 2004, p. 27). This historical event was followed by the
technological and mechanical dominance of Germany at the Chicago World Fair. This
event spurred American higher education to become more competent in the area of
technical education to compete with Germany (Zieren & Stoddard, 2004).
The Progressive Era dating from the 1890s to the 1920s emphasized social justice
and governmental reform. During the Progressive Era American institutions of higher
education became known for their commitment to service, along side teaching and
research, which was conducted for the sole purpose of contributing to humanity (Scott,
2006; Brubacher & Rudy, 1999; Zieren & Stoddard, 2004). Curriculum offerings became
more diverse and more college students were graduating into a variety of professions
during the Progressive Era (Zieren & Stoddard, 2004). Universities and college graduates
possessed the potential to influence all areas of civic society (Zieren & Stoddard, 2004).
During this period, John Dewey’s ideas about democracy and experience in education
became prominent, and to many Dewey was known as the father of progressive
education.
The first traces of federal support for service-learning in higher education are
found in the passage of the Northwest Ordinances and the Morrill Acts of 1862 and 1890
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(Ostrander, 1999; Sherwood, 2004; Zieren & Stoddard, 2004). The agricultural mission
of land-grant institutions expanded with passage of the Hatch Act in 1887. The
Cooperative Extension Service was developed at land-grant institutions with the passage
of the Smith-Lever Act in 1914. These university extension programs were important to
the service-learning movement because they connected universities to communities
(Stanton, Giles, & Cruz, 1999).
After the Progressive Era, social work became the primary profession to both
influence service-learning advocacy and model exemplary service-learning practices
(Zieren & Stoddard, 2004). Social work pioneers influenced and shaped the concept of
Federalism in which the federal government supported programs that fostered civic
engagement, community service, and youth development (Zieren & Stoddard, 2004).
Under the auspices of Federalism, the federal government formed and funded the
National Youth Administration and the Civilian Conservation Corps (Stanton, Giles, &
Cruz, 1999; Zieren & Stoddard, 2004).
The concept of service under the federal government was based on those with the
most privileges giving back to those in society with the least privileges (Zieren &
Stoddard, 2004). Over time, social work became increasingly more interested in
promoting community organization, by helping community members develop skills to
advocate for themselves (Zieren & Stoddard, 2004). Social workers embraced social
activism during the Civil Rights Movement and continued to promote the connection
between service-learning and community-based efforts (Zieren & Stoddard, 2004).
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Service-learning was firmly rooted and began to experience rapid growth in the
latter half of the 20th Century. Early pioneers of the service-learning movement came
from three different philosophical orientations and promoted service-learning in the
interest of service, social justice, or democratic education (Stanton, Giles, & Cruz, 1999).
These concepts formed the core philosophical framework for the service-learning
movement (Stanton, Giles, & Cruz, 1999).
The establishment of the Peace Corps, Volunteers in Service to America
(VISTA), and the College Work-Study Programs of the 1960s were federal programs that
firmly supported the concept of service-learning (Stanton, Giles, & Cruz, 1999). The first
service-learning conference was held in Atlanta, Georgia, in 1969 that linked learning
and service as an important policy for the future of education (Stanton, Giles, & Cruz,
1999). The National Center for Service-Learning, established in 1970, did much to
promote early service-learning efforts before ending in the 1980s. Nevertheless, the
Association for Experiential Education and the National Center for Public Service
Internships were formed in the 1970s and gained momentum in the 1980s. These
organizations placed a great deal of emphasis on learning by doing and supported
service-learning practices in higher education (Stanton, Giles, & Cruz, 1999). The
formation of these organizations was followed by the publication of Synergist, a journal
that promoted service and learning, and published many articles on service-learning
theory and research (Stanton, Giles, & Cruz, 1999).
By the 1980s, many service-learning programs were firmly established across
institutions of higher education, although often at the margins of the campus culture
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(Pickeral & Peters, 1996; Stanton, Giles, & Cruz, 1999). Youth Service America and
Campus Compact were two national organizations developed to promote youth civic
engagement. These organizations supported the philosophical principles of servicelearning and promoted service-learning practices in higher education (Stanton, Giles, &
Cruz, 1999). The Wingspread group, who later called for the renewal of civic
engagement in higher education, published the Principles of Good Practice in ServiceLearning, setting the standard for high quality service-learning programs in the 1980s
(Stanton, Giles, & Cruz, 1999). Additionally, Conrad and Hedin (1982) conducted the
first research on the impact of community service on students. Conrad and Hedin (1982)
found that student participation in community service improved academic performance as
well as personal and social responsibility.
During the 1990s, the National and Community Service Act and the National
Service Bill were passed, followed by the rapid growth of organizations and institutions
in adopting service-learning as a viable practice in higher education (Stanton, Giles, &
Cruz, 1999). The Integrating Service with Academic Study research project was initiated
by Campus Compact in 1989 to examine how faculty could do more to promote civic
engagement and how service might be more integrated with academic curriculum.
Service-learning became a core component in major educational associations, including
the American Association of Higher Education, and service-learning conferences and
publications were common (Stanton, Giles & Cruz, 1999). Much of the growth that
occurred during this period was a direct result of the call for civic renewal in American
higher education.
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Historical Overview of Land-Grant Institutions
The history of land-grant institutions is important because it provides a social,
political, and historical context for the cases examined in this study. The literature review
on the history of land-grant institutions revealed that public service through cooperative
county extension services was a central theme in institutional mission up until the end of
the 20th Century, when these institutions experienced the same pressures as other colleges
and universities at this time.
The first Morrill Act, signed by President Lincoln on July 2, 1862, six months
before he signed the Emancipation Proclamation, established the beginning of federal
funding for land-grant institutions in all states (Kerr, 1931; Mayberry, 1991). Expansion
in industrial arts and sciences, settlement in the West, the end of the Civil War, and
agricultural decline provided the historical context for the establishment of the 1862
Morrill Act (Kerr, 1931). Prior to the passage of this act, higher education provided
training solely for the wealthy pursuing careers in medicine, law, and ministry (Kerr,
1931). For the first time in America, all other classes of people were provided an
opportunity for higher education with the passage of the Morrill Act (Kerr, 1931). The
primary focus of land-grant institutions was the mechanical and practical arts for all
citizens (Sherwood, 2004). Kerr (1931) captured the essence of the intentions of this Act
when he identified the spirit of land-grant institutions as pioneering, progress, democracy,
and service.
Blacks were not excluded from the original Morrill Act of 1862, but segregation
and laws and customs in the South prevented blacks from gaining the educational
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benefits of this Act (Neyland, 1990). The second Morrill Act of 1890 required that all
land-grant institutions demonstrate that race or color was not a criterion for admission
and if they could not establish this, then they were responsible for creating a separate
land-grant institution for Blacks (Sherwood, 2004). Many Southern states founded
separate land-grant institutions for Blacks or they “took over one of the existing negro
schools and designated it as the negro land-grant school” for their state (Newberry, 1991,
p. 8). All Black land-grant institutions suffered from insufficient funding which hindered
their growth and their resources were not equal to the White land-grant institutions
(Newberry, 1991, Roebuck & Murty, 1993). The significant contributions of the 1890
land-grant institutions were extending educational benefits to minorities in southern states
where they were barred from access to 1862 land-grant institutions (Newberry, 1991).
The mission of land-grant colleges was twofold: to provide all citizens with equal
access to education, particularly in the practical and agricultural arts, and to provide
service to the community (Kerr, 1961; Grady, 2003; Sherwood, 2004). The community
service and agricultural mission of land-grant institutions remained strong until the end of
the 20th Century, following the same path of civic decline as research and teaching
institutions (Sherwood, 2004). Reduced federal funding for public institutions, increased
size of the student body, and the decline of the local farming industry all contributed to
this decline in civic engagement at land-grant institutions (Sherwood, 2004). In response
to this decline in civic engagement at land-grant institutions, the Kellogg Commission
(1999) funded six reports on the Future of State and Land-Grant Institutions in 2000.
These reports examined how state and land-grant institutions could continue their
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commitment to the public service mission within the context of the 21st Century (Kellogg
Commission, 1999). In these reports, land-grant institutions renewed their commitment to
increase access to equal education for students and to prepare them to be active citizens.
Institutions also renewed their covenant with the public by committing their resources
and expertise to “solve community, state, national, and international problems in a
coherent way” (Kellogg Commission, 1999).
Clemson University and South Carolina State University were two land-grant
institutions established in South Carolina. Thomas Green Clemson bequeathed his estate
to establish the Clemson Agricultural College in pursuit of agriculture and the mechanical
arts in 1889. Clemson Agricultural College was officially opened in 1893 as an all male,
all White military school located in Clemson, South Carolina. The Cooperative Extension
Service was established in 1914 in conjunction with the Smith-Lever Act. Clemson
Agricultural College became coeducational in 1955 and admitted the first Black student
in 1963. Clemson Agricultural College was renamed Clemson University in 1964
(Clemson University Web site, 2006). Today, Clemson University is a top research
university and remains a predominantly White institution.
In 1896, the state of South Carolina established Claflin College, a private Black
institution, as a state college to meet the requirements of the 1890 Morrill Act (Newberry,
1991; Neyland, 1990). In 1872, Claflin University received additional state land-grant
support, was renamed South Carolina State University, and moved to Orangeburg, South
Carolina. This location was selected because the land was fertile and available and it was
the geographic center of the “Black belt of South Carolina” (Neyland, 1990, p. 28).
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Although South Carolina State University had many agricultural features, its primary
purpose was teacher training in an effort to increase public education opportunities for
Black children (Neyland, 1990). South Carolina State University was open to women at
its inception and became open to white students and faculty in 1966. Today it retains its
mission and tradition as a Historically Black College and University. In 1971, the
agricultural program and campus farm was terminated (South Carolina State University
Web site, 2006).
Institutionalization of Service-Learning in Higher Education
Researchers have identified many strategies that colleges and universities can
employ to advance service-learning at their institutions, the institutionalization of servicelearning remains complex, ongoing, and multidimensional (Bell et al., 2000; Furco, 2007;
Ramaley, 2000). The individual culture and goals of an institution uniquely shape how
service-learning is advanced on that campus. (Furco, 2007). A deeper exploration of the
phenomenon is necessary to fully understand the institutionalization of service-learning
in higher education (Furco, 2007).
Greene (2003) and Reams (2005) addressed the institutionalization of servicelearning and McGovern (2003) addressed the institutionalization of civic engagement in
their doctoral dissertations. Greene (2003) examined the institutionalization of servicelearning at public and private institutions in the southeastern United States using a
quantitative analysis. Greene asked faculty, staff, and administrators involved in servicelearning to self-rate their institutions in all five categories on Furco’s (2002)
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric.
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Greene (2003) found a significant difference between public and private institutions on
some variables in Furco’s (2002) rubric. Greene recommended that a qualitative study be
conducted to support the rubric and provide descriptive details to serve as a model for
higher education. Greene (2003) also recommended that a study focus on the
institutionalization of service-learning at historically black institutions.
Reams (2005) conducted a case-study analysis to explore the extent to which
administrative leadership, faculty, and organizational structure facilitated or hindered the
institutionalization of service-learning in a small, Midwestern health professions college.
Reams (2005) found that educational leaders could advance the institutionalization of
service-learning by providing mentoring opportunities, continuing education, clear
communication regarding service-learning policies, and incentives for faculty to engage
in service-learning. Reams (2005) identified several factors affiliated with the
institutionalization of service-learning including support for the mission, increasing
community partnerships, fostering faculty collaboration and student development, use as
a learner-centered pedagogy, and transformational leadership.
McGovern (2003) examined civic engagement among chief academic officers at
Campus Compact institutions in Montana. McGovern developed a grounded theory of
civic engagement in institutions of higher education and called for further investigation of
this phenomenon in the areas of organizational, cultural, and leadership theory
(McGovern, 2003). In this dissertation, service and service-learning were identified as
prominent strategies leading to the institutionalization of civic engagement.
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Furco (2002) developed the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric based on the available research on the
institutionalization of service-learning in higher education. This research served as the
conceptual framework for this study and is reviewed in detail in this section of the
literature review. According to Furco’s Rubric, there are five dimensions for the
institutionalization of service-learning in higher education. These dimensions include
Philosophy and Mission of Service-Learning, Faculty Involvement and Support in
Service-Learning, Student Involvement and Support in Service-Learning, Community
Participation and Partnerships, and Institutional Support for Service-Learning. Each
dimension has various components that further describe and characterize the dimension.
Philosophy and Mission of Service-Learning
The dimension of the Philosophy and Mission of Service-Learning includes the
components of Definition of Service-Learning, Strategic Planning, Alignment with
Institutional Mission, and Alignment with Educational Reform Efforts. Service-learning
is adopted on college campuses for a variety of reasons and in a variety of ways (Gray et
al., 2000). Although there is no general agreement as to what purposes the
institutionalization of service-learning should serve; prior research demonstrated that
some approaches are essential for certain settings (Furco, 2007). Teaching institutions
must have an agreed-upon definition of service-learning; academic standards for servicelearning; service-learning goals connected to academic goals; and service-learning
outcomes connected to improved teaching and learning outcomes (O’Byrne, 2001). At
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research institutions service-learning must be integrated into academic departments and
connected to the research mission and the faculty’s research agenda (Furco, 2001).
When it comes to the institutionalization of service-learning, the environment and
context of individual institutions matters more than the institution type or the degree to
which service-learning is institutionalized (Furco, 2007). The most important factor in the
institutionalization of service-learning is that the goals of service-learning are articulated
and support the broader priorities and goals of the institution (Furco, 2007; Muller &
Furco, 1998). Furco (2007) identified these campus-wide initiatives as “hooks” onto
which service-learning can connect and gain greater legitimacy and visibility.
Faculty Support for and Involvement in Service-Learning
The dimension of Faculty Support for and Involvement in Service-Learning
includes the components of Faculty Awareness, Faculty Involvement and Support,
Faculty Leadership, and Faculty Incentives and Rewards. Research studies indicated that
the success of service-learning depends on faculty support because it has been primarily
identified with the teaching mission (Furco, 2007). Service-learning recently became
more connected to the service and research missions of colleges and universities since the
call for civic renewal, and this has broadened its legitimacy (Furco, 2007). Institutional
support and faculty support are related to each other in that the more the faculty support
service-learning, the more likely the institution will be to embrace the concept.
Subsequently, the more the institution supports service-learning as a broad initiative, the
more likely faculty are to embrace it as a viable teaching method (Furco, 2007). Furco
(2007) found that faculty support was the strongest and most consistent predictor of
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advancing the institutionalization of service-learning at colleges and universities. Furco
(2007) also found that faculty support was more important than institutional support for
advancing service-learning over time.
When faculty receive incentives and rewards for practicing service-learning and
community engagement, they are more likely to participate in service-learning activities
(Campus Compact, 1989). Rothman (1998) and Boyer (1994) asserted that faculty who
use service-learning as a pedagogy are more likely to be rewarded at a teaching college
rather than a research university. Service-learning can be used as a viable research
interest to strengthen its appeal to faculty at research institutions (Furco, 2001).
Departmental support of service-learning also plays an influential role. When entire
departments embrace and advance service-learning efforts, faculty will see that it is
valued and will be more willing to be involved in service-learning activities (Furco,
2001).
Student Support for and Involvement in Service-Learning
The dimension of Student Support for and Involvement in Service-Learning
includes the components of Student Awareness, Student Opportunities, Student
Leadership, and Student Incentives and Rewards. The literature suggests that students are
influential when it comes to the advancement of service-learning on college campuses.
The more that students are aware of service-learning opportunities on campus the more
likely they are to participate in service-learning (Gray et al., 2000). Providing awards and
other incentives for students involved in service-learning also increases student
participation (Gray et al., 2000). Finally, when students share their stories about personal
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growth gained from participating in service-learning, faculty and administrators are likely
to value and support it (Bell et al., 2000).
Community Partnerships and Participation
The dimension of Community Partnerships and Participation includes the
components of Community Partner Awareness, Mutual Understanding, and Community
Agency Leadership and Voice. Community partnerships are essential for sustaining
service-learning efforts and advancing service-learning at institutions of higher education
(Furco, 2007; Zlotkowski, 1999). However, the research in this area is limited since most
strategies for the institutionalization of service-learning have been directed toward the
campus community (Furco, 2007). It is important for community partners to be active
and have equal status in planning service-learning activities (Furco, 2007; Zlotkowski,
1999). Subsequently, colleges must consider community needs and the role of the
community while working to institutionalize service-learning on their campuses (Furco,
2007; Zlotkowski, 1999).
Institutional Support for Service-Learning
The dimension of Institutional Support for Service-Learning includes the
components of Coordinating and Policymaking Entity, Staffing and Funding,
Administrative and Departmental Support, and Evaluation and Assessment. There are
many structural and programmatic strategies for advancing service-learning on college
campuses. The literature revealed that campuses with a central office devoted to servicelearning efforts are more likely to advance service-learning than campuses without a
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central office (Gray et al., 1998). Another issue important to the institutionalization of
service-learning is the formal establishment of review, tenure, and promotion polices that
reward faculty for service-learning efforts (Driscoll, 2000; Ward, 1998). Institutions of
higher education have established standards for high-quality service-learning courses,
have implemented service-learning as a graduation requirement, have recognized
participation in service-learning courses on student transcripts, and have developed
systems for identifying service-learning courses to advance service-learning practices on
their campuses (Furco, 2007). However, very little is known about whether or not these
programmatic structures have a positive impact the institutionalization of service-learning
(Furco, 2007).
Chapter Summary
The purpose of this chapter was to provide a thorough review of the literature
related to the research questions in this study. The chapter began with an overview of the
theoretical underpinnings of service-learning, including the works of Dewey, King and
Kitchener, Kolb, and Sullivan. After presenting the theoretical background for the study,
the chapter included an historical overview of civic engagement in higher education, the
origins of service-learning, and the establishment of land-grant institutions. The chapter
concluded with a review of the available literature on the institutionalization of servicelearning in higher education.
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CHAPTER THREE
RESEARCH PROCEDURES
This purpose of this chapter is to present the data collection and data analysis
procedures associated with the research method employed in this study. The qualitative
collective case-study method was the research design employed in this study. Creswell
(1997) defines case-study research as “an exploration of a ‘bounded system’ or a case or
multiple cases over time through detailed, in-depth data collection involving multiple
sources of information rich in context” (p. 61). The intent of this study was to explore,
describe, distinguish, and generalize across the factors that characterize the
institutionalization of service-learning at land-grant institutions in South Carolina. The
unit of analysis in case-study research may be an individual, several individuals, an event,
a program, a process, a decision, or an organizational change (Yin, 2003). The process of
the institutionalization of service-learning is the unit of analysis for the cases in this
study.
Case study research may involve the study of one single case or multiple cases
(Creswell, 1998; Merriam, 1998; Stake, 1995; Yin, 2003). The researcher used a
collective case-study design for this study as two nationally recognized land-grant
institutions were selected for the study. Educational researchers have used the collective
case-study method to uncover characteristics common to both exemplar educational
professionals and to exemplar public schools. Keiwra and Creswell (2000) used the
collective case-study method to identify the factors that characterized highly productive
educational psychologists. In this study, the researchers described the unique qualities of
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each educational psychologist, identified the characteristics that were common to all three
professionals, and gleaned advice for new educational psychologists in the field.
Lightfoot (1983) employed a collective case-study design in her portraiture of six
exemplar secondary schools. Lightfoot (1983) presented a portrait describing the unique
qualities for each school in her study followed by a portrait of the common characteristics
of good high schools.
Research Question
The research design was selected to address the following essential research
question.
What factors characterize and distinguish the institutionalization of
service-learning at nationally recognized land-grant institutions in South
Carolina?
The secondary research questions included the following.
1. How does the institutionalization of service-learning manifest in the
philosophy and mission of service-learning?
2. How does the institutionalization of service-learning manifest in faculty
support for and involvement in service-learning?
3. How does the institutionalization of service-learning manifest in student
support for and involvement in service-learning?
4. How does the institutionalization of service-learning manifest in community
participation and partnerships?
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5. How does the institutionalization of service-learning manifest in institutional
support for service-learning?
Case Selection
This study used purposeful sampling to select cases consistent with case-study
design (Creswell, 1998). The researcher selected the two land-grant institutions in South
Carolina as cases for this study. Both institutions were nationally recognized for service
and civic engagement and of interest to the researcher. These institutions included
Clemson University located in Clemson, South Carolina, and South Carolina State
University located in Orangeburg, South Carolina. The land-grant colleges selected for
this study are part of a “bounded system” in that they were both founded under the 1862
and 1890 Morrill Acts. In case study research, cases are selected for both their
“uniqueness and commonality” (Stake, 1995, p. 1).
Clemson University was established under the 1862 Morrill Act and South
Carolina State University was established under the 1890 Morrill Act, allowing for a
slightly different perspective on the same process (Creswell, 1998). The cases are further
bounded geographically in the state of South Carolina and by the set amount of time that
data were collected at each institution. Additionally, both cases were nationally
recognized for service and civic engagement, central to the research question.
Clemson University was identified nationally by Campus Compact as one of 81
Colleges with outstanding community involvement (Campus Compact, 2005). These
colleges were recognized for their success at cultivating civic engagement and
commitment to service on their campuses. Campus Compact solicited nominations from
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25 organizations seeking excellence in student civic engagement and campus community
service (Campus Compact, 2005). They collected data from 96 faculty/staff surveys and
4,600 student surveys to gain a profile of civic engagement on each nominated campus.
The results were published in Colleges with a Conscience: 81 Great Schools with
Outstanding Community Involvement (Campus Compact, 2005). Appendix A includes the
list of colleges that were recognized by Campus Compact for civic engagement.
South Carolina State University gained national recognition for service when the
institution was ranked ninth in the 2007 Washington Monthly College Rankings and tenth
in the 2008 Washington Monthly College Rankings. The Washington Monthly obtained
their ranking by using indicators that represent how a college gives back to the country.
These indicators include the percentage of students in Army or Navy Reserve Officer
Training Corps (ROTC), the percentage of graduates in the Peace Corps, the percentage
of federal work-study grants used for community-service projects, the total amount of
research spending, the number of doctorates granted in the hard sciences, the number of
graduates that go on to earn doctorate degrees, and the percentage of students on Pell
Grants, with a bonus for schools whose graduation rates are higher than expected for
having so many low-income students (Washington Monthly, 2006).
In the top ten Washington Monthly College Rankings (2006, 2007) South Carolina
State University was the only institution that had not been previously ranked in the U.S.
News and World Report College Rankings. Appendix B details the college rankings as
illustrated by the 2007 and 2008 Washington Monthly College Rankings. Additionally,
South Carolina State University participated in Campus Compact’s Indicators of
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Engagement Project for Minority Serving Institutions. They were selected as one of 25
model programs and are featured on the Campus Compact Web site (October, 2006).
Data Collection Procedures
Six sources of data were identified for the study, consistent with Yin’s (2003)
recommendations for case study research. They include documentation, archival records,
interviews, direct observation, participant observation, and physical artifacts. The
researcher collected data from all six sources and used Furco’s (2002) Institutionalization
of Service-Learning in Higher Education Self-Assessment Rubric as a framework for
collecting multiple sources of data at each land-grant college. Furco’s (2002) rubric
outlines five dimensions that advance the institutionalization of service-learning in higher
education. Each Dimension contains several descriptive components. Table 1 outlines the
dimensions and the components in Furco’s (2001) Institutionalization of ServiceLearning in Higher Education Self-Assessment Rubric.
The five dimensions of the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric are Philosophy and Mission of Service-Learning,
Faculty Support for and Involvement in Service-Learning, Student Support for and
Involvement in Service-Learning, Community Participation and Partnerships, and
Institutional Support for Service-Learning. The various components further describe the
institutionalization of service-learning in each dimension.
The researcher collected the multiple sources of data at each site for each of the
five dimensions outlined by Furco (2002). Data collection and data analysis are ongoing
processes that can go on indefinitely and as such should have some predetermined limits
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(Merriam, 1998). The data for this study were collected from March 2007 to October
2007. The researcher did not collect data during the summer term because very few
students and faculty were available to be interviewed at the campuses, and there were no
service-learning events scheduled during this time.
The researcher collected data during two intensive visits at South Carolina State
University, including one week during the spring of 2007 and a two-day visit in the fall
of 2007. At Clemson University data collection was spread out over a four-week period
in the spring of 2007 and a four-week period in the fall of 2007. The amount of time
spent at each location varied due to the location of the institution, the gatekeeper’s ability
to schedule interviews and events, and the semester calendar. The researcher conducted
participant observation at each institution by attending service events and visiting
classrooms as recommended by each institution’s gatekeeper. Documents, memos,
audiovisual materials, and physical artifacts were also collected from each case. These
sources of data were obtained through the gatekeepers at each institution, the study
participants, or the institution’s Web site.
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Table 1
Dimensions and Components of the Institutionalization of Service-Learning
Dimensions

Components

Philosophy and mission of

Definition of service-learning

service-learning

Strategic planning
Alignment with institutional mission
Alignment with educational reform efforts

Faculty support for and

Faculty awareness

involvement in service-learning

Faculty involvement and support
Faculty leadership
Faculty incentives and rewards

Student support for and

Student awareness

involvement in service-learning

Student opportunities
Student leadership
Student incentive and rewards

Community participation

Community partner awareness

and partnerships

Mutual understanding
Community agency leadership and voice

Institutional support for

Coordinating and policymaking entity

service-learning

Staffing and funding
Administrative and departmental support
Evaluation and assessment
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The researcher conducted multiple semi-structured, face-to-face interviews with
faculty, students, administrators, and community partners involved in service or servicelearning at each institution. The researcher recorded hand written or typed notes and
observations for all interviews with participants. Prior to interviewing, the researcher
gave all participants an informational letter that described the purpose of the research
study and obtained verbal consent from all participants (see Appendix C). A semistructured interview protocol with six open-ended questions, consistent with Creswell’s
(1998) recommendations for qualitative interviews, was developed to solicit detailed
descriptions from the participants in each assessment category. Appendix D describes the
interview protocol followed by the researcher and provides sample interview questions
that guided the interview process. Although the researcher asked participants to answer
questions in each dimension of the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric, these questions were delivered in an informal
conversational manner in an effort to connect with study participants.
The researcher conducted 36 interviews and 17 participant observations at
Clemson University. Additionally, the researcher collected 11 documents, 11 Web
documents, 2 archival records, 2 audiovisual materials, and 3 physical artifacts. There
were a total of 82 sources of data collected from Clemson University. Appendix E
provides details for the sources of data that were collected at Clemson University.
The researcher conducted 23 interviews and 15 participant observations at South
Carolina State University. The researcher collected 11 documents, 14 Web documents, 2
records, 1 audiovisual material, and 4 physical artifacts. There were a total of 70 sources
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of data collected from South Carolina State University. Appendix F depicts the number
and types of data sources that were collected at South Carolina State University.
Data Analysis Procedures
The researcher conducted a thorough analysis of all collected data and gleaned a
“rich, thick detailed” description of the factors that characterize and distinguish the
institutionalization of service-learning at land-grant colleges in South Carolina. For each
within-case analysis, each case was treated as a singular and comprehensive case
(Merriam, 1998). After within-case analysis was completed, the researcher conducted
cross-case analysis in an attempt to build generalizations across the two cases in this
study (Merriam, 1998). Cross-case analysis required the researcher to identify
characteristics that were common to both Clemson University and South Carolina State
University without losing the details that were unique to each institution (Merriam, 1998;
Yin, 2003).
Creswell (1994) recommends that researchers use a systematic method to analyze
qualitative data. Data were categorized and analyzed according to the dimensions and
components of the Institutionalization of Service-Learning in Higher Education SelfAssessment Rubric (Furco, 2002). Table 2 presents the links between the secondary
research questions in this study and the dimensions and the components of the
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric
(Furco, 2002). The researcher utilized Miles and Huberman’s (1994) three elements of
data analysis to systematically examine the data collected for this study. Miles and
Huberman’s (1994) three elements of data analysis include data reduction, data display,
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and conclusion drawing and verification (Miles & Huberman, 1994). Creswell (1998)
recommends Miles and Huberman (1994) as one of three leading authors on qualitative
data analysis. Additionally, Miles and Huberman’s Qualitative Data Analysis Sourcebook
provides a “manageable and straightforward” guide to specifically assist graduate
students in analyzing data for their qualitative dissertations (1994, p. 3).

54

Table 2
Dimensions and Components of the Institutionalization of Service-Learning Links to the
Secondary Research Questions
Secondary research questions
How does the institutionalization of

Dimensions and components
Philosophy and mission of service-learning

service-learning manifest in the

Definition of service-learning

philosophy and mission of service-

Strategic planning

learning at land-grant colleges in

Alignment with institutional mission

SC?

Alignment with educational reform efforts

How does the institutionalization of

Faculty support for and involvement

service-learning manifest in the

in service-learning

faculty support for and involvement

Faculty awareness

in service-learning at land-grant

Faculty involvement and support

colleges in SC?

Faculty leadership
Faculty incentives and rewards

How does the institutionalization of

Student support for and involvement

service-learning manifest in the

in service-learning

student support for and involvement

Student awareness

in service-learning at land-grant

Student opportunities

colleges in SC?

Student leadership
Student incentive and rewards
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Table 2 (Continued)
Secondary research questions
How does the institutionalization of

Dimensions and components
Community participation and partnerships

service-learning manifest in

Community partner awareness

community participation and

Mutual understanding

partner-ships at land- grant colleges

Community agency leadership and voice

in SC?
How does the institutionalization of

Institutional support for service-learning

service-learning manifest in the

Coordinating and policymaking entity

institutional support for service-

Staffing and funding

learning at land-grant colleges in

Administrative and departmental support

SC?

Evaluation and assessment

During the first level of data analysis, data are reduced when the researcher is
forced to choose what should be emphasized or eliminated in terms of the research
questions (Miles & Huberman, 1994). This level of data analysis begin with the
researcher reading through all “collected information to obtain a sense for the overall
data” as recommended by Creswell (1998, p. 140). The researcher then transcribed all
field notes and documents into typed text Microsoft Word documents. The Microsoft
Word documents for each case were imported into a QSR NVivo 7 software package. For
each case, parent nodes were created for each dimension in Furco’s (2002)
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Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric and
child nodes were created for each component in Furco’s (2002) Institutionalization of
Service-Learning in Higher Education Self-Assessment Rubric. The researcher
systematically reviewed the text in all Microsoft Word documents for both Clemson
University and South Carolina State University. For each case, text that the researcher
deemed to be related to the dimensions in this study were selected and assigned to the
appropriate parent node(s). The researcher proceeded to review all text assigned to each
parent node for each case. Text that the researcher determined to be related to the
components in this study were selected and assigned to the appropriate child node(s).
Data were further reduced when the researcher reviewed the text assigned to each
child node and created a detailed narrative, describing each case and its setting. The
researcher analyzed the textual information and created a narrative in terms of how the
institutionalization of service-learning uniquely fit into the setting at each land-grant
institution in this study. The written narrative combined quotes from the participants and
documents in this study with the researcher’s observations and interpretations.
The researcher employed the four types of data analysis recommended by Stake
(1995) to assist in uncovering meaning from large amounts of data. Stake’s (1995) four
types of data analysis include categorical aggregation, direct interpretation, searching for
patterns, and naturalistic generalizations. Categorical aggregation and direct
interpretation involve looking at multiple instances in a case until the researcher was able
to interpret something about them as a class (Stake, 1995). In case study research, the
instances are the data and the meaning is assigned through the researcher’s interpretation
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(Stake, 1995). Searching for patterns assists the researcher in discovering the relationship
between variables in the case (Stake, 1995). Naturalistic generalizations involve taking
the observations and impressions apart and assigning meaning to the parts before putting
the parts back together (Stake, 1995). The researcher used Stake’s (1995) data-analysis
procedures as a lens for analyzing data and assigning meaning to the data collected in this
study.
Data display, Miles and Huberman’s (1994) second level of data analysis,
required the researcher to create a visual format for the systematic presentation of
information. The purpose of the data display is to assist the researcher in organizing the
data, gaining new perspectives on the data, and drawing valid conclusions (Miles and
Huberman, 1994). Miles and Huberman (1994) recommended that data displays show the
full data set in a summarized fashion and arranged in an orderly fashion consistent with
the research questions for the study. In the data display tables created for this study,
details of each case were summarized and organized according to the research questions
and Furco’s (2002) Institutionalization of Service-Learning in Higher Education SelfAssessment Rubric.
The researcher began this level of analysis by summarizing the findings depicted
in the narrative for each case. The researcher then identified key words or phrases that
described the summarized findings in a condensed format. The researcher labeled the key
words or phrases as emergent themes. For each case, a data display table was created for
each dimension and component of the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric (Furco, 2002). The table included the summarized
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findings and its associated emergent theme. These tables assisted the researcher in
identifying the unique characteristics of the institutionalization of service-learning at each
land-grant institution in this study.
During cross-case analysis, the researcher created tables to display the key words
associated with Clemson University alongside the key words associated with South
Carolina State University. These tables assisted the researcher in uncovering the common
characteristics for the dimensions and components of the institutionalization of servicelearning at the land-grant institutions in this study. At this point in the data analysis
stage, the researcher identified themes that were common to both cases. These themes
were included in the data display table next to the key words describing the unique
characteristics of the institutionalization of service-learning for each case.
Miles and Huberman’s (1994) third and final level of data analysis is conclusion
drawing and verification. Here, the researcher is required to step back to analyze what the
data mean in relationship to the research question and revisit the data frequently to verify
conclusions (Miles & Huberman, 1994). At this stage of analysis the researcher
thoroughly reviewed the narrative and the within-case and cross-case analysis data
display tables. The researcher identified nine conclusions that characterized the
institutionalization of service-learning at the land-grant institutions in this study. The
conclusions were verified by linking all common themes identified in this study with one
of nine conclusions. A final data display table was created to depict the links between the
conclusions, the common themes, and the dimensions and components of the
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric
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(Furco, 2002). For the final step in the data analysis process, the researcher compared and
contrasted the conclusions in this study with the relevant literature.
Strategies Used to Enhance Validity and Reliability
There are several strategies for improving the reliability and validity of case-study
designs (Merriam, 2002; Yin, 2002). The researcher developed a case study protocol and
thoroughly described her theoretical assumptions and biases prior to conducting the study
to aid in increasing the reliability of the study (Yin, 2002; Merriam, 1998). Case studies
have strong construct validity because multiple sources of data are collected and provide
evidence for the findings (Merriam, 2002; Yin, 2002). Clear operational measures for the
concepts being studied also added to construct validity (Yin, 2002). The researcher
collected six types of data and used Furco’s (2001) Institutionalization of ServiceLearning in Higher Education Self-Assessment Rubric to operationalize the concepts in
this study.
The nature of multiple site case studies and rich, thick descriptions serve to
increase the external validity of the findings (Merriam, 1998). Two land-grant institutions
were selected for this study and detailed descriptions were created to describe each
institution and its setting. The pattern-matching and explanation procedures used during
data analysis were useful in addressing internal validity (Merriam, 1998; Yin, 2002).
Triangulation is a process of using multiple views and perceptions to clarify and validate
the meaning derived by the researcher and also enhances the internal validity of the study
(Merriam, 1998; Stake, 1995; Yin, 2002). The researcher used member checks, and peer

60

and committee review as triangulation strategies for increasing the validity of this study
(Merriam, 1998).
During the data collecting process, the researcher periodically asked the
gatekeepers at each institution to review the emerging themes as a means for verifying
and corroborating the researcher’s findings. The researcher shared findings with peers
and her committee chair as they emerged to obtain validation for the meaning that the
researcher assigned to the data in the study. Also, the amount of time spent at each site
assisted the researcher in gaining a thorough understanding of the institutionalization of
service-learning at each land-grant college and increased the reliability of the findings
(Creswell, 2003).
Role of the Researcher
The researcher served as the interpreter for this study, and as such, made
interpretations that were evaluative. The researcher as interpreter recognized and
substantiated new meanings, found ways to connect what was studied to what is already
known in the field, and attempted to make this information comprehensive to others
(Stake, 1995). A proposal detailing the role of the researcher and the research design
were submitted to the Institutional Review Board at the Clemson University, and this
application was approved in March 2007 (See Appendix G).
In qualitative research, a gatekeeper assists the researcher in gaining access to the
group and the research site (Creswell, 1998). For this study, the researcher established a
relationship with a gatekeeper at each institution. These gatekeepers held a leading role in
service-learning at their respective institutions and helped the researcher identify
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administrators, faculty, students, and community partners involved in service or servicelearning. The gatekeepers also gave the researcher access to service-learning documents
and invited the researcher to service-learning events at each institution.
Ethical Issues
The researcher anticipated ethical issues prior to conducting the study and
identified strategies to counteract these issues. The researcher was committed to
maintaining the integrity of each institution, and the findings were reported in a manner
that may provide insight to other land-grant institutions seeking to institutionalize
service-learning without denigrating the participating institutions. Although, the names of
the institutions are known, the researcher remains cognizant of the researcher-participant
relationship and has protected the identifying information of the individual participants.
The researcher’s relationship with each institution is of great importance to the
researcher, because each institution has placed trust in the researcher. The researcher
behaved in a professional manner throughout the duration of this study.
Confidentiality
The physical location and the names of the institutions are identified in this study.
The participants in this study are not identified, although there may be some identifying
information associated with the gatekeepers’ position at both institutions. The researcher
obtained an informed consent from each participant prior to collecting data. Identifying
information about the faculty, staff, students, and community partners who participated in
this study will remain confidential.
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Chapter Summary
This chapter described the qualitative collective case-study design utilized in this
study. It provided a brief description of each case and discussed how the cases were
selected for this study. The data collection sources and procedures were presented along
with the techniques the researcher employed for analyzing data. This chapter described
the triangulation strategies the research adopted to enhance the validity and reliability of
the study. It concluded with a discussion of the role of the researcher as interpreter and
the procedures the researcher followed to reduce the risk of ethical misconduct.
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CHAPTER FOUR
RESULTS
The purpose of this chapter is to display an in-depth summarization of the
findings and provide conclusions and verification of these findings resulting from the
collection of data at two land-grant institutions in South Carolina. This chapter begins
with a display of the findings resulting from a within-case analysis of each case, Clemson
University and South Carolina State University, using Miles and Huberman’s (1998)
three step data analysis process. After describing the findings from each individual case,
the findings resulting from a cross-case analysis of Clemson University and South
Carolina State University are presented. The chapter concludes with an overall summary
of the findings from this study.
The findings in this chapter are organized in accordance with the secondary
research questions and Furco’s (2002) conceptual framework for the institutionalization
of service-learning in higher education. Table 2 presents the dimensions and components
of the institutionalization of service-learning in relationship to the secondary research
questions in this study.
There are five dimensions and various components that describe the
institutionalization of service-learning in higher education (Furco, 2002). The five
secondary research questions in this study align with the five dimensions and the
associated components for the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric. The within-case analysis begins with a brief
description of each institution followed by a narrative of the findings for each dimension
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in Furco’s (2002) conceptual model. The within-case analysis provides insight into the
secondary research questions in this study.
Within-Case Analysis Clemson University
Clemson University is a public university and an 1862 land-grant institution
founded in 1889. The university began as a military college for White males. Clemson
University became integrated in 1963 and co-educational in 1955. The current student
enrollment is 17,585 and it remains a predominantly White institution with approximately
10% minority enrollment.
Secondary Research Question I: Philosophy and
Mission of Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in the
philosophy and mission of service-learning at nationally recognized
land-grant colleges in South Carolina?
The first dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Philosophy and Mission of Service-Learning. There
are four components associated with this dimension. They include Definition of ServiceLearning, Strategic Planning, Alignment with Institutional Mission, and Alignment with
Educational Reform Efforts.
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Definition of Service-Learning
Several definitions for service-learning were offered on the campus. One
Community Service Office administrator affairs explained, “it is a goal to have one
service-learning definition on campus, but the definition usually depends on who you ask,
and it can be political.” Most are aware that service-learning is a form of experiential
education, service is done to enhance learning of academic content, and reflection is
essential for growth to occur. The Service Alliance defines service-learning as
A form of experiential education that uses community service experiences
to enhance academic classroom experience. This teaching process
involves the students in the identification and analysis of real community
needs, developing solutions to meet those needs, and then implementing
those solutions. It also requires that students evaluate their work and
assess their service experience and its impact.
An alternative but similar definition can be found in documents for the Service
Collaborative, an organization that predates the Service Alliance, the main office
responsible for promoting service-learning on campus. In this definition there is added
emphasis on the importance of reflection. Here, service-learning is defined as a
Teaching method that employs experiential learning. Students identify needs in
the community, come up with solutions, and using expertise gained in their
classwork, actually implement strategies to meet those needs. Students analyze
their service experience through reflective activities thus expanding their
comprehension of the curriculum and the application of it to a real situation. The
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added benefit of service-learning over other experiential programs is that students
are learning about active and responsible citizenship – how they can enter a
community, solve problems, and make a difference.
One faculty member referred to Eyler and Giles (1999) definition of service-learning in
her syllabus.
Service-learning is a form of experiential education where learning occurs
through a cycle of action and reflection as students work with others through a
process of applying what they are learning to address problems and at the same
time, reflect upon their experience as they seek to achieve real objectives for the
community and deeper understanding and skills for themselves.
Another important element for the definition of service-learning at CU is that it is
done for the common good. One faculty member defined service-learning as “a deeper,
more meaningful experience,” while another faculty member stated that she was involved
in service-learning because it was the right thing to do. As one PSA architect involved in
improving community development suggested, “think holistically, listen carefully, and
care deeply. It is about doing the right thing, humbly with diplomacy. It is leaving a
handprint on the community.”
Table 3 presents a summary of the findings and the associated emergent themes
for the Definition of Service-Learning component at CU. The emergent themes for the
Definition of Service-Learning at CU are Multiple Definitions, Seeking One Definition,
Knowledge-Based, and Ethic of Care.
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Table 3
Clemson University Within-Case Analysis: Definition of Service-Learning
Summary of findings

Emergent theme

Many definitions for service-learning on campus.

Multiple definitions

The institution is working toward developing one

Seeking one definition

campus-wide definition.
Definitions of service-learning contain common

Knowledge-based

essential elements such as connected to academic
learning, reflection, student voice, and experiential
education.
For many the definition of service-learning includes

Ethic of care

service activities that are done because it is the right
thing to do.

Strategic Planning
Service-learning is included in the university’s strategic planning efforts and is
specifically addressed in the President’s Ten Year Goals, and the Road to Top Twenty
Road Map. Service-learning and public service are key components in helping the
institution achieve its vision of becoming a top twenty public institution. In the Ten Year
Goal plan the president of the university asserted,
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By 2010, Clemson will be ranked in the top 20 public universities in America. To
obtain a top-20 ranking we must achieve the following: set the standard in public
service for land-grant universities by engaging the whole campus in service and
outreach.
Service is addressed as an equal partner along with teaching and research in the
President’s Ten-Year Goals.
Under the ten-year plan, the president has committed to “seek out areas where
teaching, research, and service overlap” and to strengthen the institution’s academic
reputation through “mission-oriented research” and “relevant public service.” The
president’s plan recommends that public service activities be aligned with strategic
emphasis areas for the institution. These include Family and Community Living,
Leadership and Entrepreneurship, Sustainable Environments, and Biotechnology and
Biomedicine.
Another strategic planning document, The Road to Top 20, 2005-2011, Clemson’s
Road Map outlines strategies to become a student-centered research university. Strategy
four is associated with people and programs and specifically addresses service-learning.
It designates that Clemson University will provide relevant community service and
outreach, increase service-learning, and promote volunteerism. A service-learning faculty
mentor discussed the importance of aligning service-learning with major institutional
goals and strategic plans when she presented at a service-learning workshop sponsored by
the Service Alliance.
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The Service Alliance under Public Service Activities (PSA) is the primary
mechanism for carrying out strategic plans for service-learning and public service at
Clemson University. The five strategic areas for PSA include agrisystems productivity
and profitability, economic and community development, environmental conservation,
food safety and nutrition, and youth development and families. A faculty mentor hosting
a professional development workshop on service-learning sponsored by the Service
Alliance, recommended that faculty align their service-learning projects with institutional
strategic plans. The proposal guidelines for service-learning funding offered through the
Service Alliance are specifically designed to support the strategic plans and goals of both
PSA and the institution.
Table 4 presents a summary of the findings and the associated emergent themes
for the Strategic Planning component at CU. The emergent themes for Strategic Planning
component at CU are Land-Grant Mission, Institutional Emphasis Areas, President’s
Goals, Public Service Activities, and Funding.
Alignment With Institutional Mission
The vision and mission for CU are found on the College’s Web site. Clemson
University’s vision is “Clemson will be one of the nation’s top-20 public universities.”
The mission statement for CU is,
To fulfill the covenant between its founder and the people of South
Carolina to establish a ‘high seminary of learning’ through its historical landgrant responsibilities of teaching, research and extended public service.
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Table 4
Clemson University Within-Case Analysis: Strategic Planning
Summary of findings

Emergent theme

Service-learning is aligned with the institution’s

Land-grant mission

strategic plan to become a top 20 public university
by setting the standard for public land-grant
institutions.
Service-Learning is aligned strategically with the
President’s Ten Year Goals, the Clemson Road Map

Institutional emphasis areas
President’s goals

to Top 20, the institution’s strategic emphasis areas.
Service-learning is advanced strategically through

Public service activities

Pubic Service Activities (PSA).
Service-learning is advanced strategically through

Public service activities

the Service Alliance in PSA.
Funding for service-learning is aligned with
institution’s strategic plans.
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Funding

Clemson University is a selective, public, land-grant university in
a college-town setting along a dynamic Southeastern corridor. The University is
committed to world-class teaching, research and public service in the context of
general education, student development and continuing education.
CU remains committed to its land-grant origin while striving to reach top 20
status as a public institution. The historical Web page for Clemson university provides a
timeline of events, details about Thomas Green, the institution’s founder, and the SmithLever Act. According to the Web page, this act expanded the mission of the land-grant
university by “establishing the Cooperative Extension Service, a national system to take
information generated by land-grant university scientists directly to the people throughout
the state.”
The historical section goes on to describe the pursuit of teaching, research, and
public service as the “pillars of Clemson’s mission as a land-grant university.” Thomas
Green Clemson established the first two pursuits when he founded the ‘high seminary of
learning” in 1889 and Asbury Francis Lever made the “third pursuit possible” by
establishing extension offices “in every county” to extend the teaching and research
conducted on land-grant campuses to “the citizens of the states in the form of public
service.” Clemson University carries out this public service mission through extension
services across the state, including “community development, urban and commercial
horticulture, family consumer sciences, livestock, field crops, forestry, insects, wildlife,
and youth programs.”
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On the history Web page, Clemson touts being one of the country’s top public
universities combining “the best of small-college teaching and big-time science,
engineering and technology.” The university accomplishes this feat by maintaining small
teacher-to-student ratios that allow professors to “get to know their students and explore
innovative ways of teaching.” These teaching opportunities inside and outside the
classroom are derived “to create leaders, thinkers and entrepreneurs solving real-world
problems through research, outreach, and public service.”
The university’s mission of public service and innovative teaching provides a firm
foundation for the pedagogy of service-learning. The history Web page describes
Clemson’s “dedication to improving the world through public service” as one of the main
reasons the university “encourages faculty to engage their classes through servicelearning.” This page also mentions Clemson’s recognition by the Princeton Review as a
“Campus With a Conscience” dedicated to community service.
According to a recent article in Clemson World (Newell, 2002), Thomas Green
Clemson’s vision is thriving at Clemson University. The article described six things that
demonstrated how vital Thomas Green Clemson’s vision is today, with the second item
highlighting public service as the “soul” of Clemson. “One of Clemson’s strongest
character traits that’s changed with society’s needs, but never wavered in commitment, is
service to people, especially the citizens of South Carolina.” This is primarily
accomplished through Public Service Activities (PSA). CU provides support for servicelearning through the Service Alliance, housed in PSA. The top administrator of the
Service Alliance reported that public service activities are focused in the following five
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areas: agrisystems productivity and profitability, economic and community development,
environmental conservation, food safety and nutrition, and youth development and
families.
The Web page for the Service Alliance describes the purpose of the Alliance as
supporting the university goal “of setting the standard in public service for land-grant
universities by engaging the whole campus in service and outreach.” It equally
emphasizes service in three realms: community service, service-learning, and public
service activities. The Web page goes on to describe Clemson’s founding mission as a
“high seminary of learning dedicated to teaching, research, and service. Nearly 120 years
later, these three concepts remain at the heart of the University and provide the
framework for an exceptional and integrated learning experience for many Clemson
students.”
One participant played a significant role in the early formation of the Service
Alliance. She reported that the “institution realized that service-learning was good fit for
the university because of its land-grant mission.” The current university president had
been a dean who attended many of the first service-learning events on campus. Today,
the president sends the campus a strong message about the connection between servicelearning and the public-service/land-grant mission of the university.
Clemson’s intellectual environment must also have a component for civic
responsibility. It is our legacy as a land-grant university. Service-learning is the
most important pedagogical change in teaching and learning in the past two
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decades, and service-learning has found fertile soil in which to grow at Clemson
in our legacy of public service.
The president’s message is heard across the campus as staff, faculty, and students
engaged in service are aware of the university’s public service and land-grant mission.
A staff member in the Office of Student Involvement stated, “Clemson University
makes it known that community service, service-learning, and being an active citizen are
a very important part of campus life and at the core of the mission.” One sociology
professor said,
Clemson University is a land-grant university forever, and ever it is charged with
serving all the people of South Carolina. Service-learning serves the mission in
two ways, with the project on the ground and running at the time and by honing
citizenships skills.
Community Scholars are part of a living-learning community where service and
community-based curriculum is required. During a tour of PSA camps and research
centers, an extension staff member reminded the scholars that the land-grant mission of
the college “was part of their heritage as a Clemson University graduate.” A Campbell
Scholar who is required to serve in exchange for financial aid reflected on her service
experience, “going to serve where there is a real need has to correlate with [the mission
of] a public university.” An Honors College student reflected on her international servicelearning experience, “It produces better citizens and helps students understand their role
in the world which is central to the university’s philosophy and essential for being a top
twenty institution.”
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Table 5 presents a summary of the findings and the associated emergent themes
for the Aligned with Institutional Mission of Service-Learning component at CU. The
emergent themes for Aligned with Institutional Mission are Public Service Mission,
Land-Grant Mission, and Teaching and Research.

Table 5
Clemson University Within-Case Analysis: Aligned With Institutional Mission
Summary of findings

Emergent theme

Public service to the citizens of South Carolina is

Public-service mission

clearly aligned with institution’s land-grant mission.

Land-grant mission

Teaching and research aligned with Thomas Green

Teaching and research

Clemson’s founding of a “high seminary of
learning.”
Smith Lever Act brought Clemson’s teaching and

Public-service mission

research to the citizens of South Carolina through
public service.
Service-learning is explicitly named by the President

Public-service mission

as a component for meeting the institution’s public

Land-grant mission

service and land-grant mission.
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Alignment With Educational Reform Efforts
Responses for this component centered on graduating citizens prepared for a hightech global society, Creative Inquiry, collaboration, and Communication Across the
Curriculum. All of these educational reform efforts provide an ideal fit for servicelearning at CU because they strive to improve the educational experience of students in
all areas. According to the history Web page, the overall university goal is to keep
students as the primary focus for the university by developing their communication and
critical-thinking skills, ethical judgment, global awareness, and scientific and
technological knowledge. In this same vein, “the University also values its faculty and
staff who have committed their talents and careers to advance its mission.” This
philosophy provides a foundation for service-learning to align with educational reform
efforts on campus. The CU history Web page stated, “Clemson University seeks to foster
and promote pedagogical tools such as service-learning that have demonstrated the
capacity to enhance student communication and problem-solving skills as well as
increase their awareness of the world and communities in which we live.”
The leading administrators in the Service Alliance and the Community Service
Office completed a Campus Compact Survey to apply for the Colleges with a Conscience
recognition. The survey reported that Time Magazine named CU The Public College of
the Year in 2000. The survey also stated that the university was selected for its
Communication Across the Curriculum Program that provided grants and training to
“encourage faculty to spend class time teaching their students to be active and engaged
thinkers and communicators.” This innovative program was responsible for creating
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“cultural change throughout the University.” CU has developed a similar program with
Service-Learning Across the Curriculum. This program affords “students who desire to
be engaged citizens and public stewards the opportunity to serve as they learn their
chosen field of study.”
Several faculty members reported that service-learning aligns with the Creative
Inquiry Program. The Creative Inquiry Web page describes Creative Inquiry as a form of
undergraduate research that “includes all intensive, discovery-oriented approaches to
learning.” The emphasis is on “providing an experience that will be meaningful to
undergraduate students, and will promote reasoning and critical thinking sills, ethical
judgment, and communication skills as well as a deep understanding of the methods of
scientific and/or humanities research.” A service-learning faculty mentor presenting at a
workshop sponsored by the Service Alliance, addressed integrating service-learning into
Creative Inquiry courses as an “ideal marriage and perfect fit at this institution.” Another
faculty member stated, “service-learning is aligned with the Creative Inquiry mission
because it requires students to become engaged in research on critical thinking.”
Collaboration among departments, with county cooperative extension offices and
PSA, and with community partners is strongly encouraged at Clemson University. The
gatekeeper observed a disconnection between Clemson University academics and PSA.
PSA sees a lot of potential in collaboration and the Service Alliance was doing much to
encourage it. “There are many activities that are occurring to encourage this collaboration
between academic services, student affairs, and PSA, including: scholarships for servicelearning, scholarships for partnering with PSA or extension offices, and funding for
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community based research.” Additionally, the Civics and Service House is the first PSA
program that attempts to combine academic services, student affairs, and public service.
Students in this living and learning community take academic coursework together,
engage in 150 hours of service per year, and participate in co-curricular activities focused
on service and civic engagement. The gatekeeper and other influential service-learning
leaders see this collaborative approach as a means to diminish the silos between student
and academic affairs. “We are trying to be sure that we are not acting in isolation, so that
what happens in community service and student life is connected to what happens in
academics.”
Table 6 presents a summary of the findings and the associated emergent themes
for the Aligned with Educational Reform Efforts component at CU. The emergent themes
for Aligned with Educational Reform Efforts are Graduating Citizens, Critical Thinking
Skills, Research Skills, and Collaboration.
Secondary Research Question II: Faculty Support for
and Involvement in Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in faculty
involvement in and support for service-learning at nationally recognized
land-grant colleges in South Carolina?
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Table 6
Clemson University Within-Case Analysis: Aligned With Educational Reform Efforts
Summary of findings

Emergent theme

Service-learning aligned with graduating citizens

Graduating citizens

dedicated to carrying out their civic responsibilities.
Service-learning aligned with advancing student’s

Critical thinking skills

critical thinking and research skills (Creative Inquiry,

Research skills

Communication across the Curriculum).
Service-learning aligned with faculty collaboration with

Collaboration

PSA, county extension, and community partners.

The second dimension in Furco’s (2002) Institutionalization of Service-Learning
in Higher Education Self-Assessment Rubric is Faculty Support for and Involvement in
Service-Learning. There are four components associated with this dimension. They
include Faculty Knowledge and Awareness, Faculty Involvement and Support, Faculty
Leadership, and Faculty Incentives and Rewards.
Faculty Knowledge and Awareness
The CU Service Alliance is the primary mechanism for promoting awareness of
service-learning on campus. The Service Alliance originated on a much smaller scale as
the Service-Learning Collaborative in the 1990s. According to a National Dropout
Prevention Center (NDPC) staff member, it began with small mini-grants distributed to
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faculty who were interested in doing service-learning projects. The Service Collaborative
sponsored presentations and brown bag lunch forums where faculty could come together
and share their success stories or learn about new approaches in service-learning. The
Service Collaborative carried out several projects that increased faculty awareness of
service-learning at Clemson University. These projects included a survey of faculty to
determine the extent of involvement in service-learning; dissemination of a brochure
about service-learning to faculty, and creation of a video, Learning that Matters: ServiceLearning at Clemson University. The video was distributed to each department on
campus, shown at multiple training workshops as well as at the new faculty orientation.
The Service Collaborative also initiated a service-learning listserv that is still actively
used today by members of the Service Alliance.
The Service Alliance promotes community and campus awareness of public
service, community service, and service-learning efforts at CU. The Service Alliance
accomplishes this task by providing support to faculty who want to engage in community
service or service-learning activities. The Service Alliance Web site indicates that the
Alliance facilitates training opportunities and provides resources for faculty involved in
service-learning, promotes service-learning and community service activities on campus,
and assists with seeking funding for service-learning activities.
Service-learning administrators want faculty to be aware of PSA and service
opportunities throughout the state. They are also invested in faculty knowing the reasons
that service-learning is important to the institution. A Community Service Office
administrator reported,

81

We have a huge presence across the state through PSA. We provide service
through cooperative extension and research centers across the state. We want
students and faculty at Clemson to be aware of this and think about it as they get
involved in service.
Faculty typically find out about the resources available through the Service Alliance
when they apply for grant funding. Most grant awards require something from faculty in
return for financial assistance. This may include attending or presenting at workshops
through the Office of Teaching Effectiveness and Innovation (OTEI), providing peer
mentoring to other faculty who want to be involved in service-learning, or writing a
report that evaluates their service-learning projects. These requirements help to promote
and sustain service-learning at CU.
Some faculty members have been doing service-learning since its inception at CU
in the 1990s. These seasoned faculty members have insight about the nuances of servicelearning and are often in positions to offer their expertise through professional
development workshops at OTEI or through one-on-one peer mentor relationships. They
understand that service-learning often requires extra work, loss of faculty control, and
flexibility. They also know that service-learning goes beyond the immediate benefits of
the service project at hand. These professors understand that service-learning has many
important benefits for students and they attempt to develop a deeper awareness in
students of the broader social issues that underlie community problems.
One professor focused on issues of poverty no matter what course she is teaching
or problem she is tackling. She noted, “When looking at the problems that hit South
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Carolina, poverty is the one string that ties all these together.” She wants to do more than
raise awareness; she wants her students to have “informed awareness.” These seasoned
faculty members also encourage students to develop advocacy and citizenship skills that
go beyond the service project and make a difference in their communities through social
policy change. Another professor’s syllabus discussed the philosophy in this way,
An important aim of an approach to education called ‘popular education’ is to
promote critical thinking and writing among citizens who can then use these skills
to create social change. In that spirit, the service-learning portfolio provides you
with an opportunity to collect and reflect on your service experiences and your
understanding of society. These new understandings can then be used as a basis
for changing society for the better.
At CU, faculty awareness is thoughtfully promoted through the Service Alliance, and
experienced faculty have developed a greater awareness of the citizenship and social
benefits of service-learning.
Table 7 presents a summary of the findings and the associated emergent themes
for the Faculty Knowledge and Awareness component at CU. The emergent themes for
Faculty Knowledge and Awareness are Central Entity, Mission Connection, Formal
Promotion, Advanced Practitioners, Academic Link, Expertise Continuum, and Perceived
Student Benefits.

83

Table 7
Clemson University Within-Case Analysis: Faculty Knowledge and Awareness
Summary of findings

Emergent theme

The Service Alliance is the primary mechanism for

Central entity

promoting faculty awareness of service-learning.
The institution strives to inform faculty of the importance

Mission connection

of public service activities and mission when engaging in
service-learning.
Web site, listserv, brochure, workshops, presentations,

Formal promotion

lunch forums, video, and funding opportunities are the
means for increasing faculty awareness of service-learning.
Seasoned faculty members are aware of broader social

Advanced practitioners

issues underlying community problems and strive to
influence students to be active in social change efforts.
Varying levels of expertise among faculty. Faculty

Academic link

understand that service is connected to academic

Expertise continuum

course content.
Faculty members are aware of student growth in social,
emotional, personal, and professional development.
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Perceived student benefits

Faculty Involvement and Support
Faculty involvement in service-learning at CU is sustained, collaborative, and
spread across the campus. CU faculty first became involved in service-learning in the
1990s through the support from the Service-Learning Collaborative. A staff member from
the NDPC became interested in service-learning because of all the good things it was
accomplishing in K-12 schools. She believed that service-learning could have the same
benefits in higher education and organized the Service-Learning Collaborative with other
staff members on campus. The Collaborative targeted faculty that might be a good fit
with experiential education and encouraged them to initiate service-learning projects. The
NDPC staff member observed,
We uncovered a lot of faculty who were kindred spirits that would be interested in
other things besides traditional lectures. We awarded six mini-grants and required
faculty to attend six workshops on service-learning. It was our first step at getting
faculty to do service-learning and all had a positive experience.
Documents detailing the early efforts and success of the Service Collaborative
indicated that the Collaborative provided small mini-grants to faculty to develop courses
that integrated service-learning into their curriculum. They also provided support through
brown bag lunch forums, service-learning showcases, surveys, brochures, grants,
mentoring, professional development, producing a video about service-learning at CU,
and developing a listserv as an information resource for faculty. The Service
Collaborative was renamed the Service Alliance at the beginning of the 21st Century and
continues to be the primary source of support for faculty who engage in service-learning.
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The Service Alliance offers the same resources as the Service Collaborative and has
added a Web site that includes service-learning information. They continue to offer
grants that encourage faculty to design service-learning projects that align with campus
goals and strategic plans.
CU faculty members go beyond one-time service projects and frequently
implement long-term ongoing service-learning projects. Projects that occur every year
include the Habitat Homecoming Build and the Botanical Gardens Nature-based
Sculpture Program. The University Web site highlights the Habitat House that is built
during homecoming week and provides an opportunity for hundreds of students to work
thousands of service hours. CU’s Habitat for Humanity collegiate chapter has built more
houses than any other collegiate chapter in the nation with the 15th Homecoming House
having been built in 2007, for a total of twenty-four Habitat builds overall. Similarly, an
artist is invited each year to design and create a nature-based sculpture in the Botanical
Garden. The gatekeeper for this study reported that a Landscape Architecture professor
offers an annual course that allows students from all majors to receive credit for serving
as apprentices during the sculpture projects.
Initially the Service Collaborative and later the Service Alliance encouraged
faculty in all disciplines to be involved in service-learning by dispersing grants and
awards equally across colleges. As a result service-learning has been adopted as a
pedagogy by faculty in all five colleges at CU. Documents detailing the history of the
Service Collaborative reported that faculty had involved students in a broad range of
service experiences including designing and implementing the landscaping for a Habitat
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for Humanities neighborhood, designing brochures for nonprofit organizations, tutoring
English as a Second Language students, designing recreational park equipment for
children with disabilities, developing educational materials for the South Carolina
Botanical Gardens, creating resource guidebooks for families of persons with mental
illness, creating a videotape on prevention of back injuries, presenting information to
elementary children on the hazards of tobacco use, and providing recreational activities
for the elderly.
Collaborative service-learning projects are supported by grants available through
the Service Alliance. The Clemson Elementary School service-learning project is an
example of a collaborative effort that was sustained by many classes for many years. An
article written by a Horticulture faculty member described the project. She wrote,
To promote thinking outside of the box, an interdisciplinary group of students and
faculty from several institutions and members of community groups have
undertaken an ongoing multi-grade collaboration to design and install sustainable
outdoor learning environments using a service-learning model.
Faculty and their students from each of Clemson’s academic colleges participated in the
development of this project, including landscape architecture, design, civil engineering,
English, horticulture, biology, and parks, recreation and tourism management. The
professor added, “The benefits and outcomes of this project have reached beyond the
horticulture and writing classrooms. Students, faculty, and community members have
come together to extend learning far beyond the classroom walls.”
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Faculty members are also encouraged to participate in service-learning in
international settings. CU has a research center at Dominica and the Service Alliance
offers grants to faculty who want to conduct service-learning projects on the island of
Dominica. Other faculty have been involved in international service-learning projects in
Guatamala, Africa, Russia, and Haiti.
Faculty involved in service-learning frequently reported that their workload had
increased. For the most part, these faculty members continue to stay involved in servicelearning despite increased workload because they have a passion for teaching and
learning, and they care about the community and want to make a difference. One faculty
member stated,
Students are able to go from superficial answers to more in-depth answers. They
become life-long learners. I’m not big on memorizing. I want them to be able to
think through a problem. Service-learning can put a face to a problem. It can
change a student’s focus in a way that a textbook can’t.
Another faculty member in Architecture is now assigned to PSA. He went from designing
buildings for the wealthy to working with small towns in South Carolina to create
economic and community development plans. He reported that this change occurred
because “although I was proud of my work, I wasn’t making a difference, and I wanted to
play a role in creating change in communities.”
Faculty members that overlap their service-learning involvement with their
scholarly work requirements are able to sustain their involvement in service-learning and
lighten their workload. One professor reported, “It does add on; it is more work, but it is
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valuable, I am trying to integrate it into my classes and into my research as well.” Many
faculty have successfully published their service-learning experiences and research in
guidebooks, textbooks, and peer-reviewed journals. They have also presented their work
at national conferences and received outside grants to support their work. The Service
Alliance Web site highlights faculty that are able to integrate their service-learning
projects with their scholarly work. For example, a Public Health professor involved her
students in a tobacco education program for local public-school students.
She shared the design of the course at one national conference presentation,
shared the data analysis at another conference, and used the program design and
data analysis results in a pilot study to include in a funding proposal to the
National Institute of Health for an expanded research project.
Table 8 presents a summary of the findings and the associated emergent themes
for the Faculty Involvement and Support component at CU. The emergent themes for
Faculty Involvement and Support at CU are Early Involvement, Institutional Support,
Sustained Collaboration, Passion for Teaching, Workload, and Scholarship Overlap.
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Table 8
Clemson University Within-Case Analysis: Faculty Involvement and Support
Summary of findings

Emergent theme

Faculty initially involved in service-learning through

Early Involvement

the Service Collaborative in the 1990s.
Faculty are involved in service-learning because it is

Institutional support

valued by the institution and there is significant
infrastructure support for service-learning through
the Service Alliance.
Faculty are involved in service-learning in ongoing

Sustained collaboration

and collaborative service projects.
Faculty are involved in service-learning because

Passion for teaching

they have a passion for teaching and learning and
want to make a difference.
Faculty perceive service-learning to add to their

Workload

workload.
Faculty who overlap service-learning with scholarly
requirements are most successful.
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Scholarship overlap

Faculty Leadership
In the 1990s, the Service Collaborative granted $500.00 professional development
grants to faculty who were interested in integrating service-learning projects into their
classrooms. Many of the faculty who were interviewed for this study initially became
involved with service-learning because of these first mini-grant opportunities. These
faculty members have gone on to be leaders in the field, providing assistance to Clemson
faculty and receiving state and national recognition. One Service Collaborative leader
stated, “Every time we did something, we tried to do something new, to improve servicelearning at Clemson. We have a network of faculty now that know how to do servicelearning” Through the years, these faculty members have also received various awards
and grants from the Service Alliance.
Today the Service Alliance continues to provide competitive service-learning
grants to faculty to sustain service-learning at the institution. Recent recipients have
initiated multicultural reading programs for readers at risk of failure, conducted
performance improvement projects to improve care for chronically ill elderly patients,
and examined physical functional ability and participation in valued life activities after
receiving community-based rehabilitation services.
The Service Alliance provides formal opportunities for seasoned faculty members
to provide leadership for faculty new to service-learning. One experienced servicelearning faculty stated, “The Service Alliance has been the best forum for mentoring
other faculty. OTEI has invited me to give workshops. Faculty will occasionally call to
see how to do service-learning.” One formal opportunity for leadership offered through
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the Service Alliance is the Faculty Fellows program. Ten faculty members from five
colleges were named Clemson University Service Alliance Faculty Fellows in 2007.
According to the Service-Alliance Web site,
These faculty receive a $1,200 stipend, will conduct faculty workshops on
service-learning and community-based research through the OTEI, and
will serve as a resource for other faculty interested in utilizing servicelearning in their classroom or developing a community-based research
design.
Another formal opportunity for experienced faculty to provide leadership is the Faculty
Mentor grant. Selected mentors receive a $2000.00 stipend in exchange for helping new
faculty design and implement a service-learning component into their coursework. The
new service-learning faculty members receive a $500.00 grant to assist in implementing
the service-learning component into their classroom.
Table 9 presents a summary of the findings and the associated emergent themes
for the Faculty Leadership component at CU. The emergent themes for the Faculty
Leadership component at CU are Collaboration, Early Involvement, Formal Support, and
Mentoring.
Faculty Incentives and Rewards
The CU history Web page declared that the institution “values its faculty and staff
who have committed their talents and careers to advance its mission.” The university
pledges to support the work of faculty, “to encourage their professional development, to
evaluate their professional performance and to compensate them at nationally competitive
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Table 9
Clemson University Within-Case Analysis: Faculty Leadership
Summary of findings

Emergent theme

Leadership for the Service Alliance is a collaborative

Collaboration

effort.
Service Collaborative supported faculty involved in

Early involvement

service-learning through $500 mini grants in the
1990s.
Mini-grant recipients have gone on to be the leaders

Formal support

in service-learning at the institution.
The Service Alliance continues to support faculty

Formal support

who are leaders in service-learning through stipends
and awards.
Experienced service-learning faculty members have
formal opportunities to provide leadership to new
faculty by mentoring or conducting professional
development workshops.
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Mentoring

levels.” The Service Alliance is responsible for compensating faculty for service-learning
by distributing grant awards. They also support faculty involved in service-learning by
providing resources, networking opportunities, and training opportunities.
Each year new types of grants are posted on the Service Alliance Web site along
with grants that are offered on an annual basis. For example for 2007-2008, three new
grants were added. These included service-learning/community-based research course
development grants, collaborative service-learning/community-based research course
development grants, and interdisciplinary service-learning/community-based research
course development grants. Faculty may also apply for a Scholar in Service-Learning
grant, in which a graduate student receives funding to assist a faculty member with a
service-learning project. Additionally, the Service Alliance recognizes ten outstanding
service-learning faculty, two from each College. These faculty members receive a
$1,200.00 stipend, are named as Faculty Fellows, and serve as mentors to lessexperienced faculty.
The Service Alliance Web site announced a Service Learning Advocate Award
for nominees that “demonstrate a desire to go above and beyond expectations, creating
transformative learning experiences for students through participation in community
service projects and activities.” In 2007, the Service Alliance awarded the Service
Advocacy Award to a faculty member in Marketing who required students to conduct
strategic market analysis and marketing plans for non-profit organizations in the
community. The nominator attests to this professor’s impact on the community when she
said, “The effort requires hundreds of hours and quietly goes on semester after semester
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with little if any recognition from the University.” Many other faculty members have
received state and national awards for their service-learning as well as recognition from
their professional associations. Examples include the SC Commission on Higher
Education Service-Learning Award, the John Glenn Service-Learning Award, the South
Carolina Department of Education Palmetto Serves Volunteer Award, and the South
Carolina Department of Mental Health’s Award for the Outstanding Volunteer Group of
the Year.
The sentiment among many faculty members is that the department chairs and
deans of their colleges support service-learning and recognize it in promotion, tenure, and
review. One faculty member stated, “My dean loves the work that I do, provides funding
to support my service-learning efforts, and helped me to become tenured.” Some faculty
receive support from department chairs and deans for service-learning even though it was
not recognized in promotion, tenure, and review. However, another faculty member
chided, “Service-learning is recognized as scholarly. However as far as reward and tenure
go, it is not rewarded, only in mission.”
Other faculty reported that they got very little support from their deans and
department chairs for their service-learning work. One faculty member confided,
It did not help me get promoted; it actually slowed down the process. That is the
detrimental part. There is not yet a fair appreciation for the labor intensity of
service-learning. Department chairs still want to see the grants and the
publications.
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This faculty member continued to do service-learning despite the lack of rewards because
it improves learning for students, benefits the community, and graduates citizens.
One faculty member disclosed that she no longer did service-learning even though
it was a good thing for her students because it did not help her get tenure. She stated,
It is recognized as a positive thing at Clemson but it doesn’t count toward
promotion and tenure. I would be valued emotionally but I wouldn’t be a ‘player’
because I wouldn’t be doing what the institution values most (grants, ICAR). I am
not likely to do it again.
Successful faculty combined their service-learning projects with other requirements for
tenure and promotion. As one faculty member explained, “So service-learning
complements my interactive teaching style, my research is on service-learning projects,
and my creative inquiry group has a service-learning element.” This method paid off for
this recreation professor because
It is a way to not be stretched too thin; to gain legitimacy for service-learning and
to be recognized and rewarded for service-learning efforts. It fulfills the
department’s traditional expectations rather than taking my time away from
fulfilling these requirements.
Table 10 presents a summary of the findings and the associated emergent themes
for the Faculty Incentives and Rewards component at Clemson University. The emergent
themes for the Faculty Incentives and Rewards component at CU are Formal Awards,
Professional Recognition, Mixed PTR Support, and Scholarship Overlap.
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Table 10
Clemson University Within-Case Analysis: Faculty Incentives and Rewards
Summary of findings

Emergent theme

The institution provides resources, training,

Formal awards

networking opportunities, grants, and awards to
faculty for involvement in service-learning through
the Service Alliance.
Faculty received state and national awards and

Professional recognition

recognition by their professional associations for
their involvement in service-learning.
Some faculty felt their service-learning efforts were

Mixed PTR support

recognized in promotion, tenure, and review (PTR).
Other faculty felt that service-learning involvement
worked against their PTR.
Successful faculty members combined their servicelearning projects with other endeavors valued by the
institution for PTR.
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Scholarship overlap

Secondary Research Question III: Student Support for and
Involvement in Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in student
support for and involvement in service-learning at nationally recognized
land-grant colleges in South Carolina?
The third dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Student Support For and Involvement in ServiceLearning. There are four components associated with this dimension. They include
Student Opportunities, Student Awareness, Student Leadership, and Student Incentives
and Rewards.
Student Awareness
Students are aware of service and service-learning opportunities through the
Community Service Office and the Service Alliance Web sites. The Community Service
Web site contains contact information and training and volunteer opportunities offered
through community partners. The Web site also contains information about service events
and donations that partners require. Students may join the community service listserv to
stay informed of service opportunities. There is also a checklist of items for students to
consider when they are setting up a community service activity and when they are serving
at a community agency. The Service Alliance Web site publishes information about
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faculty involved in service-learning along with their course syllabi. The Web site also
provides information about service-learning opportunities available through PSA.
There is no formal system that informs students whether or not a course has a
service-learning component. Students typically find out about service-learning
requirements after they have enrolled in class. Other students reported that they found out
about service-learning requirements through word of mouth and by looking up professor
ratings on my professor.com. Faculty reported that they sometimes recruit students into
service-learning or community-based research classes. Formal service-learning events
such as forums and showcases provide another format for students to learn about servicelearning opportunities on campus.
For many students, participation in service or service-learning was a life-changing
experience that also changed their perspectives. One student who had several
international service-learning experiences described it in this way, “those trips changed
me so fundamentally, I don’t think I even realize how much I’ve changed. Now I
automatically think with a different perspective. I’ve seen different things, and that has
become a part of me.” Students reported that service experiences often require them to
step out of their comfort zone and go to places and meet people that they normally
wouldn’t be exposed to. One student explained,
I found myself in situations that I would never had to encounter before. Through
these experiences, I became more open-minded. I came across people I would
never be able to meet in everyday life; my eyes were opened to different
experiences going on in the world.
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These situations increase student awareness of the broader social context in which
community problems are embedded. One sociology professor conducted research on
students taking a course with a service-learning component compared to students that
took the same course without a service-learning component. Service-learning students
worked with a homelessness advocacy group while non service-learning students did
research on homelessness. The professor’s research project was published in a sociology
journal. She found that the service-learning “students experienced significant changes in
a positive direction in their perceptions of individuals who are homeless.” The professor
also discovered that direct client contact was “effective in reducing stereotypes of client
populations.” According to the article, student essays demonstrated awareness that they
were “three steps away from being homeless,” that homelessness was not “necessarily an
individual problem,” and societal structures often “keep individuals in a homeless
situation.”
Other students reported increasing their awareness about gender and poverty in
the world by working with a community leader to increase awareness of hunger. A
community partner reported that students who volunteered at the free clinic increased
their awareness of how many people are uninsured and underinsured. A Campbell
Scholar’s journal reflections demonstrated awareness of the impact of larger social issues
outside the school. This student commented,
Even as a twenty-one-year-old, I am not sure that I could deal with their home
environments and then come to school and be expected to learn; yet, they do it!
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One of the things that has changed most about me is that I look for the deeper
meaning behind behavior.
Many faculty members observed that students are placed out of their comfort zone
during service experiences, and as such are made aware of their own biases. A
Community Service Office staff member reported that the Alternative Spring Break trip
brought issues of diversity to the forefront. An Alternative Break student leader
confirmed that it was an issue when he said, “ It got a lot of us to see the world in a
different way. Probably a lot of students sheltered that haven’t seen poverty. It helped us
to understand that we don’t all come from privileged White middle-class backgrounds.”
Faculty reported that these changes in perspective are more likely to occur the longer the
service experience, the greater the intensity of the service experience, the more
preparation that is conducted prior to the service project, and the more the students are
required to reflect on their service experiences.
Of all service opportunities at CU, the Campbell Scholars program requires the
highest intensity for the longest duration of time. These students are required to submit
periodic reflection papers and Service Alliance staff report remarkable changes as these
students progress to their senior year. One Campbell Scholar noted her own growth,
As I would go back and read what I had written, I was surprised, especially when
I compared my freshman entries to my senior entries. The first year I was just
there, then I started trying to absorb what was going on and began to look more at
what I would do differently.
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This student said, “Other service-learning courses just did not compare with what
I experienced as a Campbell Scholar.” Much of what this teacher education major was
learning in class did not match up with her experience in the schools. She observed, “My
experience reinforced that I’m not always going to have a great day, but I know how to
handle it, and I’m not going to burn out and leave.” This student’s experience as a
Campbell Scholar influenced her decision about where to teach when she said,
Most of my classmates come from great homes and want to go to a high-paying
job where they don’t have to worry about their students coming in hungry. I want
to teach at a Title-One school or in a poor district where I know I will be needed.
Table 11 presents a summary of the findings and the associated emergent themes
for the Student Awareness component at CU. The emergent themes for the Student
Awareness component at CU are Formal Mechanisms, Informal Mechanisms, Different
Background, Privilege, Social Context, and Essential Elements.
Student Opportunities
CU offers numerous opportunities for students to participate in service or servicelearning experiences. These opportunities cover a broad array of service experiences that
enable students to choose the opportunity that best fits their needs. Faculty members in
all five colleges and in many departments offer courses with a service-learning
component. Some faculty offer creative inquiry courses for select students to participate
in community-based research.
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Table 11
Clemson University Within-Case Analysis: Student Awareness
Summary of findings

Emergent theme

Students are aware of service and service-learning

Formal mechanisms

opportunities through the Community Service
Web site and service-learning events.
Students are aware of service and service-learning

Informal mechanisms

opportunities and through faculty recruitment and
word of mouth.
Students increase their awareness about people

Different background

from different backgrounds through their
involvement in service-learning.
Students increase their awareness of their own

Privilege

biases and their position of privilege through
involvement in service experiences.
Students increase their awareness of the broader

Social context

social context in which community problems are
embedded through their involvement in servicelearning experiences.
Preparation, reflection, duration and intensity of servicelearning experience increase student awareness.
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Essential elements

Student service organizations provide opportunities for students to serve outside
the academic arena. The Community Service Web site lists several service organizations
on campus including Alpha Phi Omega (a national service fraternity), Gamma Sigma
Sigma (a national service sorority), Circle K (the collegiate version of the Kiwanis Club),
a campus SERTOMA club, a campus chapter of Habitat for Humanity, Big Brother/Big
Sister, and Best Buddies. Other student organizations that are not necessarily service
clubs offer students opportunities to participate in service projects. Service organizations
are eligible to apply for the Tiffany Souers Community Service mini-grant, funding
designated specifically for student-led service projects.
The Community Service Office offers Community Service Grants to students in
need of financial aid in exchange for 20 hours of service to the community each semester.
Student Affairs sponsors several other service initiatives including Orientation service
projects, freshman service projects, Alternative Spring and Fall Break programs, Greek
philanthropy training, and recognition and awards to celebrate student service. The
Community Service Office has 90 community partnerships and helps to match students to
community partners through the community partner database, the volunteer fair, and the
community service listserv. Student Affairs also sponsors one-day service events
including Relay for Life, the Crop Walk, and St. Jude Up Til Dawn.
The University offers a variety of service initiatives including the Civics and
Service House, Habitat Homecoming Build, RA Service Project, MLK Day of Service,
and athletic community service coordination. America Reads is a federal Work-Study
program that pays students to tutor children in schools. The Career Center offers students
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paid internships to work in non-profit organizations that typically can not afford to hire
an intern. The Honors College sponsors a service-learning project that requires honors
students to work with students from Brussels to build houses for villages in India. Other
University sponsored programs offer service and civic engagement opportunities to
students. Examples include Sprouting Wings, an after-school program for Title One
elementary school students housed at the South Carolina Botanical Gardens, and
Landscapes for Learning, a program offered through the Cooperative Extension Service
that promotes environmental stewardship.
The Service Alliance offers grants for Service-Learning Scholars, manages a
service-learning listserv, and sponsors the Campbell Scholars and the Community
Scholars, two scholarship programs based on merit with extensive service requirements.
These service-learning opportunities along with other study abroad service opportunities
offered through the Honors College are based on academic merit and may limit
opportunities for students from impoverished backgrounds. One student in the Honors
College expressed concern that only a handful of students will have access to service
opportunities such as the India Housing Project. The Campbell and Community Scholar
Programs are highly competitive and based on academic performance, leadership,
service, and civic engagement experience, so that mostly the most privileged students are
eligible for these scholarships. To compensate for this issue of access, students with
financial need may apply for Community-Service Grants.
Table 12 presents a summary of the findings and the associated emergent themes
for the Student Opportunities component at CU. The emergent themes for Student
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Opportunities are Multiple Opportunities, Curricular/Co-Curricular, Merit, and Financial
Aid.
Table 12
Clemson University Within-Case Analysis: Student Opportunities
Summary of findings

Emergent theme

There are abundant and diverse opportunities

Multiple opportunities

for students to participate in service and
service-learning experiences at CU.
These programs are offered through university

Curricular/co-curricular

sponsored programs, PSA, the Service
Alliance, the Community Service Office, and
Student Affairs.
Access to some service-learning opportunities

Merit

is based on merit.
Access to other service-learning opportunities are

Financial aid

based on financial need.

Student Leadership
CU developed many service and service-learning opportunities that are
specifically designed to develop leadership skills in students. The Campbell Scholars
program and the Community Scholars program are two major examples of scholarship
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opportunities that provide leadership development. The Campus Compact Survey in
application for the Colleges with a Conscious nomination described these community
service opportunities as “a means of preparing university students for their role as
responsible citizens and future community leaders.” Campbell Scholars serve ten hours a
week in a designated school setting for four years and work for six weeks at a youth
camp each summer. These scholars serve as leaders and role models for youth.
Community Scholars are part of a living-learning community and are required to serve
over 70 hours a year. They are also required to participate in community meetings and
have required curriculum focused on service and civic engagement. These scholars gain
knowledge through research and service to surrounding communities.
The Community Service Office works closely with student organizations to plan
the Alternative Break program. Students are eligible to take a leadership role on the
alternative break trips. The Community Service Office offers leadership training to
elected officers of student organizations and would like to offer the same training to
leaders of the Alternative Break program, but they don’t have the budget. One graduate
student leader stated, “It was an extraordinary learning experience to be a leader of this
program. I was proud of the students involved because they exemplify what CU student
should be.” The VISTA worker in the Community Service Office had several servicelearning experiences through AmeriCorp prior to coming to the institution. She believes
that these experiences enhanced her leadership abilities.
The Honors program offers a service-learning opportunity in India in
collaboration with ICHEC and the CU Brussels Center. For the India Housing Project,
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students develop a business plan, raise money to build a home, take courses on crosscultural awareness in Brussels, and travel to India to construct the homes with families.
This program selects students with prior experience to be team leaders on this project.
One team leader described her experience,
“My main job in India was to organize weekend travel, deal with health
problems, and deal with any other problems that came up in the community. Here
at Clemson my voice is valued because of my experience. I talk to new people
joining the India Housing project, I recommend changes in the program to the
Honors College, and I talk to incoming freshman about my international service
experiences.”
Students involved in service opportunities at CU often take their own initiative to
become community and campus leaders. One engineering student who had a paid
internship at a non-profit organization had such a meaningful experience that she changed
her career focus to non-profit leadership and found full-time work at a community
agency. Another student’s awareness of poverty was heightened through international
service experiences, and she wanted to join an organization on campus that addressed
poverty issues. When she could not find such an organization, she started one herself.
Another student who volunteered through the Tigers Go Ministry, a student
service organization, took a year off from school so he could work with the organization
full-time. Students in a Health Policy service-learning course are required to interview
community organization leaders and attend legislative committee meetings to learn about
their issue and report back to their class. One group of students wrote letters to key
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officials, and another group mobilized students to participate in a march at the capital.
The Service Alliance Web site reported that student involvement in advocacy “brings
abstract policies to reality and provides the foundation for empowered action as future
leaders of the community.”
Most faculty members want their students to take ownership of service-learning
projects and take on leadership roles in the project. One professor explained, “They are
mindful, capable of peer teaching, capable of leadership. I have them do research and
teach other students.” Another professor recognized that students have expertise to
contribute in special areas and that ownership actually enhances their learning
experience. However, some faculty members perceived that students have limited
capacity for leadership in service-learning projects. One professor who selects the
service-learning project and community partner in his service-learning projects said, “I’m
not sure that students would always pick the best setting for a service project, and I don’t
want students to have a bad experience.” Another professor commented, “they don’t want
a voice; they want you to tell them what to do.”
Table 13 presents a summary of the findings and the associated emergent themes
for the Student Leadership component at CU. The emergent themes for the Student
Leadership component at CU include Leadership Development, Initiative, and Mixed
Capacity.

109

Table 13
Clemson University Within-Case Analysis: Student Leadership
Summary of findings

Emergent theme

CU designs service opportunities to develop future

Leadership development

community leaders, including Campbell and
Community Scholars, Alternative Spring Break,
and Honors College India Housing Project.
Students take initiative in leading service-learning

Initiative

projects and increasing community awareness of
important social issues.
Some faculty members perceive students as capable of

Mixed capacity

leadership in service-learning while others do not.

Student Incentives and Rewards
At CU there are many financial awards available for students who engage in
service or service-learning. The Community Service Office provides Clemson
Community Service Grants to over 500 students based on financial need. In return for
financial aid, students are required to volunteer a minimum of 20 hours each semester.
The Tiffany Marie Souers Community Service Mini-Grant awards $500 to students to
organize service projects in the Anderson-Oconee-Pickens area. In the Scholars in
Service-Learning Program offered through the Service Alliance, faculty nominate
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Clemson students to assist in the implementation of a service-learning class or
community-based research project in exchange for a tuition reduction. The Service
Alliance and the Community Service Office offer a Butch Trent service award and a
student service organization award each year, two awards that are not associated with
financial assistance. This is usually in conjunction with a formal opportunity for students
to showcase their service projects.
The Campbell Scholars Program and the Community Scholars are two additional
financial-aid programs offered through the Service Alliance. Campbell Scholars receive
four years of financial aid in exchange for ten hours a week of service each semester.
Community Scholars live in a living-and-learning community, and are required to take a
service and civic engagement course each semester, participate in regular group
meetings, and provide over 70 hours of service each year.
The Community Service Office Web site offers a statement about the various
benefits students receive by participating in service experiences. According to the Web
site, these experiences will promote civic participation, build community capacity, and
enhance the educational process. Clemson University students volunteer to help others
who are in need and to learn about themselves – their values, beliefs, and views of the
world in which they live. Many also volunteer to explore career possibilities, to broaden
their knowledge of societal issues, and to develop relationships and have fun.
In the 1990s the Service Collaborative conducted interviews with students and
faculty involved in service-learning. They created a video titled Learning that Matters
and highlighted the benefits that participation in service-learning projects provide to
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students at CU. According to the video, students involved in service-learning are better
prepared upon graduation to work in the real world, and they have made contacts with
agencies who value their work and offer them employment. They have also gained a
greater appreciation of their selected careers and the relevance of their coursework. These
students also have learned about being citizens in their communities and how they can
make a difference.
Faculty members and students interviewed for this study agreed that there are
strong incentives and rewards for students at CU. Faculty recognized that participation in
service-learning gives students an enhanced learning experience and makes them more
marketable in the professional world. A nursing faculty member remarked, “servicelearning sets them apart from other students, and makes them more competitive in the
profession.” Community Scholars in the Civics and Service House living-and-learning
community concur. One student observed, “Networking is a major advantage of being a
part of this community. The kids involved in this program are really going somewhere in
life.” Another Community Scholar noted the impact of service on her choice of career.
She said, “It makes me a better teacher; I have a better understanding of the
circumstances of underprivileged youth.”
Faculty are willing to promote their students’ accomplishments by writing letters
of support, requiring students to include information in their portfolios, nominating
students for awards, and including students in presentations and public relations
opportunities. Networking with community partners seems to be an advantage as
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community partners, faculty, and staff reported that students have received job offers in
connection with their service-learning experiences.
Faculty and staff at CU often require students to reflect on their service or servicelearning experiences. They believe that reflection enhances the learning and the personal
growth that can occur as a result of serving. Student reflections collected in this study
demonstrated that students received both personal and professional rewards through their
service participation. One Campbell scholar reflected,
Over and over again I have just felt like I learn more from these hours that I put in
than the children do. I feel reward[ed] for having watched them struggle through
some of their rough spots, reward[ed] for having helped a few students learn a
few lessons, but mostly I am rewarded with opportunity to receive hugs and love
from these adorable kids.
Other Campbell Scholars who were education majors reflected on how the service
experience enhanced their learning and prepared them to be better teachers. One student’s
reflection journal revealed,
I understand the children better. Instead of just learning in class, because I have so
much one-on-one time with children I am able to see what I am learning [about
developmental stages] in the children I work with. I feel like I can identify much
better now where children are and how to reach them at their level.
Table 14 presents the summary of findings and the associated emergent themes
for the Student Incentives and Rewards component at CU.
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Table 14
Clemson University Within-Case Analysis: Student Incentives and Rewards
Summary of findings

Emergent theme

The Community Service Office (CS)) and the Service

Financial aid

Alliance (SA) offer financial aid to students involved in
service through scholarships, grants, and awards.
The CSO and the SA promote the benefits of students

Benefits promotion

who participate in service experiences.
Students who participate in service are nominated for

Professional recognition

rewards, are given letters of recommendation, and
included in faculty presentations.
Perception that participation in service experiences

Perceived student learning

enhances student learning.
Perception that participation in service experiences

Perceived civic development

enhances citizenship skills.
Perception that participation in service experiences

Perceived professional growth

enhances professional growth.
Perception that participation in service experiences

Perceived personal growth

enhances personal growth.
Perception that reflection enhances student development
and growth.
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Reflection

The emergent themes for the Student Incentives and Rewards component at CU
are Financial Aid, Benefits Promotion, Professional Recognition, Perceived Student
Learning, Perceived Civic Development, Perceived Professional Growth, Perceived
Personal Growth, and Reflection.
Secondary Research Question IV: Community
Participation and Partnerships
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in community
participation and partnerships at nationally recognized land-grant colleges
in South Carolina?
The fourth dimension in Furco’s (2002) Institutionalization of Service-Learning in
Higher Education Self-Assessment Rubric is Community Participation and Partnerships.
There are three components associated with this dimension. They include Partner
Awareness, Mutual Understanding, and Community Agency Leadership and Voice.
Partner Awareness
Community partners maintain awareness of CU’s service-learning needs and
agenda in many ways. The Community Service Web site provides information about
community partners to faculty and students, and it provides information about students to
community partners. Additionally, there is a section for community partners describing
the things they should consider when students volunteer at their organization. This
includes the student’s schedule and academic course load, exam dates, holidays,
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transportation, and orientation. The Community Service Office invites community
partners to join the community service list. This listserv keeps partners and students
informed of the latest service happenings at CU. The VISTA worker also keeps partners
informed of CU’s needs through her liaison role.
Many community partners are aware of CU’s land-grant mission and emphasis on
public service. In PSA this is accomplished through forty-six county extension offices
and six research and education centers strategically placed throughout the state. Each
extension office employs faculty and staff that manage and deliver public service
activities to that region of the state. A FOLKS board member working with a Horticulture
faculty member graduated from Michigan State University and had an awareness of the
land-grant background. He said, “I’m a firm believer that a land-grant college must reach
out to the community, and the community must reach out to the land-grant college.”
Partners have awareness of the impact student service has on the organization.
One after-school partner stated,
The children thought it was a picnic everyday when the college students came to
the program. We could see an improvement in young children’s behavior,
attitude, and grades. Often a desire to learn was sparked in the children after
meeting with the Clemson students.
Partners were also aware of the impact service had on the students. One partner
explained,
Clemson students had initiative, took it more personal [sic] than they had to. They
would stick around and play with kids after tutoring them, when they didn’t have
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to. The college students learned that it was a big need and gained knowledge that
children were more than children, some need one-on-one relationship with an
adult.
The VISTA worker reported that the biggest concern partners have about students prior
to serving is that they will not be committed to the organization or they will not be
reliable. Community partners are generally pleased with students who volunteer at their
organization and attend the volunteer fair or join the community partner database to
solicit more student volunteers from the university.
Table 17 presents a summary of the findings and the associated emergent themes
for the Community Participation and Partnerships component at CU. The emergent
themes for Community Participation and Partnerships at CU are Formal Database,
County Extension, Service Influence, and Land-Grant Mission.
Mutual Understanding
CU has more than fifty partnerships with various service agencies in the state. CU
is aware of the needs of community partners just as community partners are aware of the
needs of institution. The Service Alliance Web site describes the reciprocal relationship
in this way,
Service-learning is mutually beneficial to both the participating students
and the community. Students not only gain opportunities to practice skills,
but also to test, refine, and generate theory through systematic reflection.
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Table 17
Clemson University Within-Case Analysis: Community Participation and Partnerships
Summary of findings

Emergent theme

Partners are aware of student needs through the

Formal database

Community Service Web site, the Community
Service Listserv, and the Community Service liaison.
Partners are aware of public service mission through

County extension

6 research and education centers and 46 county
extension offices located throughout the state.
Partners are aware of the influence service has on

Service influence

their organization as well as the influence service has
on CU students.
Partners are aware of the institution’s land-grant and

Land-grant mission

public service mission

The Service Alliance Web site goes on to describe the reciprocal relationships that
develop from service-learning projects with community partners.
The community benefits when students are engaged in service activities
that meet real community needs. Faculty benefit by having an opportunity
to integrate teaching, research, and service.
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The Service Alliance provides several resources that help communicate community
partner needs to faculty, staff, and students. These include a community partner database
that contains an ongoing list of their volunteer needs, a service events calendar with a list
of one-time volunteer events, a donations database that lists physical items that partners
need, and the annual volunteer fair which gives partners an opportunity to meet with
students and faculty.
The Community Service VISTA worker, a volunteer position funded by Campus
Compact, serves in a volunteer management position. In this role, the VISTA worker
ensures that community partners and students are mutually satisfied. She reported, “My
job is to convince community partners that the students and the university are a good
resource. I am also responsible for preparing students and making a good match between
students and community partners so benefits are maximized.” She realized that each
community partner is unique and has certain needs and expectations that need to be
respected.
According to the Community Service Web site, the Community Service Office
“seeks to connect students with service opportunities that provide them with a valuable
educational experience while meeting a real community need.” The Web site also
described the Clemson Community Empowerment and Enhancement Program as a
program that involves CU students, faculty, staff, and community partners to “create
solid sources of personal and community pride.” One activity sponsored by this
partnership is Community Day when community needs such as damaged homes, barren
public spaces, and dead trees are identified and repaired or improved. “Clemson students
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worked side-by-side with community members to assist with the labor involved in
completing these projects, as well as with seeking material donations.”
Faculty members are also involved in reciprocal relationships with community
partners. Some faculty ask community partners what they need and include these items as
line items on grant budgets. Another faculty member has obtained letters of support from
community partners to assist in promotion, tenure, and review. At a professional
development workshop on service-learning, a faculty member advised other faculty to
choose partners wisely. She remarked,
Be sure the organization fits student availability and that the organization
is stable. Be realistic about what you can offer community partners. They
want to be acknowledged and have access to the university. They don’t
like it when researchers come into community setting to collect data and
are never seen again.
Faculty desire to provide a real need to the community, and they want to provide
their students with meaningful service-learning experiences. One faculty member with a
part-time assignment in PSA designed a service-learning project on St. Helena Island that
taught local farmers how to grow organic food. He obtained funding that allowed the
local food bank to buy the farmers’ organic produce. This faculty member explained the
mutual benefits of this program. The community benefits because people know where
their food is coming from, and the farmers benefit because they are increasing their
livelihood. As an added bonus, faculty and students helped farmers market their organic
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produce to local restaurants. This was so successful that often the food bank does not get
enough produce because the farmer gets the best price for produce at local restaurants.
Another Education faculty member designed a service-learning project where
elementary education students tutored children with reading disorders. She reported, “the
service is reciprocal; the Clemson students receive as much as the elementary school
students.” The children receive multicultural books with African-American and diverse
characters and cultures. The CU students learn how to teach reading, and their
preconceived stereotypes are dispelled after the actual experience of forming
relationships with children.
Two formal programs exist to provide mutual benefits to students and community
partners. The CU Career Center offers students paid internships to work with local nonprofit agencies that typically can’t afford to offer paid internships. Intern experiences
have ranged from developing Web sites, writing press releases, participating in
fundraising events, tutoring students, presenting programs, and teaching elementary
students. CU federal Work-Study students are eligible to work as reading tutors for the
America Reads program. This program also partnered with Clemson Elementary School
to begin an after-school tutoring program at a low-income apartment complex for
students who have transportation issues.
Table 16 presents the summary of the findings and the associated emergent
themes for the Mutual Understanding component at CU. The emergent themes for the
Mutual Understanding component at CU are Reciprocal Relationships, Knowledge of
Agency, and Campus Community Liaison.
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Table 16
Clemson University Within-Case Analysis: Mutual Understanding
Summary of findings

Emergent theme

Service-learning is mutually beneficial to faculty,

Reciprocal relationships

students, and community partners.
Community partner database provides information

Knowledge of agency

about community needs to interested faculty, staff,
and students.
VISTA worker’s role is to ensure that benefits are

Campus community liaison

maximized for community partners and students.
Work-Study programs and Career Center paid

Reciprocal relationships

internships with non-profit agencies are examples of
mutually beneficial service programs.
Faculty understand that community needs must be

Reciprocal relationships

balanced with student needs.

Community Agency Leadership and Voice
Community partners have a strong voice and play significant leadership roles at
CU. Local community representatives provide leadership for the Service Alliance along
with other leaders employed at the university. Community partner leaders often have
equal footing with university leaders in key public-service activities. The Youth
Leadership Institute (YLI) relies on the expertise of community partners. On the YLI
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Web page, the director remarked “the YLI combines the knowledge and credibility of
Clemson with the resources and expertise of our staff and partners – then we roll up our
sleeves and serve people.” A majority of PSA programs are supported through
community partner time and resources, which is a key indicator of the voice the
community partners have in programming. An administrator at Camp Bob Cooper
commented on the multiple community partners with PSA throughout the state. He
stated, “camps have only ten percent funding; all other funds are generated from
community partners and demonstrates the support that the community has for these
programs.”
The Service Alliance regularly invites community partners to campus to present at
professional development workshops, to brainstorm with faculty and staff to foster new
partnerships, and to receive formal recognition from the university. The Community
Service Office is staffed by a VISTA worker charged with being a liaison between the
university and community partners. She explained her role, “I go out into the community
to meet with partners to encourage them to join the database and to help match their
needs and expectations with the appropriate students.” This helps to ensure that
community partners are satisfied and have a voice in campus community relationships.
Faculty members frequently involve community partners in designing and
carrying out service-learning projects. Some faculty invited community partners to
campus to meet with students during class time. One faculty member included
community partners in much of her scholarly work. She said, “I recognize community
partners by inviting them to campus, celebrating with them, inviting department chairs
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and deans to service-learning project presentations. I constantly ask them for feedback; it
is a two way street. On several papers that I have written, I make them co-authors.”
Another faculty member requests community partners to evaluate student’s servicelearning performance.
Sometimes community partners seek out faculty and students to help them with a
project. The Friends of Lake Keowee Society (FOLKS) raised $500.00 to provide a grant
to a graduate student in horticulture. A FOLKS board member stated, “We were very
pleased with her involvement and raised even more money to get this grad student’s
professor and an entire horticulture class involved in a project to identify plants for shore
restoration.” For this service-learning project, horticulture students researched sustainable
and environmentally friendly landscape designs and presented them to the FOLKS board
and members who have the final say on which design is implemented.
When partners talk about their experiences with CU, their comments are generally
positive. One community partner at the volunteer fair stated, “Clemson has been
wonderful, and we have more volunteers this year than ever. We are listed as a
community partner on the Service Alliance Web site, and the after-school program’s
relationship with the Community Service Office is strong.” Community partners value
and appreciate the community service and public service staff and the students that
volunteer at their organizations. One example on the Community Service Website
described the rich partnership between CU and the Pickens County Habitat for Humanity
affiliate. One student representative sits on their board, and another student serves on the
Pickens Habitat Construction Committee. Officers from the Pickens Habitat Board and
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the CU student chapter traveled together to attend a regional training. The Community
Service Web site declared, “this was an opportunity both to learn and to build
relationships with community partners.”
The Department of Juvenile Justice (DJJ) was involved with many service
projects with CU, including a partnership with the Botanical Gardens and Community
Service Scholars to plant gardens behind the fence at a DJJ facility. For another
partnership, DJJ received a grant to provide weekly support to incarcerated girls and their
families during visitation to reduce the risk of recidivism when they were released. The
program did not go as planned, yet, they learned many things from this project. A DJJ
administrator reported,
We have had such an incredible working relationship with CU, and although this
program did not turn out as expected we learned so much from our involvement
with families. CU has encouraged us to replicate this model with other partners
and make any necessary changes to improve program delivery. They have been
one-hundred percent supportive of what we believe we need to do to make this
program successful.
Table 15 presents a summary of the findings and the associated emergent themes
for the Partner Voice and Leadership component at CU. The emerging themes for the
Partner Voice and Leadership component at CU are Campus Representation, Expertise,
Involvement, Formal Recognition, and Positive View.
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Table 15
Clemson University Within-Case Analysis: Community Agency Voice and Leadership
Summary of findings

Emergent theme

Community partners play a leadership role in the Service

Campus representation

Alliance.
CU relies on the expertise and resources of community

Expertise

partners to implement community service and public
service activities.
Faculty give community partners voice in designing,

Involvement

implementing, and evaluating service-learning projects.
CU, the Service Alliance, and faculty formally recognize

Formal recognition

partner’s involvement.
Community partners have positive comments about CU

Positive view

and their experiences with students.

Secondary Research Question V: Institutional Support for Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in institutional
support for service-learning at nationally recognized land-grant colleges in South
Carolina?
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The fifth dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Institutional Support for Service-Learning. There
are four components associated with this dimension. They include Administrative and
Departmental Support, Coordinating and Policymaking Entity, Staffing and Funding, and
Evaluation and Assessment.
Coordinating and Policymaking Entity
CU does not have a physical space designated as a service-learning center.
However, the Service Alliance has been designated as the coordinating entity that is
responsible for coordinating and implementing service-learning campus wide. The
gatekeeper for this study is charged with overseeing the Service Alliance under the
umbrella of PSA. In this capacity she promotes service in three important areas on
campus: public service through PSA, service-learning through Academic Affairs, and
community service through Student Affairs. This is done by providing networking
opportunities for faculty, staff, students, and community members; assisting faculty in
finding community agency sites for their service-learning projects; providing faculty
resources for service-learning course development; and providing and promoting training
opportunities related to community service and service-learning.
The gatekeeper strategically finds faculty and staff throughout the university to
partner with to provide the resources and the manpower that a staffed service-learning
center might otherwise provide. This is done in a very cost-effective manner so that more
money can go directly to service-learning involvement rather than supporting the costs of
running a center. The gatekeeper explained, “We don’t want another ivory tower
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bureaucratic mess that takes a bunch of resources. In PSA we try to integrate events with
things that are already going on at the university to save resources, avoid reinventing the
wheel, and to achieve greater buy-in.”
Service is an important educational goal at CU as evidenced by its prominence in
mission statements, strategic plans, and programmatic goals throughout PSA, Academic
Affairs, and Student Affairs. In 1999, the Board of Trustees demonstrated their strong
support of public and community service when they allotted 8.5 million from a land sale
to construct new facilities and programs at the Sandhills Education and Research Center
and 5 million to endow community-service scholarships to serve the citizens of South
Carolina.
Table 18 presents a summary of the findings and the associated emergent themes
for the Coordinating and Policymaking component at CU. The emerging themes for the
Coordinating and Policymaking Entity component at CU are No Physical Space, Central
Entity, and Campus-Wide.
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Table 18
Clemson University Within-Case Analysis: Coordinating and Policymaking Entity
Summary of findings

Emergent theme

There is no physical space designated as the central

No physical space

office for service-learning.
The Service Alliance serves as the central organizing

Central entity

entity for service-learning.
The Community Service Office serves as the central

Central entity

organizing entity for community service.
The Service Alliance is charged with supporting

Campus-wide

service as an important educational goal in three
major areas on campus: public service in PSA,
service-learning in academic affairs, and community
service in student affairs.

Staffing and Funding
CU supported service-learning through the Service Collaborative during the
1990s Innovative Funds from the Provost’s Office. The Service Collaborative partnered
with the Pearce Center for Professional Communication and the Office of Teaching
Effectiveness and Innovation to apply for $35,000 in Innovation Funds to support a
project that expanded the use of service-learning at CU. Each college assigned two
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faculty and two students to work with the Service Collaborative. The Collaborative began
by giving small mini-grants to faculty to develop service-learning projects in their
courses. A staff member from the NDPC described the Collaborative in this way,
We gave grants to new faculty, and we gave grants to faculty mentors.
Every time we did something, we tried to do something new to improve
service-learning at CU. We have a network now that knows how to do
service-learning. It has been proven to be a very cost-effective program for
building a service-learning community at CU.
The Service Collaborative eventually became the Service Alliance and was
housed under PSA. There is official support and hard funding for the gatekeeper’s
position, and she is charged with promoting service on campus and outreach to the
community. Another position that is supported by hard funds is the associate director of
the Community Service Office. This staff member is in charge of service clubs and
overseeing the community-service Work-Study grants. She also manages the Community
Service Web site, the Volunteer Fair, the freshman service-learning project, and
Residence Assistance community-service project. The associate director for the
Community Service Office is routinely involved in service-learning efforts on campus
including the development of the Civics and Service House where she now teaches a
course to freshmen.
CU has joined the South Carolina Campus Compact (SCCC) and has committed
$6000 in fees to support service-learning and civic engagement in higher education in
South Carolina. In return, Campus Compact has provided a VISTA worker who supports
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community service and service-learning projects on campus through a full-time one-year
internship. An administrator in the Community Service Office expressed concern when
she said, “the funds committed to SCCC may take away from the funds that are currently
available to faculty and students to support service-learning projects.”
The Service Alliance provides numerous grants to departments, faculty, staff, and
students to support their involvement in service-learning. These grants range from $500
to $10,000 depending on the commitment required for the service-learning project. The
Service Alliance operates on a limited budget and strategically partners with other
programs to provide cost-effective support and resources to those involved in servicelearning. For example, the Service Alliance administrator brings in important speakers by
partnering with other programs and sharing the expenses. She also required experienced
service-learning faculty to conduct professional development workshops through OTEI in
exchange for grant money to support their service-learning projects. The National
Dropout Prevention Center published numerous service-learning resource materials and
often provided these publications free of charge at service-learning events on campus.
The gatekeeper remarked, “I couldn’t do what I do without resources and credibility from
other entities invested in service-learning in some capacity; it makes it a community. It is
a great way to leverage resources by working with each other.”
Table 19 presents a summary of the findings and the associated emergent themes
for the Staffing and Funding component at CU. The emerging themes for Staffing and
Funding are Hard Funding, Campus Compact Support, Campus Compact Fee, and Cost
Efficient.
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Table 19
Clemson University Within-Case Analysis: Staffing and Funding
Summary of findings

Emergent theme

Service-Learning at CU initiated through $35,000 in

Hard funding

Innovative Funds from Provost’s Office.
One full-time, permanent Service-Learning staff at

Hard funding

the Service Alliance.
One full-time, permanent staff at the Community

Hard funding

Service Office.
One full-time temporary staff funded by Campus

Campus Compact support

Compact funds at Community Service Office.
Multiple sources of funding available to support staff,

Hard funding

faculty, and students in service-learning.
$6,000 committed each year for SCCC fees.

Campus Compact fee

Strategic collaboration with other programs and

Cost efficient

faculty keep the Service Alliance a cost-effective
program.
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Administrative and Departmental Support
Administrative leaders value service-learning especially when it is aligned with
the institution’s strategic emphasis areas. The history Web page announced that CU
strived to “set the standard in public service for land-grant universities by engaging the
whole campus in service and outreach, including strategic emphasis areas.” A staff
member in the Community Service Office remarked, “the institution believes that service
and service-learning are a good idea and the institution is going along with programs that
are already in place, but there is not a huge movement to make it a primary focus for the
campus.”
Many faculty members reported that administrative leaders support their servicelearning efforts. A voice from faculty shared that, “top leaders at the university value
what we are doing in service-learning; they trust us, and research funds are available.”
However, another faculty member felt that there was “a lot of infrastructure support for
service-learning [through the Service Alliance], but it didn’t match up with the
compensation and tenure package” in each department.
Leaders at the institution, including the head of PSA and the president, recognized
the importance of service-learning to a land-grant institution early on. A NDPC staff
member involved with the formation of the Service-Learning Collaborative stated, “the
head of PSA, the deans, including the dean who later became the president, all attended
the early service-learning events and saw a good connection between service-learning
and the land-grant mission. The president of CU demonstrated his support of servicelearning in the following message,
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Clemson’s intellectual environment must also have a component for
civic responsibility. It is our legacy as a land-grant university. Servicelearning is the most important pedagogical change in teaching and
learning in the past two decades, and service-learning has found fertile
soil in which to grow at Clemson in our legacy of public service.”
The president also showed his support of service-learning through his
membership with SCCC, an organization designed to advance service-learning and civic
engagement in higher education institutions across South Carolina by garnering
presidential support. The president explained the intent of service-learning at CU in this
way,
Civic responsibility must be the very fabric of teaching and learning in all
disciplines. Clemson must be in service to South Carolina, and Clemson
must be in service to America. We must graduate citizens, not just
taxpayers. The difference between the two is civic responsibility and
public service.
The president views service-learning as an innovative practice that will help Clemson
University become a top twenty public institution.
The Service Alliance promotes service-learning in all colleges and in all
departments. They specifically select grant proposals that represent a diverse range of
departments in each College. They also offer interdisciplinary service-learning grants to
encourage departments to work together to develop and teach a service-learning or a
community-based research course. This year the Service Alliance announced a request
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for proposals for the Engaged Department Initiative to support departments in adopting
service-learning as a formal part of their academic program. Engaged departments are
eligible for $10,000 to develop strategies to (a) incorporate community-based work into
their teaching or scholarship; (b) include community–based experiences as a standard
expectation for majors, and (c) allow the department to serve as a model for civic or
community engagement at a departmental level. The Service Alliance also annually
awards the Clemson CAUSE Award in the amount of $10,000. This award is presented to
a department in recognition of contributions to the community and/or South Carolina
through the use of service-learning and community-based research as part of the Clemson
educational experience.
The Agriculture department is closely aligned with PSA and the institution’s landgrant mission. As such, it is prone to implementing service-learning as a formal part of
the academic program. Professors associated with the Agriculture department on a full-or
part-time basis receive departmental support for service-learning. An Agriculture
professor reported,
I have an agricultural connection, and the leader of PSA sees my program
as a good thing. My dean has always supported my service-learning and
provides whatever financial support it takes to make this program work. I
have foundation money that is available in my department, and the way
that money is spent is very flexible.
Most funds that support service-learning in departments are provided through the
Service Alliance rather than department funds.
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Table 20 presents a summary of findings and the associated emergent themes for
the Administrative and Departmental Support component at CU. The emerging themes
for Administrative and Departmental Support component at CU are Administrative
Priority, Engaged Department, Lack Departmental Funds, and Presidential Support.
Table 20
Clemson University Within-Case Analysis: Administrative and Departmental Support
Summary of findings

Emergent theme

Administrative leaders support service-learning as an

Administrative priority

important educational goal.
The Service Alliance supports departmental involve-

Engaged department

ment in service-learning through grants and awards.
The Agriculture Department is closely aligned with

Engaged department

PSA and the land-grant mission and supports servicelearning as a formal part of their academic program.
Departments do not provide the majority of funding

Lack departmental funds

for service-learning projects.
President supports service-learning and has
committed to SCCC.
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Presidential support

Evaluation and Assessment
CU values evaluating the quality of service-learning at the institution and has
some measures in place to support evaluation. All faculty, staff, and students that receive
grant funding from the Service Alliance are required to submit a written report at the end
of their service-learning project. The purpose of this report is to describe the activities
that were carried out and to reflect on the service-learning experience. The Service
Alliance Web site stated that its primary goal was to assist faculty “with student-learning
assessment and program evaluation involving both campus and community partners.”
During a professional development workshop sponsored by the Service Alliance, a
faculty mentor encouraged faculty to include an assessment and evaluation component
when planning their service-learning courses. Additionally, the Administrator for the
Community Service Office performed annual evaluations on the programs sponsored
through her office.
The Service Collaborative surveyed faculty in the 1990s to find out who was
doing something similar to service-learning. This survey was conducted in hopes of
finding faculty that would be a good fit with service-learning. Later, the Service
Collaborative conducted interviews with faculty and students to evaluate the benefits for
students who participated in service-learning courses at CU. The Service Collaborative
also provided faculty with free copies of an evaluation guidebook on service-learning and
encouraged faculty to publish their findings.
Currently there is no formal mechanism for tracking the number of servicelearning courses at CU. Faculty are not required to report that they are doing service-
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learning, and service-learning courses are not specified in the course catalog. In the
survey completed for the Campus Compact Colleges with a Conscience project, CU
reported,
While we know that many faculty members are using service-learning to
teach their classes, service-learning courses are not specifically counted
and catalogued at Clemson, just as courses using Problem Based
Learning, Lecture, or Case Study methods are not singled out and
counted. We therefore do not know the exact number of courses in
which service-learning is utilized, nor the number of students
participating in service-learning.
There is a push to do a better job at tracking service-learning at the institution. The
Associate Director for the Community Service Office reported, “people are always asking
us to track service-learning involvement on campus, but as of yet, we have not been able
to develop a system for doing this.” The administrator is aware that tracking is important
to help the institution “do well in rankings and awards, but they aren’t willing to put the
resources forward to accomplish this because there are competing priorities.” At the time
of this study, the gatekeeper was working with a faculty member in sociology who
teaches an evaluation course to take on this project as a service-learning experience for
students.
Table 21 presents a summary of the findings and the associated emergent themes
for the Assessment and Evaluation component at CU. The emerging themes for the
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Evaluation and Assessment component at CU are Quality Evaluation, Central Entity
Management, No Formal Tracking, and Tracking Priority.
Table 21
Clemson University Within-Case Analysis: Assessment and Evaluation
Summary of findings

Emergent theme

There are efforts to evaluate the quality of service-

Quality evaluation

learning on a regular basis.
Evaluation and assessment are important goals for the

Central entity management

Service Alliance.
There is no formal system to track the number of

No formal tracking

service-learning courses at the institution.
The institution has recently made assessment of the

Tracking priority

number of service-learning courses a priority to help
the institution earn recognition.

Within-Case Analysis South Carolina State University
South Carolina State University (SCSU) is a Historically Black College and
University (HBCU) and an 1890 land-grant institution founded in 1896. The institution
has been a co-educational institution since its inception and became open to White
students and faculty in 1966. The current enrollment is approximately 4,500 students and
it remains a predominantly Black institution.
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Secondary Research Question I: Philosophy and Mission of Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in the
philosophy and mission of service-learning at nationally recognized
land-grant colleges in South Carolina?
The first dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Philosophy and Mission of Service-Learning. There
are four components associated with this dimension. They include Definition of ServiceLearning, Strategic Planning, Alignment with Institutional Mission, Alignment with
Education Reform Efforts.
Definition of Service-Learning
The SCSU mission statement defines service as an activity that is “designed to
enhance the quality of life and promote economic growth. Service is one of three criteria
on which the Washington Monthly Rankings are calculated. They defined service as the
degree to which the school fosters an ethic of giving back to the country, either through
military or civilian service. SCSU recognized its ROTC program, its presence on the
President’s Higher Education Community Service Honor Roll, and its success in
graduating students on Pell Grants as activities that fit this definition of service.
The Office of Service-Learning Director defined service-learning in an unofficial
white paper. She wrote, “Service-learning is designed to complement academic programs
and meet community needs. It encapsulates the concepts of enhancing the quality of life
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for students through academic programs and for citizens/communities with limited
resources through extension programs.” The Office of Service-Learning defines servicelearning within the framework of the land-grant mission. The Director further described
service-learning in this way,” SCSU has a rich history of service to the community and an
equally illustrious legacy of access and opportunity for learning; therefore, the
combination of service and learning is not a new entity.”
The Office of Student Success and Retention houses the Office of ServiceLearning at SCSU. The administrators in this department define service-learning as being
aligned with the historical mission of providing education and access to the Black
community. The Office of Student Success and Retention advocated for the definition of
service-learning to be more academically based and more in line with the college’s
historic mission. Administrators from this office reported, “Service-learning is advancing
and becoming more institutionalized at SCSU and is in the process of being defined more
succinctly in that it is connected to academic outcomes and learning rather than just
service for the sake of service.”
The teacher education department incorporates service-learning as an important
educational goal. The department developed a PreSTEP manual that describes the
service-learning requirements for students. Service-learning is not defined in the
department’s service-learning manual, but essential elements of service-learning are
evident in the program. For example, reflection papers are required throughout the
service-learning experiences in an effort to develop a reflective practitioner a part of the
school’s conceptual framework. The teacher education department relies on its
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community partners’ expertise and understands that quality service-learning experiences
are longer in duration and go well beyond the pre-service internship.
Table 22 presents a summary of the findings and the associated emergent themes
for the Definition of Service-Learning component at SCSU. The emergent themes for the
Definition of Service-Learning component at SCSU are Multiple Definitions, Mixed
Knowledge Base, Social Responsibility, Ethic of Care, Seek One Definition, and HBCU
Mission-Based.
Table 22
South Carolina State University Within-Case Analysis: Definition of Service-Learning
Summary of findings

Emergent theme

Different areas on campus define service-learning in

Multiple definitions

different ways.
Some definitions contain essential elements of service-

Mixed knowledge base

learning while others do not.
Definition of service-learning included reaching back and

Social responsibility

giving back to those that do not have the same opportunities

Ethic of care

and advantages.
Administrators on campus want one definition of service-

Seek one definition

learning based on academics and college’s historical

HBCU mission-based

mission as a Black College and University providing
affordable and accessible education to minority students.
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Strategic Planning
Service and service-learning are becoming a part of the institution’s strategic plan.
SCSU has heralded the President’s Community Service Honor Roll award as an
important institutional accomplishment. The award is made possible through the
Corporation for National and Community Service whose overall goal is to increase the
number of college students volunteering and to ensure that college graduates commit to a
lifetime of service.
Another example of SCSU making service and service-learning part of their
strategic planning efforts is the president’s commitment to the formation of the South
Carolina Campus Compact and his willingness to serve on the President’s Advisory
Council for this organization. South Carolina Campus Compact has set forth goals for
fostering civic engagement in institutions of higher education in South Carolina. These
goals included building the capacity of South Carolina’s higher education institutions to
work collaboratively with their local communities to improve the quality of life for South
Carolina’s citizens with an emphasis on addressing specific issues that affect the lowincome community; supporting faculty and staff who seek to integrate public service and
civic engagement into their teaching and research; providing opportunities for South
Carolina college students to engage in service-learning, community service, and civic
engagement activities that address areas of need and concern for the citizens of the state
of South Carolina; and mobilizing and leveraging resources and funding from state,
federal, corporate, and private entities to provide support for civic engagement,
community service, and service-learning activities on member campuses.
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Administrators, staff, and faculty referred to the concept of service-learning as
being aligned with strategic planning efforts at SCSU. One administrator and one faculty
member spoke specifically of the president’s support of service-learning and his desire
“to place it strategically where it can be most valuable to students, the institution, and the
community.” The Director of the Service-Learning Office referred to SCSU’s
commitment to education, research and service as the primary focus for the strategic plan.
She explained that the Habitat House Build for under-resourced individuals was aligned
with the university’s strategic plan. Records from the Office of Service-Learning revealed
a white paper written by the Director, but not yet officially adopted by the university. The
white paper identified five student outcomes in the university strategic plan that could be
addressed through service-learning. These included student leadership development,
education for global citizenship, student civic engagement, service to the community, and
advocates of social justice. The white paper also advocated for service-learning to be
required for every student and an essential component of every student’s educational
experience at SCSU.
An administrator in the 1890 Extension and Outreach Office reported that their
office was present when the institution was forming the five-year strategic plan for the
U.S. Department of Agriculture (USDA). He stated, “This plan is essential for obtaining
funds from USDA and is broad enough to incorporate the university mission.” According
to this administrator, “the Institutional Research USDA plan aligns with the 12 points of
the university strategic plan.“ The researcher was unable to obtain a copy of the SCSU
strategic plan, and it is not available on the SCSU Web site.
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The Director of the Honors Program envisioned service-learning aligning with the
university’s strategic plan. She reported that the Honors Program was transitioning to an
Honors College so that they would be more active in the preparation of students to take
on leadership roles in a competitive society. Additional support for the Honors Program
commitment to service-learning was found in the fall 2006 Scholarly Report, an Honors
Program newsletter. The message from the director stated, “ As we look towards the
future of collegiate honors education at SCSU, we anticipate a year in which we
envision new programmatic thrusts that will complement the university’s strategic plan:
1) external grant funding opportunities that will better prepare our students to be global
citizens beyond the classroom, 2) the creation of a distinct living-and-learning complex
(both physical and philosophical) for Honors Program students, 3) enhanced
collaborations that will facilitate service-learning opportunities among our scholars, and
4) and opportunities for study abroad.
Table 23 presents a summary of the findings and the associated emergent themes
for the Strategic Planning component at SCSU. The emergent themes for Strategic
Planning are Graduating Global Leaders, Student Affairs, President’s Goals, Research,
and Public Service.
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Table 23
South Carolina State University Within-Case Analysis: Strategic Planning
Summary of findings

Emergent theme

Service-learning is aligned with the institution’s

Graduating global leaders

strategic plan and vision to develop leaders who are
competitive in high-tech, diverse, and global society.
Service-learning is advanced strategically through

Student affairs

the Office of Student Success Retention, the Honors
Program, the Office of Student Life and Leadership.
Service-learning is advanced strategically through

President’s goals

the President’s leadership role with South Carolina
Campus Compact (SCCC).
Service is advanced through the 1890 Research and

Research

Extension Office.

Public service
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Alignment With Institutional Mission
The South Carolina State University (SCSU) mission statement can be found on
the college Web site. It consists of three paragraphs that were adopted by the SCSU
Board of Trustees on December 2, 1997.
SC State University, a senior comprehensive teaching institution, is committed to
providing affordable and accessible quality undergraduate and graduate degree
programs. This public university with a student population between 4,000 and
5,000 is located in Orangeburg, an area that has a traditional rural, agricultural
economy that has expanded to include a business and industrial focus that is
national and international in scope. South Carolina State University’s 890 landgrant legacy of service to the citizenry of the state is ensured through its
collaborative efforts with local, rural, and statewide businesses, public education,
colleges and industry. This symbiotic relationship provides a catalyst that spurs a
reciprocal economic and social growth for the University, state, nation and the
international community at-large.
South Carolina State University, founded in 1896 as a historically
Black co-educational institution, embraces diversity among its students,
faculty, staff and programs. While maintaining its traditional focus, the
University is fully committed to providing life-long learning opportunities
for citizens of the state and qualified students of varied talents and
backgrounds in a caring and nurturing learning environment.

147

Service activities, which are provided through programs, related to
agriculture, adult and continuing education, research, cultural arts, small
business development and other special interest areas, are designed to
enhance the quality of life and promote economic growth. These efforts,
supported by various applications of technology, are achieved in a climate
of mutual trust and respect through methods of scholarly inquiry and
scientific research.
The SCSU mission statement is tripartite in nature and includes the affordable and
accessible education mission, the HBCU mission, and the land-grant mission. The first
paragraph of the mission statement focuses on access to education and affordability of
education. The second paragraph indicates that the university values diversity and its
HBCU roots. The last paragraph of the mission statement specifically refers to service
activities for the benefit of community members. Although service-learning is not
included in the mission statement, the institution clearly values public outreach and
promotes the social, intellectual, and economic development of both students and
community residents.
There are five paragraphs about the history of SCSU on the institution’s Web site.
The first paragraph provided details about how SCSU played a significant role in the
education of African-Americans throughout the state and nation. It then addressed the
nature of the land-grant institution and described how it struggled to provide agricultural
and mechanical training to generations of Black youth. After integration in 1966, the
history page on the Web site explained that the institution has retained its mission and
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character as an historically Black institution as well as the land-grant mission of
providing education and service to the citizens of the state. Knowledge about the history
of the college as an HBCU and an 1890 Land-Grant institution is essential for
understanding the college’s three-part mission statement.
The Washington Monthly College Rankings recognized the institution’s success in
carrying out their mission in service to the country. The Washington Monthly ranked
SCSU top in the nation for social mobility for two years in a row. The ranking was based
on the number of financial-aid students that are predicted to graduate compared to the
number of financial-aid students that actually do graduate. The university now bills itself
as the social mobility university and highlights the university’s ranking in this poll on the
home page of its Web site.
When the university reached the top ten in Washington Monthly’s first poll, the
president remarked, “ Based on our founding as a land-grant institution, SC State has a
legacy of service to both students and their community. Being recognized on a national
level not only honors our past, but it helps position the spotlight on what we will continue
to do for our students and our state. After receiving top-ten billing on the Washington
Monthly poll for two years in a row, the president commented, “ It’s indeed a great honor
to be acknowledged on a national level for our commitment to our mission and to our
students for a second consecutive year.”
The Washington Monthly also ranked the university in terms of service to the
community and service to the country through the military or Peace Corps. SCSU placed
third in this category because their Reserve Officers’ Training Corps (ROTC) is
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nationally recognized for graduating a high number of minority officers, with over 2000
commissioned officers and 13 generals serving the country. In an article about the
Bulldog Batallion on the SCSU Web site, the president remarked, “when this nation calls,
the graduates of our ROTC program have always responded.” The Washington Monthly
Rankings recognized SCSU as a college focused on graduating citizens who are willing
to serve their country and their communities, as well as colleges that help marginalized
student populations to achieve academic success.
SCSU assists marginalized students in graduating from college as part of their
HBCU mission. An administrator in the Office of Student Life and Leadership observed,
“There is a huge awareness of the African-American community in all endeavors initiated
by the university.” She is aware that many of the institution’s students have come from
disadvantaged backgrounds, and her vision for the institution is “once you have made it,
there is an obligation to reach back and help others.”
Sixth District Congressman Jim Clyburn, a SCSU alumnus, serves as another
example of the HBCU mission. Congressman Clyburn and six other students were the
first to organize sit-ins in South Carolina during the Civil Rights Movement. In an article
posted on the college Web site, Clyburn described his involvement in the Civil Rights
Movement in this way, “I had a sense that what we were doing was important.”
Congressman Clyburn maintained his sense of obligation to the African-American
community both in his career and in his dedication to SCSU.
A monument on SCSU stands in tribute to the Orangeburg Massacre that occurred
on February 8, 1968, during the Civil Rights Era. The monument honors the lives of three
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SCSU students who died from shots fired by state highway patrolmen while they were
peacefully protesting a local bowling alley’s refusal to integrate. This event did not
garner substantial media attention or government investigation until many years later.
This monument and the stories behind the event symbolically depict the historical
struggles that have contributed to the marginalization of African-Americans in this
country.
SCSU refererred to their land-grant institution status as an 1890 Research and
Extension Program. A brochure described the program as the cornerstone of the historical
land-grant status of SCSU through which the institution offered unique, lifelong-learning
opportunities for community members with limited resources. The Outreach and
Research section on the SCSU Web site described SCSU’s relationship to the land-grant
mission as, “South Carolina State shares the historic mission of our nation’s land-grant
universities to provide education, research and outreach services for the benefit of our
state, nation and larger world.”
Campus Compact selected SCSU as an exemplar minority-serving institution in
the organization’s Indicators of Engagement Project. The Director of the ServiceLearning Office completed a survey for this project that is available on the Campus
Compact Web site. The Director clarified the priority of service in the university mission
statement when she wrote, “The mission statement of the university clearly articulates
that service activities are essential for graduates to meet life’s challenges and demands
that enable them to work and live productively in a dynamic, global society.” She later
explained how service was connected to the university’s land-grant mission when she
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wrote, “SCSU is an 1890 land-grant institution and the Extension programs are set up to
provide outreach initiatives to help rural limited resource clients improve their level and
quality of living, and to help them achieve their goals through wise resource
management.” The Indicators of Engagement Project also required the Director of the
Service-Learning Office to explain why the institution’s mission statement was
exemplary. The Director explained that the institution was exemplary because,
SCSU has a long rich history as a land-grant institution. In addition to
preparing graduates to live, work and serve in their respective
communities, the university over the years has provided services to the
community through its numerous extension programs for youth and
farmers, and during the early years of the cattle and chicken farms,
provided milk, butter, eggs, beef, pork, and produce at sensible prices.
An administrator in the 1890 Extension Office explained that land-grant institutions were
all about reaching out to the community across the state to meet community needs.
Table 24 presents a summary of the findings and the associated emergent themes
for the Alignment with Institutional Mission component at SCSU. The emergent themes
for the Alignment with Institutional Mission component at SCSU are Culture of Service,
Affordable Education, Land-Grant Mission, Public-Service Mission, and AfricanAmerican History.
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Table 24
South Carolina State University Within-Case Analysis: Alignment With Institutional
Mission
Summary of findings

Emergent theme

Service is more central to the University

Culture of service

Mission statement than service-learning.
Service is connected to affordable and

Affordable education

accessible education mission of the institution.
Service is connected to providing life-long

Land-grant mission

learning opportunities for the citizens of the

Public-service mission

state mission.
Service is designed to enhance the quality of

Land-grant mission

life and promote economic growth in the

Public-service mission

surrounding community.
Service falls within the broader context of

African-American history

African American’s historical struggle for
human rights and equality.

Aligned With Educational Reform Efforts
At SCSU service experiences are aligned with educational reform efforts and
these include affordable and accessible education, social mobility, social change, and
social responsibility. The historical struggle of African-Americans and their
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marginalization in our society is the story behind these educational reform efforts. In the
South, African-Americans did not have access to education at land-grant institutions until
1890. And even then, there was a significant difference between the resources allocated
to 1862 institutions and their 1890 counterparts.
A flier found in the Office of Student Success and Retention, where the Office of
Service-Learning is housed at SCSU, described the purpose of the 1862 Morrill Act
thatwas to allocate federal funds to establish land-grant colleges to provide agriculture
and mechanical-arts education to the industrial classes. It then described the 1890 Morrill
Act that set forth provisions to establish and maintain a separate and equal land-grant
college for Black citizens. The flier stated, “Since these colleges were established on a
segregated basis, the funding patterns for the 1862 and 1890 institutions have never been
equitable with the latter receiving less funds.” Despite these economical and social
disadvantages, 1890 institutions have successfully educated a large percent of Black
college graduates. Although White students are admitted to SCSU, student enrollment at
these institutions continues to be predominantly Black.
A primary educational challenge for SCSU was to move forward in the 21st
Century without losing site of the institution’s history and mission. In the 2005-2006
SCSU Annual Report, the president spoke of maintaining the university’s connection to
the land-grant mission but also moving forward with a changing society. He said,
Although still committed to our one hundred nine year-old mission ‘to provide an
affordable and accessible education, and to prepare highly-skilled, competent,
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economically and socially aware graduates to work and live productively in a
dynamic global society,’ the University is beginning to transform.
The president’s message was focused on preparing students to be socially aware global
citizens and leaders. In an alumni newsletter, the president commented,
The university recognizes that its future continued success is dependent upon
embracing its history and the lessons learned from that history. However, facets of
our history must be addressed within the current context of today’s views and
understandings of the historical circumstances.
The Director of the Honors Program viewed service-learning as a means to advance this
educational reform effort. She reported, “The vision of service-learning in the Honors
Program aligns with the institutional mission of preparing students to compete in a global
market.”
Within this context, SCSU strived to help students both stay in college and be
successful in a competitive global society. The institution is successful in doing this by
creating a caring and nurturing learning environment. Examples of how this nurturing
attitude manifests are financial aid opportunities, internship and scholarship
opportunities, remedial education, and flexibility when a student is unable to pay all of
his or her student fees. Leaders in the Office of Student Success and Retention place
service-learning in the context of the institution’s HBCU mission to provide access to
educational opportunities in which students might not otherwise be able to participate.
Administrators at SCSU followed this commitment to providing a nurturing
learning environment in all that they do. One administrator stated,
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I’m a firm believer that you can take a person from where they [sic] are to where
they envision being and try to make a dream a reality by giving them short and
long term goals to show them how far they have come.
This administrator noted that the size of the institution allowed faculty and staff to form
one-on-one relationships with students. Many of the staff had similar experiences as the
students in the past. The Administrator stated, “Faculty can recognize what is going on
with students and strongly desire to help them along.”
An ROTC Colonel was aware of the impact his program had on the upward
mobility of African-Americans in South Carolina. He stated, “Military is an excellent
opportunity for someone with a modest background to advance to position of
commanding soldiers of all backgrounds and races.” The Colonel also said, “As a small
institution, we are able to nurture our students we are different than a bigger school, and
are able to give more attention to our cadets.” This attitude permeates administrators and
faculty at SCSU, and it is an explicit example of the things that SCSU has done to be
ranked number one in social mobility by the Washington Monthly College Rankings.
In the specific area of social mobility, the Washington Monthly looked at what
colleges do to recruit and graduate students from lower socioeconomic backgrounds.
“More than 70% of SC State students receive Pell Grants, that go to the neediest students.
Also, SC State’s graduation rate for Pell recipients is 47%, twice the number predicted by
statistical models.” In the social mobility arena, SCSU has been able to overcome the
odds.
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The president recently instigated a new logo for the university, SCSU: A New
State of Mind. The logo appears in gold letters inside a red circle and gives the
impression of a seal of excellence. In commenting on the Washington Monthly College
Rankings, the president mentioned the new logo. He said, “Everyone at SCSU can hold
their head high with this incredibly noteworthy accomplishment. Being named one of the
top service schools in the nation not only gives us a new state of mind, but it gives a new
sense of pride.”
Social justice and social concerns for the larger world are an important part of the
institution’s educational reform efforts. An alumni newsletter highlighted the president’s
apology to students who were expelled or suspended from the campus for their peaceful
involvement in the Civil Rights Movement. He also focused on the unique achievements
of the institution’s students. The president said, “Our students continue to distinguish
themselves in a number of ways, both academically and in their social concerns for
others.”
Table 25 presents a summary of the findings and the associated emerging themes
for the Alignment with Educational Reform Efforts at SCSU. The emergent themes for
Alignment with Educational Reform Efforts are Graduating Global Leaders, Nurturing
Environment, Affordable and Accessible Education, Social Mobility, Social Change, and
Graduating Socially-Aware Citizens.
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Table 25
South Carolina State University Within-Case Analysis: Alignment With Educational
Reform Efforts
Summary of findings

Emergent theme

University promotes service and service-

Graduating global leaders

learning to develop student leaders who are
competitive in a global society.
Service ethic is associated with providing life-

Nurturing environment

long learning opportunities in a nurturing
environment.
Service to the community and the country is

Affordable and accessible education

demonstrated through affordable and
accessible education even when resources are
limited.
Service to the community and the country is

Social mobility

demonstrated through success in graduating
low socioeconomic minority students.
Ethic of service is associated with social

Social change

change efforts on campus and preparing

Graduating socially-aware citizens

students to be socially aware citizens.
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Secondary Research Question II: Faculty Support for
and Involvement in Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in faculty
involvement in and support for service-learning at nationally recognized
land-grant colleges in South Carolina?
The second dimension in Furco’s (2002) Institutionalization of Service-Learning in
Higher Education Self-Assessment Rubric is Faculty Support for and Involvement in
Service-Learning. There are four components associated with this dimension. They
include Faculty Knowledge and Awareness, Faculty Involvement and Support, Faculty
Leadership, and Faculty Incentives and Rewards.
Faculty Knowledge and Awareness
Some faculty were aware of the essential elements of service-learning, while
others confused it with internship experiences and community service projects.
Knowledgeable faculty included reflection, long-term service projects, student voice, and
connection to academic content in their service-learning curriculum. The ServiceLearning Office Director had syllabi and curriculum on file for faculty who were
interested in course development, but there were no professional development
opportunities for faculty to increase their knowledge of service-learning.
Some faculty were aware of the Service-Learning Office, but there were no
formal mechanisms to inform faculty about service-learning opportunities at SCSU. One
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faculty member stated, “Faculty are aware of the director’s position and that it has the
president’s support.” The Criminal Justice faculty member who led the Alternative
Spring Break happened to find out about the opportunity through a random email. Since
her return, she discovered that many more faculty and students were interested in
participating in this event if they had known about it. One teacher education faculty
expressed, “Service-learning at SCSU is done piecemeal, done at various places, not done
cohesively or with solidarity.”
Faculty were aware that student involvement in service experiences promoted
professional growth as well as awareness of diversity. One teacher education faculty
stated, “We are trying to expose students to diverse environments. They get a sense of
whether or not the teaching profession is a good fit for them.” Business faculty members
regularly required students to participate in community service. Faculty perceived that
involvement in service enhanced students’ personal and social development. One faculty
member addressed the link between social responsibility and business education when
she said, “We want students to have a sense that business must give back to their
community so that it becomes a part of who they are.”
Table 26 presents a summary of the findings and the associated emergent themes
for the Faculty Knowledge and Awareness component at South Carolina State University.
The emergent themes for Faculty Knowledge and Awareness are Limited Awareness,
Informal Promotion, Expertise Continuum, Mixed Academic Link, and Perceived Student
Benefits.
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Table 26
South Carolina State University Within-Case Analysis: Faculty Knowledge and
Awareness
Summary of findings

Emergent theme

Faculty awareness of service-learning

Limited awareness

opportunities that exist on campus is limited.
Faculty awareness of service-learning activities

Informal promotion

often occurs by chance or through personal
contact with the gatekeeper.
Faculty members have varying levels of expertise

Expertise continuum

in service-learning.
Some faculty are not aware of the service

Mixed academic link

connection to academic learning.
Faculty members perceived student growth in

Perceived student benefits

social, personal, and professional development.

Faculty Involvement and Support
Faculty members from many departments were involved in community service or
service-learning at SCSU. These departments included Family Consumer Sciences,
Criminal Justice, Science and Technology, Teacher Education, Counselor Education,
Business, Health and Physical Education, and Speech Pathology.
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Faculty members were involved in community service or service-learning in a
variety of ways. Family and consumer sciences partnered with the 1890 Research and
Extension Office whereby extension staff taught in the department in exchange for
student interns in the Extension Office. Similar partnerships were set up in the School of
Social Work and the School of Business. Some faculty encouraged students to volunteer
at SCSU sponsored community events such as the math and science competition and the
Habitat for Humanity Build. Faculty in the School of Business require at least ten service
hours per semester for all two-hundred level professional-development courses. Teacher
Education faculty immersed their students in service-learning by requiring them to
complete one-hundred-fifty service-learning hours in the community over a four-year
period.
One Criminal Justice faculty member volunteered to lead the first Alternative
Spring Break trip to New Orleans. Other faculty members dropped out and the trip was
almost cancelled. This faculty member was the sole advisor for the trip because she
didn’t want to disappoint the students or the institution. She stated, “My heart wanted to
do something. I was so happy we were doing something as an institution and that I could
do something as a faculty member in Criminal Justice.” This faculty member also
reported that she would do it all over again with no reservations because of the personal
impact of the experience.
The Service-Learning Office Director reported that faculty preferred to have
service-learning as an add-on piece rather than redesigning an entire course. Faculty
receptiveness to service experiences depended on the amount of control they maintained,
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the duration of the service project, the amount of classroom time they had to give up, and
an assurance that student learning wouldn’t be compromised. An administrator in the
1890 Research and Extension Office observed, “Faculty members don’t want to give up
some of their time or their control. Some would be willing to let students serve the
community in place of classroom work, as long as the students are learning.”
Additionally, faculty involvement in service-learning was dependent on institutional
support. As one teacher education faculty said, “I would like to dive into service-learning
more heavily, but the support hasn’t been there.”
Table 27 presents a summary of the findings and the associated emergent themes
for the Faculty Involvement and Support component at SCSU. The emergent themes for
the Faculty Involvement and Support component at SCSU are Student Learning,
Workload, Control, Institutional Support, and Institution Loyalty.
Faculty Leadership
There are many examples of faculty in leadership positions who advocated for
service-learning at SCSU. The gatekeeper for this study was charged with heading up the
Office of Service-Learning. Her prior experience as a SCSU faculty member allowed her
to have significant influence on other faculty members and some department chairs. She
stated,
I have used the faculty senate as a platform for speaking with faculty. I was part
of the faculty, so faculty know that I am here. I have met with all department
chairs, even though I have not been formally introduced.
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Table 27
South Carolina State University Within-Case Analysis: Faculty Involvement and Support
Summary of findings

Emergent theme

Faculty participation in service-learning is dependent

Student learning

on perceived student-learning.
Faculty participation in service-learning is dependent

Workload

on time constraints.
Faculty participation in service-learning is

Control

dependent on perceived faculty control.
Faculty participation in service-learning is

Institutional support

dependent on institutional support.
Faculty participation in service-learning is

Institution loyalty

dependent on loyalty to institution.

The Director of the Service-Learning Office was a strong advocate for servicelearning and community outreach and served in a leadership position in many community
organizations. The director’s relationship with both faculty and community partners
enhanced her ability to lead the Service-Learning Office. In her response to the Campus
Compact Indicators of Engagement Project, the director explained that the city of
Orangeburg relied on the expertise and leadership of faculty to identify and meet
community needs.
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The Criminal Justice faculty member, who assumed the sole leadership position
with students on an Alternative Spring Break trip, returned to SCSU to encourage other
faculty members to participate in community-service or service-learning projects. A
business faculty member teaches a leadership class by allowing students to have
significant voice and reflection opportunities in the organization of a community-service
project. She stood out as a leader in service-learning because she is trying out new
models and evaluating the impact on students. Another faculty member had a leadership
role at the institution by organizing a Math and Science and Robotics competition for
middle school students each year. He required his students to assist in organizing the
event to get disadvantaged youth interested in math and science at an early age.
One teacher education faculty reported that he was a leader in a service fraternity
and was named Professor of the year in 2007, due in large part to his advocacy for service
and service-learning at the institution. He saw himself as a leader of theory, and in this
position he raised the bar for students by requiring extraordinary service. This faculty
member reported that he had access to the president of the college and was confident that
the entire institution would soon be involved in requiring all students to participate in
service or service-learning experiences.
Table 28 presents a summary of the findings and the associated emergent themes
for the Faculty Leadership component at SCSU. The emergent themes for the Faculty
Leadership component at SCSU are Faculty Leadership, Mentoring, Experience, and
Culture of Service Leaders.
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Table 28
South Carolina State University Within-Case Analysis: Faculty Leadership
Summary of findings

Emergent theme

Many faculty members who are involved in service-

Faculty leadership

learning take on leadership roles in the institution.
Faculty members involved in service-learning

Mentoring

informally serve as mentors to other faculty.
The Service-Learning Office Director’s faculty and

Experience

community experience garners respect and improves
her ability to advocate for service-learning.
The city and state view SCSU as experts and leaders

Culture of service leaders

in building a culture of service for the nation.

Faculty Incentives and Rewards
Some faculty members reported that they were rewarded for their involvement in
service-learning in the promotion, tenure, and review process. As one faculty explained,
“Service, teaching, and research are all valued in promotion and tenure. I firmly believe
in service, and I have been rewarded for my service-efforts at this institution.” Other
faculty members did not feel supported or recognized for their involvement in servicelearning. They did not believe that it was rewarded in their review, tenure, and
promotion, and they did not feel that they received any other incentives for their
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involvement in service-learning. One faculty member, who did on occasion receive
verbal praise from his chair, reported, “there are no tangible awards for my servicelearning efforts.”
Sometimes faculty received other rewards for participating in service-learning. A
faculty member involved in the Alternative Spring Break submitted documentation to the
Office of Service-Learning and the Office of Student Life and Leadership. She was given
an award for her involvement and recognized publicly by the dean of her college. Other
faculty members mentioned being recognized in staff meetings for their service-learning
participation. The Director of the Office of Service-Learning reported that funds were
occasionally available for faculty members to attend service-learning conferences.
Incentives and rewards were awarded to faculty at SCSU but there was no formal
structure in place for rewarding faculty service-learning involvement. One administrator
in the 1890 Research and Extension Office stated that the institution was moving in the
direction of getting more faculty involved in service-learning and rewarding faculty with
vacation time or other incentives.
Many faculty felt that the rewards for involvement in service-learning were
intrinsic. One faculty member summarized her reward for participating in servicelearning in this way, “We keep doing it because it is so important and meaningful to the
students.” The Alternative Spring Break faculty leader described the personal benefits she
derived from her service experience. She said, “It changes you in a most profound way
when you go into a community that has been changed by so much devastation. I no
longer take things for granted.”
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Table 29 presents a summary of the findings and the associated emergent themes
for the Faculty Incentives and Rewards component at SCSU. The emergent themes for
the Faculty Incentives and Rewards component for SCSU are Mixed PTR, Professional
Recognition, and Intrinsic Awards.
Table 29
South Carolina State University Within-Case Analysis: Faculty Incentives and Rewards
Summary of findings

Emergent theme

Some faculty felt their service-learning efforts were

Mixed PTR

recognized in the promotion, tenure, and review
(PTR) process, whiles others felt it was not
supported.
Incentives for participating in service-learning

Professional Recognition

included college newspaper articles, national awards
and conferences, and recognition by chair or dean.
Faculty incentives and rewards for involvement in
service-learning were intrinsic, including faculty
perceived personal and professional development
and positive effect on students.
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Intrinsic awards

Secondary Research Question III: Student Support for and
Involvement in Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in student support
for and involvement in service-learning at nationally recognized land-grant
colleges in South Carolina?
The third dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Student Support for and Involvement in ServiceLearning. There are four components associated with this dimension. They include
Student Awareness, Student Opportunities, Student Leadership, and Student Incentives
and Rewards.
Student Awareness
Students are made aware of service opportunities through the Service-Learning
Office Director. The Director visited the classrooms of faculty who require service in
their courses. She stated, “ I receive numerous calls and visits from students looking for
volunteer opportunities.” Other ways that students become aware of service or servicelearning opportunities was through program administrators that supported community
service. These included the Honors program, Student Life and Leadership, Student
Government, Resident Life, and 1890 Research and Extension. Finally, students became
aware of service opportunities through faculty members who required service or servicelearning in their classes or departments. Although service-learning courses are not
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designated in the college course catalog, service-learning courses were highlighted on
student transcripts in the teacher education program.
Teacher education is an example of a department that had a department-wide,
coordinated mechanism for helping students become aware of service-learning
requirements. They had a conceptual framework that included service-learning and a
curriculum catalog that detailed the expectations and requirements for the PreSTEP
service-learning program. This program had a one-hundred-fifty hour service-learning
requirement over a three-and one-half-year period. These hours were required prior to
pre-service teachers being placed in the field. Faculty helped students prepare for,
identify, and obtain placements to fulfill service-learning requirements. As one faculty
member commented, “Students know what is expected and are more directed when they
go to volunteer.”
SCSU wanted students involved in service experiences to enhance their awareness
of social issues and their responsibility to take action. A leader in the Honors program
had a similar vision her students who received financial, social, and emotional support
from the institution. She said, “We try to cultivate them to give back to the community;
when they have received so much, it is important to give back.” The Honors program
expected students to be aware that they “had been blessed with talents, skills, and
abilities, and as such had an obligation to make the state, country, and local community a
better place by participating in community service projects.” Students recognized that
they were in an advantaged position by virtue of being enrolled in college and they
wanted to do something for those who did not have the same opportunities. One student
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in the Honors program said, “When there is a crisis, there is usually a campus response to
do something for the community. The school or students always do a project to try to
give back.”
Table 30 presents a summary of the findings and the associated emergent themes
for the Student Awareness component at SCSU. The emergent themes for the component
of Student Awareness at SCSU are Informal Mechanisms, Formal Mechanisms,
Privilege, and Similar Background.
Table 30
South Carolina State University Within-Case Analysis: Student Awareness
Summary of findings

Emergent theme

Students were aware of service opportunities through

Informal mechanisms

gatekeeper, faculty, program leaders, and word of
mouth.
Teacher education had a department-wide, coordinated

Formal mechanisms

mechanism for advancing awareness of service-learning.
Students perceived their enrollment in college as a

Privilege

privilege and want to give back to those that have not
had the same advantages.
Many students had come from similar backgrounds as
service recipients.
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Similar background

Student Opportunities
At SCSU there are a variety of opportunities for students to participate in service
and service-learning experiences. Students had opportunities to participate in service or
service-learning projects as part of the business, teacher education, counselor education,
criminal justice, and science and technology curriculum. The institution supported service
and service-learning opportunities because they enhanced student’s curricular and cocurricular experiences.
Professional development and leadership courses had a service requirement in the
business department. The teacher education and counselor education programs had a
strong foundation in service-learning above and beyond internship requirements. The
criminal justice department encouraged students to participate in community service with
at-risk youth. One faculty member stated, “We want students to try to make a difference
that may deter youth from a life of crime.” Science and technology majors were
encouraged to volunteer at robotics and science and math day competitions for youth.
Alternative Spring Break was a service opportunity available to all interested
faculty, students, and staff. Additionally, students were strongly encouraged to participate
in service if they were members of Greek organizations or lived in residence halls. The
Director of the Student Life and Leadership Office stated, “Service is a national initiative
for the Pan-Hellenic Council, and they address social issues such as homelessness and
diseases that African-Americans are prone to.” Resident halls participated in a safedriving educational event sponsored by the National Association for Stock Car Auto
Racing (NASCAR) that has a national initiative to get more African-Americans to be
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racing spectators. A resident hall leader said, “These events were focused toward kids in
the community and there was a cross-section of socio-economic classes at this event.”
Many similar service opportunities were targeted toward African-Americans
and/or low socio-economic classes. An administrator in the Student Life and Leadership
Office described performances by ROTC and stepping routines by dormitory and Greek
students as service. She believed that these events showed children from underprivileged
groups in the community that attending college is a positive experience. She said, “They
see other African-American students doing well academically and that this is balanced
with positive social activities.”
Membership in ROTC was viewed as a service opportunity for students because
they went on to serve their country in leadership positions after graduating from the
program. The commander of the Bulldog Battalion reported,
This program has an impact on the upward mobility of an African-American from
South Carolina. The military is an excellent opportunity for someone with a
modest background to advance to a position of commanding soldiers of all
backgrounds and races. Officers can make $45,000 annually, not something that
happens in civilian life, especially not at such a young age.
This program advanced the social mobility of African-Americans and supported
the service mission of SCSU.
Students who received scholarships or paid internships for academic achievement
are expected to participate in service projects in exchange for financial support. The
Honors program had a memorandum of understanding with Families Linked Against
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Violent Activities (FLAVA) where students regularly provided tutoring to at-risk or
disadvantaged youth. Two student volunteers at the Math and Science Day competition
received financial support through internships and scholarships. They signed up to
volunteer as a way of giving back to the institution. Students often volunteered because
they wanted to, not because it was required. One student reported that she volunteered at
the Safe Kids annual event because she had a niece who needed to learn about safety. She
also volunteered at the Relay for Life Event because her mom, grandmother, and aunt all
had cancer. She added, “It is important for me to give back.”
Table 31 presents a summary of the case and the associated themes for the
Student Opportunities component at SCSU. The emergent themes for the Student
Opportunities component at SCSU are Multiple Opportunities, Curricular/Co-Curricular,
Merit, and Financial Aid.
Student Leadership
SCSU takes pride in preparing their students to lead and be life-long learners in a
constantly changing world. The Honors program viewed service-learning as a vital
strategy in advancing the institutional mission of preparing graduates to be competitive
leaders in a global society. The Director of the Honors program reported that this goal
could not be accomplished through academics alone. She said, “We can’t just cultivate
academics; we have to develop well-rounded students, take diamonds in the rough, and
polish them so they can sparkle in a number of different arenas.”
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Table 31
South Carolina State University Within-Case Analysis: Student Opportunities
Summary of findings

Emergent theme

There are multiple opportunities for students to

Multiple opportunities

engage in service or service-learning throughout
their academic experience at SCSU.
Opportunities for service are both curricular and co-

Curricular/co-curricular

curricular, offered through academic coursework or
student organizations.
Opportunities are associated with scholarships,

Financial aid

internships, and academic Honors programs.

Merit

The community looks to SCSU students as leaders. The Director of the ServiceLearning Office commented on the community’s perception of the SCSU in the Campus
Compact Indicators of Engagement Project Survey. She said, “The City of Orangeburg
looks to this university for its leadership and guidance in numerous areas of expertise.
The identified need in the community is met with the expertise of faculty/staff and
student involvement.”
Fraternities and Sororities and Honors students are seen as leaders on campus.
These students are routinely involved in service experiences and set a good example for
other students. One student remarked, “It is important for leaders on campus to get

175

students more involved in service or service-learning. If the leaders of sororities and
fraternities support it, then the students will be more likely to be involved.” One fraternity
member and his faculty advisor reinforced this idea when they said, “Service is a big part
of a fraternity; we are involved every year; it is a big part of who we are.”
Some required service experiences had profound impacts on students and changed
them for the better. There were many examples of students who participated in service
experiences and went on to be advocates for social issues and leaders on campus. One
fraternity member took on the issue of homelessness by dressing as a homeless person
and collecting food items for the homeless at a local grocery store. He also wore a large
plywood sign to increase cancer awareness during Relay to Life week.
One faculty member told a story about a teacher education student who read
children’s stories to nursing home residents for a service-learning requirement. The
residents enjoyed it so much that the director asked the student to come back as a paid
employee after the service requirement ended. The student refused to be paid and
continued to volunteer at the nursing home on Sundays instead of going to church for
three years.
The Habitat for Humanity Build was initiated by students who wanted to take a
stand on fighting poverty in their community. The Alumni Newsletter published an
article about the Habitat Build. The article stated, “SC State was the first Historically
Black College or University in South Carolina to raise 100 % of the funding needed to
build a Habitat home. More than 50% of the funding was raised by students.” Another
example of student leadership was the group of students that went on the institution’s first
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Alternative Spring Break trip. These students became known as the twelve warriors. The
faculty leader for the trip commented, “We were exhausted, met interesting people, felt
that we had made a difference. People were impressed that they had given up their spring
break. Of all the students on campus, they were the twelve that responded to the call.”
Another group of 400 students earned money through work on a grant project and
decided to donate all of their earnings to students with unmet fee obligations at the
university. The student newspaper article reported, “They created the One Body Helping
Another fund to help their fellow students cope with today’s financial challenges.”
Students, faculty, community partners, and administrators believed that
participation in service or service-learning positively affected leadership development in
students. A faculty member in the business department gave her professional
development and leadership students voice in selecting the class service project and in
assessing the outcome of the project. An administrator in the Honors programs aspired
for the Honors students to become servant leaders. She explained, “We are trying to get
students to the point where they understand that in the world we live, we are not an island
unto our self. Service will make you appreciative of what you do have, and working with
the community will make it a better place, just because we were here.” One student
commented on the leadership she assumed through her community service involvement.
She said, “Kids need role models, and I can provide leadership. I tell them about my
experience at SCSU. I make their day.” A community partner recognized how
involvement in community service helped students develop leadership skills. She said,
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“The students provide support and have their own identity for promoting safety and wellbeing at this event.”
Table 32 presents a summary of the case and the associated emergent themes for
the Student Leadership component at SCSU. The emergent themes for the Student
Leadership component at SCSU are Capacity, Initiative, Graduating Global Leaders, and
Graduating Civic Leaders.
Table 32
South Carolina State University Within-Case Analysis: Student Leadership
Summary of findings

Emergent theme

Students had skills in selecting and organizing

Capacity

service and service-learning projects on campus.
Students initiated and led several service projects on

Initiative

campus.
The campus supported service and service-learning

Leadership development

projects as positive leadership development
opportunities for students.
The institution prepared graduates to be global

Graduating global leaders

leaders and leaders dedicated to serving others

Graduating civic leaders

through involvement in service.
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Student Incentives and Rewards
Students who received scholarships and internships were expected to participate
in service projects in exchange for their financial support. The Honors program required
fifteen hours of service from each student every semester. An International Honors
student reported, “I serve at a food bank because it is a requirement for my scholarship. It
was moving to see people lined up for food and with little children. There are some
students that may not do it or be aware of it if it wasn’t required.”
Some students received awards or recognition for participating in service.
Alternative Spring Break participants received certificates, a service fraternity received a
national fraternity service award, and Honors students attended national conferences and
presented their service projects. The student-led Habitat for Humanity House Build was
recognized in the local paper, the college paper, and the institution’s annual report.
Many of the incentives for students participating in service at SCSU were
intrinsic. Teacher education viewed service-learning experiences as essential for
increasing student awareness of diversity and for developing professionally. “We are
trying to expose students to diverse environments. They get a sense of whether or not the
teaching profession is a good fit for them.” The Director of the Office of ServiceLearning reported,“ It is a good experience for the students because they learn what it
means to serve others and help them meet their needs.” One community partner echoed
the same sentiments regarding rewards for students. She said, “It teaches them and
reaffirms in them the importance of being a part of public service and contributing to
community needs when you live in a community.” There were repeated accounts of
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students continuing to serve after their required service obligation was met. As one
student observed, “Most people don’t know I do it; I do it out of my heart. I want to do it,
not for any benefit.”
The university also rewarded students for participating in service by providing a
nurturing environment to support academic success for low-income students and by
fostering a culture of service among students. The president referenced the Washington
Monthly Rankings and the first Democratic Presidential Primary Debate when he said, “
Hosting the debate complements this ranking and helps to position the spotlight on what
we will continue to do for our students and our state.” Records from the Service-Learning
Office indicated that service-learning was an essential component for developing a
culture of service and advocating social responsibility at SCSU. The records stated,
Community service and civic engagement are essential in the preparation of
graduates of SCSU if they are to become productive and global inhabitants of
society, highly skilled and competent in order to meet the challenges and demands
of today’s world of work.
Participation in service experiences ultimately prepared students to enter a global
society as leaders and active citizens.
Table 33 presents a summary of the case and the associated emergent themes for the
Student Incentives and Rewards component at SCSU. The emergent themes for the
Student Incentives and Rewards component for SCSU are Professional Recognition,
Financial Aid, Formal Awards, Perceived Student Learning, Perceived Personal Growth,
Perceived Professional Growth, and Perceived Civic Development.
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Table 33
South Carolina State University Within-Case Analysis: Student Incentives and Rewards
Summary of findings

Emergent theme

Students presented their service experiences at

Professional recognition

national conferences, received certificates for
participating in service, and were recognized in the
media for participating in service.
Internships and scholarships required service in

Financial aid

exchange for award of financial support.
Fraternity students received a national fraternity

Formal awards

service award for participation in service.
The institution supported service experiences to

Perceived student learning

enhance student academic experiences.
The institution supported service experiences to

Perceived personal growth

advance students’ personal growth.
The institution supported service experiences to

Perceived professional growth

advance students’ professional growth.
The institution supported service-learning to advance
student civic development.
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Perceived civic development

Secondary Research Question IV: Community
Participation and Partnerships
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in community
participation and partnerships at nationally recognized land-grant colleges in
South Carolina?
The fourth dimension in Furco’s (2002) Institutionalization of Service-Learning in
Higher Education Self-Assessment Rubric is Community Participation and Partnerships.
There are three components associated with this dimension. They include Partner
Awareness, Mutual Understanding, and Community Agency Leadership and Voice.
Partner Awareness
SCSU had a long history of community outreach as a land-grant institution. The
institution provided vital services to members of the community through life-long
learning opportunities and service projects at county extension offices.
As an administrator in the 1890 Research and Extension Office noted, “ Land-grant
institutions are supposed to be in their community. We have a responsibility to take
everything we have garnered from this institution and correct things that are not right in
the community.”
SCSU sponsored community events to increase community awareness about the
institution and to convey the message that SCSU promotes affordable and accessible
education for low socio-economic groups. Stepping Routines and NASCAR’s safe-
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driving initiative are examples of community events that have broad appeal to a diverse
group of residents. Administrators reported that the institution sponsored these events to
give local disadvantaged youth exposure to a positive college environment. The first
HBCU-sponsored Habitat for Humanity House gave students, faculty, and staff at SCSU
an opportunity to work side-by-side with community members to build the house. The
annual report stated, “This initiative set the stage for strengthening the University’s
relationship with the community and built alliances with other community outreach
groups.”
Community partners have an awareness of who is involved in their projects and
what departments and programs they are members. The Safe Kids community
organization sponsored many safety events throughout a three-county area, with Super
Saturday as their biggest annual event. One person staffed this community organization,
and she relied heavily on volunteers. She described SCSU participation in Super Saturday
in this way, “Student athletes help out with sports safety, sororities and ROTC supervise
the Smokehouse, the Honors students are involved, and we work closely with the 1890
Extension and Research Office because we hold the event on SCSU property.” This
partner demonstrated awareness of the University’s mission of service when she
commented on the institution’s partnership with Super Saturday. She said, “It speaks well
of the university and conveys their sense of community responsibility. It is an important
component for their public service message.”
All partners interviewed believed that the Office of Service-Learning Director
was instrumental in establishing the relationship between SCSU and community partners.
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The Habitat for Humanity Partner reported, “ The director developed the community
partnership relationship; it did not exist prior to her pursuing it.” The director maintained
a presence in the community through volunteering and serving in a leadership capacity at
many community organizations. The Safe Kids Community Partner commented on the
director’s influence on the Super Saturday event. She said, “ This event, with the support
of the director who is on our board of directors, has been successful. SCSU has been an
integral component to the success of this event.” Community partners were aware of
service-learning goals and opportunities at SCSU through their relationship with the
Director of the Service-Learning Office and through their relationships with the
institution’s faculty and administrators.
Table 34 presents a summary of the case and the associated emergent themes for
the Community Partner Awareness component at SCSU. The emergent themes for the
Partner Awareness component at SCSU are Public Relations, Campus Community
Liaison, County Extension, Informed Awareness, and Community Outreach.
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Table 34
South Carolina State University Within-Case Analysis: Partner Awareness
Summary of findings

Emergent theme

SCSU-sponsored service events to increase

Public relations

community awareness of the institution.
Partners were aware of service opportunities at

Campus community liaison

SCSU through the Service-Learning Office
Director.
Community was aware of SCSU’s service

County extension

efforts through long history of outreach in
county extension offices.
Partners were aware of who was involved in

Informed awareness

service at their organizations and the purpose
for their involvement.
Partners were aware that the institution valued
community outreach.
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Community outreach

Mutual Understanding
In Orangeburg, South Carolina, mutual understanding between SCSU and the
surrounding community begins with the institution’s understanding of social issues that
plague African-Americans and low socio-economic groups. SCSU purposefully chose
service projects that addressed these social issues. Examples include after-school
programs for children in low-income areas, family violence prevention, health disparities
in the African-American community, teen pregnancy, dropout prevention, and positive
growth and development for Black males. For example, SCSU invited children from
boys’ and girls’ homes to view the ROTC Angels and rifle competition to highlight the
military and the college in a positive way. Ten children from underprivileged groups
were selected to shadow a student at the university. The Safe Kids community partner
described the impact of the Super Saturday event. She said, “The people that benefit most
from the safety message at Super Saturday live in poverty.”
The concept of mutual understanding is exemplified in other ways at SCSU. The
Habitat for Humanity community partner described the impact of mutual involvement in
building a Habitat House. She said, “Doing the job together as a team changes the
perspective of those involved.” The Habitat Home recipient later obtained a full-time job
at SCSU. An Honors student and her mother were observed visiting Positeen, a
community organization that provided tutoring and after-school activities to schoolage
students struggling in school. The student was signing up to volunteer as an after-school
tutor because service was required in exchange for her scholarship. The Honors student
received tutoring from Positeen when she was a child, and she wanted to serve at the

186

agency that helped her succeed in school. Additionally, the Office of Service-Learning
Director knew the mother as a breast cancer survivor and encouraged her to participate in
the Relay for Life ceremony later that week.
Faculty, staff, and students at SCSU understood that they had certain advantages
in life, and some had come from disadvantaged backgrounds themselves. Within this
social context, students were invested in serving those who did not have the same
advantages. As one faculty member described, “We are fortunate and blessed. As such,
we have a responsibility to share with the community and uplift the community. Service
is the key to health and wellbeing. Only good comes about from serving others.”
Community partners described their relationships with faculty, students, and staff
as crucial to sustaining partnerships. SCSU counselor education, teacher education
students, and Honors students volunteered their time at Positeen. The Positeen
community partner commented about the significance of SCSU’s understanding the
needs of her organization. She said, “We are located close to SCSU, and the campus
knows that we are here and what we do, so they are comfortable sending students here.”
Table 35 presents a summary of the case and the associated emergent themes for
the Mutual Understanding component at SCSU. The emergent themes for the Mutual
Understanding component at SCSU are Campus Community Liaison, Reciprocal
Relationships, Valued Relationships, Social Context, Empathy, Social Responsibility,
and Reach Back Give Back.
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Table 35
South Carolina State University Within-Case Analysis: Mutual Understanding
Summary of findings

Emergent theme

The Service-Learning Office Director played

Campus community liaison

An active role in the community and acted as
liaison between the community and the
institution.
SCSU was aware of community

Reciprocal relationships

organization’s needs and community partners
were aware of the institution’s agenda.
Partners valued relationships with faculty,

Valued relationships

staff, and students.
Mutual understanding was based on

Social context

knowledge of social issues that affect
minorities and low socioeconomic groups.
Students and faculty providing the service had

Empathy

sometimes been the recipients of service in the
past.
Members of the institution were obligated to

Social responsibility

reach back and give back to those who had not

Reach back give back

had the same advantages.
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Community Agency Leadership and Voice
Community partners played a key role in organizing service projects through
SCSU. Events such as Relay for Life, Super Saturday, and Habitat for Humanity Builds
required community partner expertise in order to succeed. Additionally, PK-12 schools
had an influential role in shaping the service-learning experiences of teacher education
students. The PreStep Manual described the importance of community partners in
maintaining the service-learning program. It stated, “The School of Education has longstanding partnerships and collaborations with PK-12 schools throughout the State of
South Carolina.” SCSU relied on the expertise of teachers and administrators in the
public school system to develop the conceptual framework and the assessment system,
place students in field experiences, and evaluate their service-learning experiences. SCSU
also partnered with one school system to create a garden and watershed in which the
school took the lead on the grant.
Community partners voiced appreciation for student volunteers and asked for
them to participate in service projects regularly. The 1890 Extension and Research Office
administrator said, “The only thing we hear from the community is that there is never
enough time to do everything that the community desires.” Community partners
expressed their voice by nominating the Director of the Office of Service-Learning for
the American Cancer Association Southeastern Board of Directors.
There were few formal mechanisms in place that allowed partners to meet new
faculty and students to play a leadership role in instigating new service-learning projects.
Most networking occurred through the Director of the Service-Learning Office, through
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1890 Research and Extension, and through ongoing relationships with faculty and staff.
In the unofficial service-learning white paper, the Service-Learning Office described
plans for setting up a service-learning advisory council composed of community partners.
If approved, the Council would act as a formal mechanism for advancing community
voice and leadership. Additionally, the Council would be charged with informing the
institution about unmet community needs, structuring service-learning projects to meet
these needs while achieving academic goals, and providing ongoing feedback to the
institution about its effectiveness in meeting goals.
Table 36 presents a summary of the case and the associated emergent themes for
the Community Agency Leadership and Voice component at SCSU. The emergent
themes for the Community Agency Leadership and Voice component at SCSU are
Involvement, Informal Opportunities, Existing Relationships, Positive View, and Partner
Leadership Goal.
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Table 36
South Carolina State University Within-Case Analysis: Community Agency Leadership
and Voice
Summary of findings

Emergent theme

Partners played an active role in organizing some service

Involvement

projects and service-learning experiences.
Partners had informal opportunities to assume a leadership

Informal opportunities

role in establishing new service-learning projects.
Most service projects were initiated with pre-existing

Existing relationships

relationships with faculty and staff.
Partners viewed their relationship with SCSU as positive

Positive view

and encouraged students to be involved in service projects
at their organizations.
SCSU proposed a formal service-learning advisory council

Partner leadership goal

to give community partners a greater leadership role.

Secondary Research Question V: Institutional Support
for Service-Learning
This section of the within-case analysis addresses the following secondary
research question.
How does the institutionalization of service-learning manifest in institutional
support for service-learning at nationally recognized land-grant colleges in South
Carolina?
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The fifth dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Institutional Support for Service-Learning. There
are four components associated with this dimension. They include Coordinating and
Policymaking Entity, Staffing and Funding, Administrative and Departmental Support,
and Evaluation and Assessment.
Coordinating and Policymaking Entity
The Director of the Office of Service-Learning is the coordinating entity on
campus and her primary role was advancing service-learning and community service on
campus. The director was also charged with developing and maintaining community
partnerships. The Office had limited visibility on campus as evidenced by no signs
indicating the name of the office or the title of the director. Additionally, there was no
Web site for the Office of Service-Learning. Faculty members were aware of the
Director’s position and role on campus. A faculty member reported, “The director is a
leader in service-learning and has the president’s support.” However, other faculty
expressed concern that service-learning was not coordinated well on campus. He said,
“There is no one person overseeing it. Various campus projects lend themselves to
service-learning, that the campus has not yet take full advantage of.”
Policymakers in the Honors program, the 1890 Extension and Research Office,
the Office of Student Life and Leadership, and the Student Success and Retention Office
supported the advancement of service-learning at SCSU. Records in the Office of
Service-Learning stated, “SCSU is committed to education and community services.
Through its service-learning program the University honors this commitment.” Two
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professors in the business department were on the community outreach committee and
charged with supporting service and service-learning projects that focused on the I-95
corridor. The Office of Service-Learning was in the process of seeking formal approval
from the president, the Office of Student Success and Retention, the Faculty Senate, and
the Educational Policies Council. At the time of this study, formal approval had not been
granted.
Table 37 presents a summary of the case and the associated emergent themes for
the Coordinating and Policymaking Entity component at SCSU. The emergent themes for
the Coordinating and Policymaking Entity component at SCSU are Central Entity,
Informal Sanction, and Policy Support.
Table 37
South Carolina State University Within-Case Analysis: Coordinating and Policy-Making
Entity
Summary of findings

Emergent theme

The Service-Learning Office Director was the central

Central entity

coordinating entity charged with advancing service-learning
and community service on campus.
The Office of Service-Learning and the director had not yet

Informal sanction

received full approval from the policymaking entities at
SCSU.
Various committees were charged with advancing educational
policies that supported service-learning on campus.
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Policy support

Staffing and Funding
There were two staff positions in the Office of Service-Learning. There was parttime VISTA Worker charged with soliciting student volunteers for various campus and
community service projects. He had a part-time temporary position funded by grant
money from AmeriCorp offered through SCCC. The director’s position was funded with
hard money for a nine-month contract. The director sought grant funding each year to
sustain her position during the summer. The director reported that the Service-Learning
Office received $20,000 a year to support service-learning initiatives. The director
additionally sought donations and sponsors to support service-learning projects on
campus. For example, the Alternative Spring Break students received T-shirts and work
boots from donations collected by the Director of the Office of Service-Learning. SCSU
paid a $6000 fee to join SCCC, an organization committed to advancing service-learning
at institutions of higher education in South Carolina.
The director submitted a 2007-2008 budget requesting additional staff support and
funding to pay for supplies, travel, professional development, postage, cell phones, and
equipment. At the end of this investigation, the budget request had not been reviewed.
Historically SCSU was under funded and carried out its land-grant mission on limited
resources. Congressman Clyburn, an SCSU alumnus stated, “HBCUs have been underfunded and victims of lack of funding, and endowments at HBCUs have been severely
under-funded and, often, nonexistent.” An example of limited financial resources can be
seen in the dilapidated appearance of some historical buildings on campus. The
institution is faced with spending large quantities of money to preserve history or using
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the money to directly benefit students. The researcher observed limited available supplies
as evidenced by sparse furniture, files in boxes rather than file cabinets, and no
brochures, business cards, or letterhead stationary for the Office of Service-Learning.
Copies were made sparingly from a printer on the back of other documents to conserve
paper. The Director reported, “Money is the barrier to carrying out service-learning
initiatives.”
Table 38 presents a summary of the case and the associated emergent themes for
the Staffing and Funding component at SCSU. The emergent themes for the Staffing and
Funding component at SCSU are Historically Under-Funded, Campus Compact Support,
Hard Money, Limited Budget, Soft Funds, and Campus Compact Fee.
Administrative and Departmental Support
The president supported service and service-learning in his vision, through his
commitment to Campus Compact, and in his designation of the Office of ServiceLearning and the Director of Service-Learning. In recognition of the university’s service
to the community, SCSU was named to the National President’s Higher Education
Community Service Honor Roll, and as such was recognized for fostering student civic
engagement through community service.
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Table 38
South Carolina State University Within-Case Analysis: Staffing and Funding
Summary of findings

Emergent theme

Historically, SCSU had been under-funded as an

Historically under-funded

HBCU.
There is one temporary part-time grant-funded

Campus Compact support

position.
The Director position is a nine-month hard money

Hard money

position.
The annual budget for the Office of Service-Learning

Limited budget

was $20,000 and this limited service-learning
initiatives.
Donations and grants were frequently sought to

Soft funds

support service-learning initiatives.
The institution has committed to South Carolina

Campus Compact fee

Campus and paid $6,000 annually in fees.

In an article posted on the SCSU Web site, the president commented, “We are
proud to be recognized in the nation as a leader in community service.” The institution
made a significant movement toward supporting service-learning in its mission and
strategic plan by joining the South Carolina Campus Compact (SCCC) organization and
by taking a leadership role by serving on the Presidential Advisory Council. SCCC is an
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organization for College and University presidents in South Carolina whose mission is
“to provide, promote, evaluate, and sustain civic-engagement, service-learning, and
community service initiatives that provide South Carolina college students with the skills
needed to be active, engaged citizens in their local communities, the state, the nation, and
the world.” The president was instrumental in forming this affiliation with Campus
Compact and making service and civic engagement a central mission for the university.
Alumni support from successful graduates provided financial support to advance
the ethic of giving back to the country that the institution so strongly espoused. The
Director of Student Life and Organizations reported that Congressman Clyburn had been
instrumental in bringing SCSU to the forefront by spearheading an effort for the
Transportation Research Center to be housed at SCSU and for the first democratic
presidential primary debate to be held at SCSU in April 2007. The campus was in the
midst of major improvements through landscaping and painting projects in preparation
for the debate while the researcher visited the campus. It was projected that the debate
would bring significant media coverage to SCSU and a substantial economic boost to the
community. Congressman Clyburn had also contributed a significant endowment to
SCSU and planned to donate his papers to the institution. In an article posted on the
SCSU Web site, the congressman stated, “I always knew that if I had the chance to give
back, it would be SC State University.” A majority of the speakers at the Executive
Speakers Series in the business department were successful SCSU alumni, and they
returned to the institution to inspire students to work hard and to give them a vision of the
possibilities the future held for SCSU graduates.
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Congressman Clyburn was also instrumental in raising funds to build the first
Transportation Research Center in South Carolina and helping SCSU secure the first
presidential democratic debate in April 2007. He believes that the history of SCSU is just
as important as the institutions achievements. In an article on the SCSU Web site, the
congressman stated, “I want people to know why this school is here and how it got here.”
By virtue of being a successful SCSU graduate, Clyburn feels obligated to give back to
the institution and its surrounding community, and to do his part to improve the social
and economic conditions for African-Americans in South Carolina. His actions and
comments emphasize the historical and social-mobility mission of the university.
Top administrators supported the advancement of service-learning as an important
part of the campus work, including Student Life and Leadership, the Honors Program,
1890 Research and Extension, and the Office of Student Success and Retention. Some
department chairs and/or key faculty supported and promoted service-learning initiatives
in their departments. Theses included business, teacher education, math and science, and
counselor education. The department of teacher education stood out as an engaged
department by supporting service-learning as a formal component of their academic
program.
Table 39 presents a summary of the case and the associated emergent themes for
the Administrative and Departmental Support component at SCSU. The emergent themes
for the Administrative and Departmental Support component at SCSU are Administrative
Priority, Presidential Support, Engaged Department, Ethic of Service, and Alumni
Support.
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Table 39
South Carolina State University Within-Case Analysis: Administrative and Departmental
Support
Summary of findings

Emergent theme

Top administrative leaders understand and support

Administrative priority

service-learning as an important educational goal.
The President supports educational policies that advance

Presidential support

service-learning on campus and has leadership position
with South Carolina Campus Compact.
Some departments actively support service and service-

Engaged department

learning initiatives in their department.
Teacher Education department supports service-learning

Engaged department

as a formal part of the academic program.
The institution promotes an ethic of service through

Ethic of service

social mobility, ROTC programming, and community
service projects in addition to service-learning
initiatives.
Alumni support social mobility and social responsibility
initiatives on campus.
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Alumni support

Evaluation and Assessment
The Director of the Office of Service-Learning informally tracked student
volunteers that sought service opportunities through her office. She also tracked faculty
members that required service in their classes. The director had proposed a servicelearning requirement and tracking system for the institution, but this initiative had not
been approved at the time of this study. The Director of the Office of Service-Learning
completed an annual survey tracking service and service-learning opportunities as a
membership requirement for Campus Compact. The 2006 membership survey
documented 487 students involved in service or service-learning experiences at SCSU.
The director also completed a brief description of service and service-learning initiatives
at SCSU for the Campus Compact Indicators of Engagement Project at minority-serving
institutions.
As a form of service to the country, SCSU tracked the number of students
receiving financial aid and graduating from the institution as well as the number of
commissioned officers graduating from ROTC. Over 70% of the student enrollment was
on financial assistance and 47% of the Pell Grant recipients had graduated. Additionally,
the ROTC program had graduated more than 2000 commissioned officers and 13
generals over the past 60 years. The ROTC had commissioned more minority officers
than any other college in the nation. Although not community service as such, it was a
vibrant and important way that SCSU served the state and the nation. In the president’s
message published in an alumni newsletter, he stated, “As the state’s largest HBCU, we
are leaders in producing graduates who are contributing members of society.”
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The teacher education department in the School of Education had an evaluation
and assessment system in place for service-learning experiences. They used the South
Carolina System for Assisting, Developing, and Evaluating Professional Teaching
(ADEPT) and the Interstate New Teacher Assessment and Support Consortium
(INTASC) standards as the basis for evaluating preStep service-learning experiences. The
department involved community partners in evaluating service-learning experiences. It
also documented accumulated service-learning hours and designated service-learning
courses on students’ college transcripts.
Table 40 presents a summary of the case and the associated emergent themes for
the Evaluation and Assessment component at SCSU. The emergent themes for the
Evaluation and Assessment component at SCSU are Standards Evaluation, Formal
Tracking, Tracking Priority, and Social-Mobility Tracking.
Cross-Case Analysis
The cross-case analysis reviews the within-case findings for Clemson University
and South Carolina State University to discover the common themes that are common to
both cases. A cross-case analysis was conducted on each of the components related to the
five secondary research questions in this study. The findings provide an overall
explanation for what constitutes the institutionalization of service-learning at nationally
recognized land-grant institutions in South Carolina, without losing the unique detail of
each case (Yin, 1994).

201

Table 40
South Carolina State University Within-Case Analysis: Evaluation and Assessment
Summary of findings

Emergent theme

The South Carolina System for ADEPT is a standards-

Standards evaluation

based instrument used to evaluate service-learning in the
teacher education department.
The teacher education department documents service-

Formal tracking

learning on college transcripts.
The Office of Service-Learning has proposed a service-

Tracking priority

learning requirement and tracking system.
The Institution tracks number of Pell Grant recipients

Social-mobility tracking

and commissioned officers that graduate from the
institution.

Secondary Research Question 1: Philosophy and
Mission of Service-Learning
This section of the cross-case analysis addresses the following secondary research
question.
How does the institutionalization of service-learning manifest in the philosophy
and mission of service-learning at nationally recognized land-grant colleges in
South Carolina?
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The first dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Philosophy and Mission of Service-Learning. There
are four components associated with this dimension. They include Definition of ServiceLearning, Strategic Planning, Alignment with Institutional Mission, and Alignment with
Education Reform Efforts.
Definition of Service-Learning
The common emergent themes for Definition of Service-Learning are Multiple
Definition, Seek One Definition, and Ethic of Care. There were multiple definitions for
service-learning at the land-grant institutions in this study yet they strived for one single
definition. Service learning at land-grant institutions in South Carolina had an ethical
dimension and was done for more than academic enhancement. Service-learning projects
were done because it was the right thing to do and could benefit students, faculty,
partners, and the institution.
Table 41 presents a visual display of the emergent themes for each case and the
common themes derived from cross-case analysis of the Definition of Service-Learning
component.
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Table 41
Cross-Case Analysis: Definition of Service-Learning
Case
CU

Emergent theme

Common emergent theme

Multiple definitions
Seek one definition
Knowledge-based
Ethic of care

Multiple definitions
Seek one definition
Ethic of care

SCSU

Multiple definitions
Mixed knowledge base
Social responsibility
Ethic of care
Seek one definition
HBCU mission-based

Strategic Planning
The common emergent theme for Strategic Planning is Aligned Campus Wide.
Service-learning was aligned with important strategic planning efforts across all divisions
at land-grant institutions in South Carolina. These divisions included research, academic
affairs, public service and the president’s office. Table 42 presents a visual display of the
emergent themes for each case and the common theme derived from cross-case analysis
of the Strategic Planning component.
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Table 42
Cross-Case Analysis: Strategic Planning
Case
CU

Emergent theme

Common emergent theme

Land-grant mission
Institutional emphasis areas
Public service activities
President’s goals
Funding
Aligned campus-wide

SCSU

Graduating global leaders
Student affairs
President’s goals
Research
Public service

Alignment With Institutional Mission
The common emergent themes for Alignment with Institutional Mission are
Public Service Mission and Land-Grant Mission. Service activities at the land-grant
institutions in this study were designed to be of benefit to community members and the
citizens of South Carolina. Land-grant institutions in South Carolina had a long history of
providing public service to the citizens of the state that continued to guide their strategicplanning efforts.
Table 43 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Alignment with Institutional
Mission component.
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Table 43
Cross-Case Analysis: Alignment With Institutional Mission
Case

Emergent theme

CU

Common emergent theme

Public-service mission
Land-grant mission
Teaching and research
Public-service mission
Land-grant mission

SCSU

Culture of service
Affordable and accessible education
Public-service mission
Land-grant mission
African-American history

Alignment With Educational Reform Efforts
The common emergent theme for Alignment with Educational Reform Efforts is
Graduating Citizens. At these land-grant institutions, service activities that were linked to
educational reform efforts were designed to develop students’ ethic of social and civic
responsibility. The land-grant institutions in this study were committed to graduating
students that will act as responsible citizens when they enter the professional world.
Table 44 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Alignment with Educational
Reform Efforts component.
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Table 44
Cross-Case Analysis: Alignment With Educational Reform Efforts
Case

Emergent theme

CU

Common emergent theme

Graduating citizens
Critical thinking skills
Research skills
Collaboration
Graduating citizens

SCSU

Graduating global leaders
Nurturing environment
Affordable and accessible education
Social mobility
Social change
Graduating socially aware citizens

Secondary Research Question II: Faculty Support for
and Involvement in Service-Learning
This section of the cross-case analysis addresses the following secondary research
question.
How does the institutionalization of service-learning manifest in faculty
involvement in and support for service-learning at nationally recognized landgrant colleges in South Carolina?
The second dimension in Furco’s (2002) Institutionalization of Service-Learning in
Higher Education Self-Assessment Rubric is Faculty Support for and Involvement in
Service-Learning. There are four components associated with this dimension. They
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include Faculty Knowledge and Awareness, Faculty Involvement and Support, Faculty
Leadership, and Faculty Incentives and Rewards.
Faculty Knowledge and Awareness
The common emerging themes for Faculty Knowledge and Awareness are
Expertise Continuum and Student Benefits. Faculty who were engaged in service-learning
at land-grant institutions in this study were aware of the social, personal, professional,
and academic benefits that students gained from participation in service-learning. Faculty
members at the land-grant institutions in South Carolina had varying levels of servicelearning expertise that spanned from minimal knowledge to expert knowledge in the
field.
Table 45 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Faculty Knowledge and
Awareness component.
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Table 45
Cross-Case Analysis: Faculty Knowledge and Awareness
Case

Emergent theme

CU

Common emergent theme

Central entity
Mission connection
Formal promotion
Advanced practitioners
Academic link
Expertise continuum
Student benefits
Expertise continuum
Student benefits

SCSU

Limited awareness
Informal promotion
Expertise continuum
Mixed academic link
Student benefits

Faculty Involvement and Support
The common emerging themes for Faculty Involvement and Support are Workload and Institutional Support. Faculty at land-grant institutions in this study recognized
that adding a service-learning component to their courses increased their workload.
Faculty were more likely to be involved in service-learning, even if it required more
work, when they received institutional support for their service-learning projects.

209

Table 46 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Faculty Involvement and Support
component.
Table 46
Cross-Case Analysis: Faculty Involvement and Support
Case

Emergent theme

CU

Common emergent theme

Early involvement
Institutional support
Sustained collaboration
Passion for teaching
Workload
Scholarship overlap
Workload

SCSU

Student learning

Institutional support

Workload
Control
Institutional support
Institution loyalty

Faculty Leadership
The common emergent theme for Faculty Leadership is Mentoring. Mentoring
was the primary mechanism for providing leadership in service-learning at land-grant
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institutions in this study. At these institutions, seasoned faculty assisted new faculty in
implementing service-learning projects by serving as mentors and guides.
Table 47 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Faculty Leadership component.
Table 47
Cross-Case Analysis: Faculty Leadership
Case

Emergent theme

CU

Common emergent theme

Collaboration
Early involvement
Formal support
Mentoring
Mentoring

SCSU

Faculty leadership
Mentoring
Experience
Culture of service leaders

Faculty Incentives and Rewards
The common emerging theme for Faculty Incentives and Rewards is Mixed PTR
Support and Professional Recognition. At land-grant institutions in South Carolina, some
faculty received recognition for their service-learning efforts in promotion, tenure, and
review. Alternately, other faculty did not receive recognition for their service-learning
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efforts in promotion, tenure, and review. Faculty at the land-grant institutions in this
study received professional recognition for their service-learning involvement.
Table 48 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Faculty Incentives and Rewards
component.
Table 48
Cross-Case Analysis: Faculty Incentives and Rewards
Case

Emergent theme

CU

Common emergent theme

Formal rewards
Professional recognition
Mixed PTR support
Scholarship overlap
Professional Recognition
Mixed PTR support

SCSU

Mixed PTR support
Professional recognition
Intrinsic rewards

Secondary Research Question III: Student Support and
Involvement in Service-Learning
This section of the cross-case analysis addresses the following secondary research
question.
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How does the institutionalization of service-learning manifest in student support
for and involvement in service-learning at nationally recognized land-grant
colleges in South Carolina?
The third dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Student Support for and Involvement in ServiceLearning. There are four components associated with this dimension. They include
Student Opportunities, Student Awareness, Student Leadership, and Student Incentives
and Rewards.
Student Awareness
The common emergent themes for Student Awareness are Formal Mechanisms,
Informal Mechanisms, and Privilege. Land-grant institutions in this study relied on both
formal and informal mechanisms of sharing information to promote awareness of servicelearning on campus. Formal mechanisms included service-learning events and published
materials promoting service-learning. Informal methods included faculty recruitment,
service-learning presentations, and students talking about their service experiences.
Students at land-grant institutions are aware of their position of privilege in relationship
to service recipients.
Table 49 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Student Awareness component.
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Table 49
Cross-Case Analysis: Student Awareness
Case

Emergent theme

CU

Common emergent theme

Formal mechanisms
Informal mechanisms
Different background
Social context
Privilege

Formal mechanisms
Informal mechanisms

SCSU

Formal mechanisms

Privilege

Informal mechanisms
Privilege
Similar background

Student Opportunities
The common emergent themes for Student Opportunities are Multiple
Opportunities, Curricular and Co-Curricular, Merit and Financial Aid. There were
multiple service opportunities at land-grant institutions in South Carolina and they were
offered through both academic and student affairs programming. Many service and
service-learning opportunities at the land-grant institutions in this study were associated
with academic achievement and financial aid packages.
Table 50 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Student Opportunities
component.
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Table 50
Cross-Case Analysis: Student Opportunities
Case
CU

Emergent Theme

Common emergent theme

Multiple opportunities
Curricular/co-curricular
Merit
Financial aid

Multiple opportunities
Curricular/co-curricular
Financial aid

SCSU

Multiple opportunities

Merit

Curricular/co-curricular
Financial aid
Merit

Student Leadership
The common emergent themes for Student Leadership are Leadership
Development and Initiative. Service-learning at land-grant institutions in South Carolina
were promoted as an opportunity for students to develop leadership skills. Students were
encouraged and supported by faculty and administrators when they took on leadership
roles in service projects. At the land-grant institutions in this study, students were
afforded opportunities to take initiative in solving real problems in the community
through their service experiences.
Table 51 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Student Leadership component.
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Table 51
Cross-Case Analysis: Student Leadership
Case

Emergent theme

CU

Common emergent theme

Leadership development
Mixed capacity
Initiative

Leadership development
Initiative

SCSU

Capacity
Initiative
Leadership development
Graduating global leaders
Graduating civic leaders

Student Incentives and Rewards
The common emergent themes for Student Incentives and Rewards are Financial
Aid, Professional Recognition, Perceived Student Learning, Perceived Civic
Development, Perceived Personal Growth, and Perceived Professional Growth. Students
at land-grant institutions in South Carolina had opportunities to participate in service and
service-learning experiences in exchange for financial aid packages. Other students
received professional recognition for their involvement in service-learning. Land-grant
institutions in this study were perceived as gaining significant growth and development
through their involvement in service experiences. This growth included enhanced
academic learning, professional growth, personal growth, and civic development.
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Table 52 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Student Incentives and Rewards
component.
Table 52
Cross-Case Analysis: Student Incentives and Rewards
Case
CU

Emergent theme

Common emergent theme

Financial aid
Benefits promotion
Professional recognition
Perceived student learning
Perceived civic development
Perceived professional growth
Perceived personal growth

Financial aid
Professional recognition
Perceived Student learning
Perceived civic development
Perceived personal growth

SCSU

Professional recognition

Perceived professional growth

Formal awards
Financial aid
Perceived student learning
Perceived personal growth
Perceived professional growth
Perceived civic development
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Secondary Research Question IV: Community
Participation and Partnerships
This section of the cross-case analysis addresses the following secondary research
question.
How does the institutionalization of service-learning manifest in community
participation and partnerships at nationally recognized land-grant colleges in
South Carolina?
The fourth dimension in Furco’s (2002) Institutionalization of Service-Learning in
Higher Education Self-Assessment Rubric is Community Participation and Partnerships.
There are three components associated with this dimension. They include Community
Agency Leadership and Voice, Mutual Understanding, and Partner Awareness.
Community Partner Awareness
The common emergent theme for Community Partner Awareness is County
Extension. Community partners at each institution in this study were aware of the longstanding history of public service and community outreach through the cooperative
extension offices. This was achieved primarily through partner involvement with the
county extension offices located throughout the state.
Table 53 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Partner Awareness component.
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Table 53
Cross-Case Analysis: Partner Awareness
Case

Emergent theme

CU

Common emergent theme

Formal database
County extension
Service Influence
Land-grant mission
County extension

SCSU

Public relations
Campus community liaison
County extension
Informed Awareness
Community outreach

Mutual Understanding
The emergent themes for Mutual Understanding are Reciprocal Relationships and
Campus Community Liaison. Land-grant institutions in this study understood that
students and faculty gained as much from the community partner as the community
partner gained from the institution. At land-grant institutions in this study one person was
charged with maintaining communication between the campus and the community. The
campus community liaison ensured that the needs of each group were understood and
met.
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Table 54 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Mutual Understanding
component.
Table 54
Cross-Case Analysis: Mutual Understanding
Case

Emergent theme

CU

Common emergent theme

Reciprocal relationships
Knowledge of agency
Campus community liaison
Reciprocal relationships
Campus community liaison

SCSU

Reciprocal relationships
Campus community liaison
Valued relationships
Social context
Empathy
Social responsibility
Reach back give back

Community Agency Leadership and Voice
The common emergent themes for Community Agency Leadership and Voice are
Involvement and Positive View. At land-grant institutions in this study community
partners were actively involved with university service projects on and off campus.
Partner leadership and voice were essential components of service and service-learning at
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land-grant institutions in South Carolina. Campus community partnerships at land-grant
institutions were long-standing and partners viewed the institutions in a positive light.
Table 55 presents a visual display of the emergent themes for each case and the common
theme derived from cross-case analysis of the Community Agency Leadership and Voice
component.
Table 55
Cross-Case Analysis: Community Agency Leadership and Voice
Case
CU

Emergent theme

Common emergent theme

Campus representation
Expertise
Involvement
Formal recognition
Positive view
Involvement
Positive view

SCSU

Involvement
Informal opportunities
Existing relationships
Positive view
Partner leadership goal
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Secondary Research Question V: Institutional Support
for Service-Learning
This section of the cross-case analysis addresses the following secondary research
question.
How does the institutionalization of service-learning manifest in institutional
support for service-learning at nationally recognized land-grant colleges in South
Carolina?
The fifth dimension in Furco’s (2002) Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric is Institutional Support for Service-Learning. There
are four components associated with this dimension. They include Coordinating and
Policymaking Entity, Staffing and Funding, Administrative and Departmental Support,
and Assessment and Evaluation.
Coordinating and Policymaking Entity
The common emerging theme for Coordinating and Policymaking is Central
Entity. At land-grant institutions in South Carolina there is one central entity charged
with advancing service-learning on campus. These lead staff members were responsible
for coordinating all service projects that were initiated by their institutions. Table 56
presents a visual display of the emergent themes for each case and the common theme
derived from cross-case analysis of the Coordinating and Policymaking component.
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Table 56
Cross-Case Analysis: Coordinating and Policymaking Entity
Case

Emergent theme

CU

Common emergent theme

No physical space
Central entity
Campus wide
Central entity

SCSU

Central entity
Informal sanction
Policy support

Staffing and Funding
The common emerging themes for Staffing and Funding are Hard Funding,
Campus Compact Fee, and Campus Compact Support. The land-grant institutions in this
study budgeted hard money to support a service-learning coordinator position. Presidents
at land-grant colleges in South Carolina were committed to Campus Compact and
paid $6000 in annual fees. The institutions received funds from Campus Compact to
support a VISTA worker. The VISTA worker was a one-year renewable grant position
designed to advance service-learning at institutions of higher education in South
Carolina.
Table 57 presents a visual display of the emergent themes for each case and the
common themes derived from cross-case analysis of the Staffing and Funding
component.
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Table 57
Cross-Case Analysis: Staffing and Funding
Case

Emergent theme

CU

Common emergent theme

Hard funding
Campus Compact support
Campus Compact fee
Cost efficient

Hard funding
Campus Compact Fee
Campus Compact Support

SCSU

Historically under-funded
Campus Compact support
Hard funding
Limited budget
Soft funds
Campus Compact fee

Administrative and Departmental Support
The common emerging themes for Administrative and Departmental Support are
Administrative Priority, Presidential Support, and Engaged Department. Top
administrative leaders and presidents at land-grant colleges in South Carolina supported
service-learning as an important educational goal on their campuses. This commitment
was demonstrated through their membership with South Carolina Campus Compact and
their presidential messages. The land-grant institutions in this study had one department
that exemplified engagement. Service-learning was a formal part of the academic
programming in these departments.

224

Table 58 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Administrative and Departmental
Support component.
Table 58
Cross-Case Analysis: Administrative and Departmental Support
Case

Emergent theme

CU

Common emergent theme

Administrative priority
Engaged department
Lack departmental funds
Presidential support

Administrative priority
Presidential support
Engaged department

SCSU

Administrative priority
Presidential support
Engaged department
Ethic of service
Alumni support

Evaluation and Assessment
The common emerging theme for Evaluation and Assessment is Tracking
Priority. Land-grant institutions in South Carolina recognized the importance of tracking
service-learning on their campus. These institutions desired to develop a formal tracking
system to highlight the service projects on their campuses and increase awareness of
service-learning opportunities.
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Table 59 presents a visual display of the emergent themes for each case and the
common theme derived from cross-case analysis of the Evaluation and Assessment
component.
Table 59
Cross-Case Analysis: Evaluation and Assessment
Case

Emergent theme

CU

Common emergent theme

Quality evaluation
Central entity management
No formal tracking
Tracking priority
Tracking priority

SCSU

Standards evaluation
Formal tracking
Tracking priority
Social-mobility tracking

Chapter Summary
This first section of this chapter presented the within-case analysis findings for
Clemson University and South Carolina State University. The within-case analysis
findings were presented in a detailed narrative account of each institution. The withincase findings were then summarized and emergent themes were identified that were
unique to each institution. The second section of this chapter presented the cross-case
analysis findings of the institutionalization of service-learning at Clemson University and
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South Carolina State University. In cross-case analysis, common themes were identified
that were shared by each institution.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The purpose of this study was to explore the institutionalization of servicelearning at two nationally recognized land-grant colleges in South Carolina. This study is
a collective case-study design in which the researcher collected data through interviews,
documents, physical artifacts, participant observations, audiovisual materials, and
archival records. The data for the study were collected based on five dimensions outlined
in Furco’s (2002) Institutionalization of Service-Learning in Higher Education SelfAssessment Rubric. These dimensions include Philosophy and Mission of ServiceLearning, Faculty Support for and Involvement in Service-Learning, Student Support for
and Involvement in Service-Learning, Community Participation and Partnerships, and
Institutional Support for Service-Learning. The data were examined with the intent of
discovering how each institution uniquely institutionalized service-learning. More
specifically, the purpose of the study was to determine the common themes of the
institutionalization of service-learning at both land-grant colleges.
Chapter One provided an overview of the nature of the problem based on the
research questions for this study. A comprehensive literature review related to the nature
of the problem and the institutionalization of service-learning in higher education was
presented in Chapter Two. The details of the research design implemented in this study
were presented in Chapter Three. Chapter Four presented the results of each within-case
analysis and the cross-case analysis of the data collected from two land-grant colleges in
South Carolina.
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The purpose of Chapter Five is to provide a concise summary of the study, a
discussion of the findings, conclusions of the study, and a synthesis of the literature
relevant to the conclusions. Chapter five begins with a brief summary of the themes that
emerged from the cross-case analysis of data. This section is followed by a discussion of
the conclusions that were drawn from the study and the associated literature. Chapter five
ends with limitations of the study, general recommendations for higher education
institutions, and recommendations for future research.
Summary of Major Findings
This section summarizes the themes discovered through the cross-case analysis of
data collected from two nationally recognized land-grant colleges in South Carolina. The
findings depict the commonalities of the institutionalization of service-learning across
five dimensions at the land-grant institutions in South Carolina. The dimensions are
consistent with the secondary research questions in this study and include the Philosophy
and Mission of Service-Learning, Faculty Support for and Involvement in ServiceLearning, Student Support for and Involvement in Service-Learning, Community
Participation and Partnerships, and Institutional Support for Service-Learning.
Secondary Research Question 1: Philosophy
and Mission of Service-Learning
This section presents a summary of the emergent themes identified through crosscase analysis of each component in the Philosophy and Mission of Service-Learning
dimension. There are four components associated with the Philosophy and Mission of
Service-Learning dimension, and they include Definition of Service-Learning, Strategic
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Planning, Alignment with Institutional Mission, and Alignment with Educational Reform
Efforts.
The emergent themes for Definition of Service-Learning are Multiple Definitions,
Seek One Definition, and Ethic of Care. Land-grant institutions in South Carolina have
multiple definitions of service-learning and are actively seeking one definition that
includes an ethic of care. The participants in this study had multiple definitions for
service-learning, yet, the coordinating entities at these institutions were striving for one
common definition of service-learning. Participants at both institutions felt that the
definition of service-learning should include the idea that service is both the right thing to
do and is done for the common good.
The emergent theme for Strategic Planning is Aligned Campus-Wide. Servicelearning is strategically aligned with important divisions across the campus at land-grant
institutions in South Carolina. At the land-grant institutions in this study, service and
service-learning were aligned with the strategic plans for the president, academic affairs,
research, and public service. Together these areas encompass the entire campus at landgrant institutions in South Carolina.
The emergent themes for the Institutional Mission of Service-Learning are PublicService Mission and Land-Grant Mission. At both institutions the mission of servicelearning is connected to the university’s overall land-grant mission of providing public
service to the citizens of South Carolina. Public service is the foundation on which the
land-grant institutions in this study were founded, and service-learning is one way that
these institutions serve the citizens of South Carolina.
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The emergent theme for Alignment with Educational Reform Efforts is
Graduating Citizens. The land-grant institutions in this study encourage students to
participate in service because they believe these experiences will cultivate civic and
social responsibility. Both institutions expect students to continue to fulfill their civic and
social obligations after graduation.
Secondary Research Question 2: Faculty Support for
and Involvement in Service-Learning
This section presents a summary of the emergent themes identified through crosscase analysis of each component in the Faculty Support for and Involvement in ServiceLearning dimension. There are four components associated with the Faculty Support for
and Involvement in Service-Learning dimension, and they include Faculty Knowledge
and Awareness, Faculty Involvement and Support, Faculty Leadership, and Faculty
Incentives and Rewards.
The emergent themes for Faculty Knowledge and Awareness are Expertise
Continuum and Student Benefits. Faculty knowledge of service-learning ranges from
minimal knowledge to expert knowledge at the land-grant institutions in this study.
Faculty at land-grant institutions in South Carolina perceive that their students derive
benefits from participation in service-learning.
The emergent themes for Faculty Involvement and Support are Workload and
Institutional Support. Faculty members at land-grant institutions in South Carolina
acknowledge that their workload is increased when they add service-learning to their
course curriculum. Faculty involvement in service-learning is dependent on the ability to
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balance the increased workload with other demands as well as the potential benefits of
service-learning participation. Faculty members at the land-grant institutions in this study
are more likely to participate in service-learning if they feel supported by their
institutions.
The emergent theme for Faculty Leadership is Mentoring. Experienced servicelearning faculty at the land-grant institutions in this study share their expertise with lessexperienced faculty members. They initiate mentoring relationships with other faculty as
a way of expanding the growth of service-learning at their institutions.
The emergent themes for Faculty Incentives and Rewards are Mixed PTR and
Professional Recognition. At land-grant colleges in South Carolina, some faculty
experience recognition for their involvement in service-learning during the promotion,
tenure, and review process. Alternately, some faculty members do not experience
recognition for their involvement in service-learning during the promotion, tenure, and
review process. All faculty members receive some form of professional recognition for
their involvement in service-learning. The forms of recognition include department
acknowledgement, conference presentations, publications, and awards.
Secondary Research Question 3: Student Support for
and Involvement in Service-Learning
This section presents a summary of the emergent themes identified through crosscase analysis of each component in the Student Support for and Involvement in ServiceLearning dimension. There are four components associated with the Student Support for
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and Involvement in Service-Learning dimension, and they include Student Awareness,
Student Opportunities, Student Leadership, and Student Incentives and Rewards.
The emergent themes for Student Awareness are Informal Mechanisms, Formal
Mechanisms, and Privilege. At land-grant institutions in this study, informal mechanisms
are in place to share information about service-learning and to increase student awareness
of service-learning opportunities on campus. Students at land-grant institutions become
aware of service-learning through faculty recruitment, project presentations at servicelearning events, and word-of-mouth. Land-grant institutions in South Carolina also use
Formal Mechanisms such as service Web sites and curriculum guides to increase student
awareness of service-learning on campus. Additionally, students involved in servicelearning at the land-grant institutions in this study are aware of their privileged status.
The emergent themes for Student Opportunities are Multiple Opportunities,
Curricular/Co-Curricular, Merit, and Financial Aid. Land-grant institutions in this study
offer a variety of opportunities for students to participate in service-learning experiences
that are connected to academic curriculum. The institutions also recognize that learning
can occur as a result of participating in service and accordingly offer service experiences
in student affairs as well as academic affairs. Service is often required in exchange for
financial aid at the land-grant institutions in this study. Many of the financial aid
packages requiring service involvement were based on outstanding academic
performance.
The emergent themes for Student Leadership are Leadership Development and
Initiative. Land-grant colleges in South Carolina promote service-learning as a means for
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developing leaders that are conscious of their civic, global, and social responsibilities.
Students who participate in service-learning at the land-grant colleges in this study take
initiative to help communities solve real problems. Through involvement in these service
experiences, students prepare for future roles as community leaders.
The emergent themes for Student Incentives and Rewards are Financial Aid,
Professional Recognition, Perceived Student Learning, Perceived Civic Development,
Perceived Professional Growth, and Perceived Personal Growth. At the land-grant
institutions in this study, financial aid is rewarded as part of some service opportunities
on campus. Students also receive professional recognition for involvement in servicelearning at land-grant institutions in South Carolina. These institutions perceived that
students gained intrinsic rewards through their involvement in service-learning. The
perceived rewards for service-learning participation include academic learning, personal
and professional growth, and citizenship development.
Secondary Research Question 4: Community
Participation and Partnerships
This section presents a summary of the emergent themes identified through crosscase analysis of each component in the Community Participation and Partnerships
dimension. There are three components associated with the Community Participation and
Partnerships dimension and they include Community Partner Awareness, Mutual
Understanding, and Community Agency Leadership and Voice.
The emergent theme for Community Partner Awareness is County Extension.
Community partners in this study are aware of the land-grant institutional commitment to
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service through their association with county extension offices. These offices are spread
across the state of South Carolina
The emergent theme for Mutual Understanding is Reciprocal Relationships and
Campus Community Liaison. Community partners are aware of the mutual benefits that
are derived through involvement in service experiences for partners, clients, students, and
the institution. Land-grant institutions strive to understand both the community partners’
goals and the needs of the community. These institutions are also aware of the mutual
benefits that can be gained through service-learning partnerships with community
agencies. Land-grant institutions in this study employ a liaison that is primarily
responsible for overseeing campus and community partnerships that focus on service.
These liaisons help community partners understand the service-learning agenda at their
respective institutions and work to promote awareness of the community partner on
campus.
The emergent themes for Community Agency Voice and Leadership are
Involvement and Positive View. Community agencies often play a leadership role through
their involvement in service experiences on land-grant campuses in South Carolina.
Community agencies also hold a positive view of the land-grant institutions in this study
through their involvement in campus-community partner service experiences.
Secondary Research Question 5: Institutional
Support for Service-Learning
This section presents a summary of the emergent themes identified through crosscase analysis of each component in the Institutional Support for Service-Learning
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dimension. There are four components associated with the Institutional Support for
Service-Learning dimension, and they include Coordinating and Policymaking Entity,
Staffing and Funding, Administrative and Departmental Support, and Evaluation and
Assessment.
The emergent theme for Coordinating and Policymaking is Central Entity. The
land-grant institutions in this study have one central entity for managing and coordinating
service-learning initiatives. A single staff person is charged with the responsibility of
coordinating service experiences on campus. Their responsibility includes overseeing
service experiences in both academic affairs and student affairs.
The emergent themes for Staffing and Funding are Hard Funds, Campus Compact
Fee, and Campus Compact Support. Land-grant institutions in this study are committed
to supporting service-learning on their campuses in two ways. They provision funds to
service-learning staff and programming in their annual budgets and they commit annual
funds to Campus Compact to promote service-learning at institutions of higher education
throughout South Carolina. The land-grant institutions in this study receive support from
Campus Compact through a funded campus VISTA position. The VISTA worker helps
the institution advance civic engagement across the campus.
The emergent themes for Administrative and Departmental Support are
Administrative Priority, Presidential Support, and Engaged Department. Presidents at
land-grant institutions in South Carolina are committed to supporting service-learning.
They demonstrate this support through their presidential messages and their membership
in the SCCC organization. Service-learning is also a campus priority among
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administrative leaders at the land-grant institutions in this study. These institutions have
entire departments that view service-learning as an important educational goal.
The emergent theme for Assessment and Evaluation is Tracking Priority. The
goal of tracking service-learning courses is a priority at the land-grant institutions in this
study. The institutions want to track the service projects in which faculty and students are
already involved in to gain national recognition.
Major Conclusions
The current study uncovered many emergent themes related to the secondary
research questions. This section of the chapter presents the major conclusions that were
drawn in this study. Conclusions were drawn consistent with Miles and Huberman’s
(1994) third step of data analysis. In the conclusion-drawing and verification stage,
common themes derived from cross-case analysis were analyzed and characteristics that
described both land-grant institutions were identified. Conclusions were linked to
common themes, and common themes were linked to the secondary research questions
that guided this study.
Nine major conclusions were drawn that describe characteristics common to both
land-grant institutions in this study. The nine major conclusions in this study are:
1. Service-learning is interwoven across campus and represented in many
divisions at land-grant institutions.
2. The mission of public service to the citizens of South Carolina serves as the
foundation for service-learning at land-grant institutions.
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3. Service-learning at land-grant institutions enhances the growth and
development of students on many levels.
4. Land-grant institutions use service-learning as a means for graduating future
citizens and community leaders.
5. Institutional support at land-grant institutions is intermittent and dependent on
available resources and competing priorities.
6. Participation in service-learning promotes reciprocity between land-grant
institutions and community partners.
7. Participation in service-learning at land-grant institutions develops and fosters
an ethic of service and care.
8. Presidential commitment is an essential element for advancing servicelearning at land-grant institutions.
9. Increasing awareness of the benefits of service-learning and the many
opportunities on campus is a priority at land-grant institutions.
There were a total of forty-one common emergent themes associated with the
secondary research questions in this study. Nine major conclusions were drawn based on
the common emergent themes. The common themes were associated with the dimensions
and components of the Institutionalization of Service-Learning in Higher Education SelfAssessment Rubric (Furco, 2002) and the secondary research questions in this study. The
following section discusses the nine major conclusions in terms of the common emergent
themes and the relevant literature.
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Interwoven Throughout Campus
Conclusion 1. Service-learning is interwoven across campus and represented in
all divisions at land-grant institutions. There were four common themes associated with
this conclusion, and they include Aligned Campus-Wide, Multiple Opportunities,
Curricular/Co-Curricular, and Engaged Department. Table 60 presents the links between
the common emergent themes and the dimensions and components of the
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric
(Furco, 2002) for the Interwoven Throughout Campus conclusion.
Table 60
Interwoven Across Campus
Theme

Dimension

Component

Aligned campus-wide

Philosophy and mission of
service-learning

Strategic planning

Multiple opportunities

Student involvement in and
support for service-learning

Student opportunities

Curricular/co-curricular

Student involvement in and
support for service-learning

Student opportunities

Engaged department

Institutional support for
service-learning

Administrative and
departmental support

Service-learning is represented or promoted in every major division at the landgrant institutions in this study. These divisions include public service, research, academic
affairs, student affairs, and the president’s office. At the land-grant institutions in this
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study, there is at least one engaged department that advances service-learning as an
important educational goal. Although there are departments and offices that do not
include or support service-learning, these institutions are well on their way to
institutionalizing service-learning on their campuses. This conclusion confirms the
literature on the institutionalization of service-learning in higher education. In order for
service-learning to become institutionalized on campuses, it must “move from the
margins to the mainstream” (Pickeral & Peters, 1996, p 2). In this manner, servicelearning becomes “part of the institution’s academic fabric” and is more likely to gain
legitimacy among faculty and administrators (Furco, 2008, p. 65). Both CU and SCSU
provide a variety of opportunities for participating in service-learning at their institutions
and these service-learning opportunities are interwoven across the campus.
Public-Service Mission
Conclusion 2. The mission of public service to the citizens of South Carolina
serves as the foundation for service-learning at land-grant institutions. There are three
common emergent themes associated with this conclusion, and they include PublicService Mission, Land-Grant Mission, and County Extension. Table 61 presents the links
between the common emergent themes and the dimensions and components of the
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric
(Furco, 2002) for the Public-Service Mission conclusion.
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Table 61
Public-Service Mission
Theme

Dimension

Component

Public-service mission

Philosophy and mission of
service-learning

Alignment with institutional
mission

County extension

Student involvement in and
support for service-learning

Student opportunities

Land-grant mission

Philosophy and mission of
service-learning

Alignment with institutional
mission

At the land-grant institutions in this study, community partnerships are uniquely
sustained through interaction with county extension offices across the state. County
extension offices have been in existence since the founding of land-grant institutions. The
citizens of South Carolina have a long history of relying on county extension offices for
knowledge and resources. Service-learning at the land-grant institutions in this study is
aligned with both the land-grant mission and the public-service mission.
This finding supports the literature on the renewed public-service vision for landgrant institutions in the 21st Century. A recent report on the future of state and land-grant
institutions depicts the institutions’ struggle with staying committed to their public
service past and at the same time being more responsive and engaged in the context of
modern times (Kellogg Foundation, 1999). Rameley (2006b) suggests that servicelearning is a powerful means for institutions to be more engaged with and responsive to
the community because it goes beyond delivering research to the community from a
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stance of expertise. Service-learning partnerships provide a platform for faculty, staff,
and community partners to work together to solve community problems and at the same
time co-create new knowledge (Ramaley, 2000b). Service-learning provides a unique
opportunity for the land-grant institutions in this study to engage with the citizens of
South Carolina.
Student Growth and Development
Conclusion 3: Service-learning at land-grant institutions is perceived to enhance
the growth and development of students on many levels. There are five common emergent
themes associated with this conclusion, and they include Student Benefits, Perceived
Student Learning, Perceived Personal Growth, Perceived Professional Growth, and
Professional Recognition. Table 62 presents the links between the common emergent
themes and the dimensions and components of the Institutionalization of ServiceLearning in Higher Education Self-Assessment Rubric (Furco, 2002) for the Student
Growth and Development conclusion.
Faculty members at land-grant institutions report that they are involved in servicelearning because it advances student development in multiple areas. This finding supports
the research by Astin and Sax (1998) and Eyler and Giles (1999) on faculty perception
and student involvement in service-learning. In these studies, faculty reported that
service-learning involvement had a positive influence on their students’ academic
learning (Astin & Sax, 1998; Eyler & Giles, 1999). Faculty perceive that students who
participate in service-learning at the land-grant institutions in this study make gains in
personal and professional development. This finding supports the literature on the
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positive effect of service-learning on students’ personal and professional development
(Astin, 1997; Astin & Sax, 1998; Eyler & Giles, 1999; Gray, et al., 1998). The
institutions in this study support student involvement in service-learning because the
institutions believe that service-learning participation advances learning and student
growth and development beyond what typically occurs through participation in academic
experiences alone.
Table 62
Student Growth and Development
Theme

Dimension

Component

Student benefits

Faculty involvement in and
support for service-learning

Faculty knowledge and
awareness

Perceived student
learning

Student involvement in and
support for service-learning

Student incentives and rewards

Perceived personal
growth

Student involvement in and
support for service-learning

Student incentives and rewards

Perceived
professional growth

Student involvement in and
support for service-learning

Student incentives and rewards

Professional
recognition

Student involvement in and
support for service-learning

Student incentives and rewards

Graduating Citizen Leaders
Conclusion 4: Land-grant institutions are devoted to graduating future citizens
and community leaders. There are four common emergent themes associated with this
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conclusion, and they include Graduating Citizens, Leadership Development, Perceived
Civic Development, and Initiative. Table 63 presents the links between the common
emergent themes and the dimensions and components of the Institutionalization of
Service-Learning in Higher Education Self-Assessment Rubric (Furco, 2002) for the
Graduating Citizen Leaders conclusion.
Table 63
Graduating Citizen Leaders
Theme

Dimension

Component

Graduating
citizens

Philosophy and mission of
service-learning

Alignment with educational
reform efforts

Leadership
development

Student involvement in and
support for service-learning

Student leadership

Perceived civic
development

Student involvement in and
support for service-learning

Student incentives and rewards

Initiative

Student involvement in and
support for service-learning

Student leadership

Students that participate in service-learning at the land-grant institutions in this
study have opportunities to develop leadership and citizenship skills. Students often take
initiative in solving community problems through involvement in service experiences. .
Recent research suggests that students who participate in service or service-learning are
likely to enhance their leadership development (Astin & Sax, 1998; Eyler & Giles, 1999;
Gray, et al., 1998), their civic development (Astin & Sax, 1998; Astin, Sax,& Avalos,
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1999; Batchelder & Root, 1994; Dalton & Petrie, 1997) and will continue to be
committed to community service after graduation (Astin, Sax, & Avalos, 1999; Astin,
Vogelsang, Ikeda, & Yee, 2000).
The land-grant institutions in this study promote service-learning as a means for
preparing students to be future community leaders and responsible citizens after
graduation. They do this by preparing graduates to be socially aware in addition to being
technically competent. This finding supports the literature by Peters (2004) who suggests
that service-learning is an ideal means for developing and preparing the civic professional
described by Sullivan (2000, 2004). The land-grant institutions in this study are
committed to developing civic leaders that go on to make a genuine contribution in the
world after they graduate from their respective institutions.
Intermittent Institutional Support
Conclusion 5. Institutional support at land-grant institutions is intermittent and
dependent on available resources and competing priorities. There are seven common
emergent themes associated with this conclusion and they include Institutional Support,
Mixed PTR Support, Financial Aid, Professional Recognition, Central Entity, Hard
Funding, and Administrative Priority. Table 64 presents the links between the common
emergent themes and the dimensions and components of the Institutionalization of
Service-Learning in Higher Education Self-Assessment Rubric (Furco, 2002) for the
Intermittent Institutional Support conclusion.
Table 64
Intermittent Institutional Support
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Theme

Dimension

Component

Mixed PTR support

Faculty involvement in and
support for service-learning

Faculty incentives and
rewards

Financial aid

Student involvement in and
support for service-learning

Student incentives and
rewards

Student involvement in and
support for service-learning

Student opportunities

Professional recognition Faculty involvement in and
support for service-learning

Faculty incentives and
rewards

Central entity

Institutional support for
service-learning

Coordinating and
policymaking entity

Hard funding

Institutional support for
service-learning

Administrative and
departmental support

Administrative priority

Institutional support for
service-learning

Administrative and
departmental support

Institutional support

Faculty involvement in and
support for service-learning

Faculty involvement and
support

On many levels, institutional support for service-learning at the land-grant
institutions in this study is strong and vibrant. The land-grant institutions in this study
provide financial aid packages to students who participate in service and provide hard
funds to advance service-learning on campus. Additionally, service-learning is an
administrative priority and a central entity is charged with managing service efforts on
campus. However, there are times when the land-grant institutions in South Carolina are
unable to provide financial or resource support to service-learning efforts. Multiple
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priorities compete for limited resources at land-grant institutions, and service-learning is
not always the first priority.
The literature on the institutionalization of service-learning encourages
institutions to align service-learning goals with the broader priorities of the institution to
increase institutional support (Furco, 2007; Muller & Furco, 1998). McGovern (2003)
found that university chief executive officers had to balance the benefits of civic
engagement with the cost of implementing programs that promote civic engagement.
Research demonstrates that change is slow to occur even when institutions are committed
to institutionalizing service-learning on their campuses (Furco, 2007). Additionally, the
institutionalization of service-learning is non-linear in that challenges frequently reemerge even when they have been previously addressed (Bell et al., 2000; Furco, 2007).
Although service-learning is an institutional priority at CU and SCSU, the programs
struggle with gaining academic legitimacy and full financial support.
Faculty at CU and SCSU receive professional recognition from administrative
leaders on campus and professional organizations for their involvement in servicelearning. Faculty also receive professional recognition for conference presentations and
publications on service-learning. For some faculty at the land-grant institutions in this
study, service-learning efforts were recognized in the promotion, tenure, and review
process. For other faculty in this study, service-learning involvement did not count
toward tenure. This finding supports Boyer’s (1990) work on the shift in undergraduate
education from emphasis on the student to emphasis on research and the professoriate. In
response to this problem, Boyer (1990) called for the redefining of the meaning of
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scholarship to include “the full range of academic and civic mandates” (p.16). Boyer
(1990) proposed four separate but overlapping academic pursuits for faculty and
encouraged institutions of higher education to support and promote faculty who engaged
in the full range of scholarship. They include the scholarship of discovery, integration,
application, and teaching.
The scholarship of discovery aligns with research and the scholarship of
integration requires the professor to synthesize newly discovered knowledge and make it
available to a broader audience (Boyer, 1990). The scholarship of application involves
using knowledge to solve real social problems and the scholarship of teaching requires
the professor to transmit knowledge to students (Boyer, 1990). Boyer (1990) views the
scholarship of teaching as an interactive process in which new scholarship is created from
dialogue between students and faculty. Faculty involvement in service-learning at the
land-grant institutions in this study exemplifies Boyer’s (1990) redefinition of
scholarship.
Reciprocity
Conclusion 6: Participation in service-learning promotes reciprocity between
land-grant institutions and community partners. There are four common emergent
themes associated with this conclusion and they include Mentoring, Reciprocal
Relationships, Campus Community Liaison, and Positive View. Table 65 presents the
links between the common emergent themes and the dimensions and components of the
Institutionalization of Service-Learning in Higher Education Self-Assessment Rubric
(Furco, 2002) for the Reciprocity conclusion.
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Table 65
Reciprocity
Theme

Dimension

Component

Positive view

Community participation and
partnerships

Community agency
leadership and voice

Mentoring

Faculty involvement in and
support for service-learning

Faculty involvement and
support

Reciprocal
relationships

Community participation and
partnerships

Mutual understanding

Campus
community liaison

Community participation and
partnerships

Mutual understanding

Faculty, administrators, staff, students, and community partners receive mutual
benefits from participating in service-learning experiences at the land-grant institutions in
this study. Faculty improve their teaching skills, feel good about solving community
problems, and perceive that they are enhancing student-learning through participation in
service-learning. Students potentially advance their civic, personal, and professional
growth through involvement in service. Community partners in this study have a strong
voice in what service-learning projects are developed and how service-learning projects
are implemented. This fosters community partner respect for the institution and partners
hold a positive view of the institution. Additionally, the land-grant institutions in this
study employ a campus community liaison to ensure that campus-community
relationships are mindful of the needs of both the institutions and the community
partners.
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The findings in this study support the literature on service-learning and
community partnerships. Reciprocity has been identified in the service-learning literature
as an essential element for high-quality service-learning projects and community-campus
partnerships (Community-Campus Partnerships for Health, 2008; Enos & Morton, 2003;
Jacoby, 2003; Torres, 2000). The literature describes the qualities of good servicelearning partnerships as clear and open communication, agreed upon goals, shared power,
ongoing feedback, mutual respect and trust, and beneficial to both partners (CommunityCampus Partnerships for Health, 2008; Torres, 2000).
Another form of reciprocal relationships occurred among faculty members at the
land-grant institutions in this study. Experienced service-learning faculty give back to the
institution and the profession by mentoring new faculty involved in service-learning.
Faculty at the land-grant institutions in this study mentor new faculty because they want
to share the benefits that they derive from involvement in service-learning. The findings
in this study support the literature on faculty involvement and service-learning. Bringle
and Hatcher (1996) found that faculty mentoring is an important way to sustain servicelearning involvement at institutions of higher education. Faculty mentors at the land-grant
institutions in this study advance the institutionalization of service-learning when they
provide cost-effective professional development to faculty who want to learn about
service-learning.
Ethic of Service and Care
Conclusion 7. Participation in service-learning at land-grant institutions develops
and fosters an ethic of service and care. There are three common emergent themes
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associated with this conclusion, and they include Ethic of Care, Workload, and
Involvement. Table 66 presents the links between the common emergent themes and the
dimensions and components of the Institutionalization of Service-Learning in Higher
Education Self-Assessment Rubric (Furco, 2002) for the Ethic of Service and Care
conclusion.
Students and faculty at the land-grant institutions in this study participate in
service and service-learning because they want to make a difference and provide
assistance to members of the community who do not have the same advantages. Faculty
support service-learning even though it may entail more work, and students participate in
service opportunities even when it is not required because it is the right thing to do.
Community agencies are involved in service-learning partnerships with the land-grant
institutions in this study because they care about the students, the institution, and their
clients.
This conclusion resonates with the literature on ethics and community service by
Saltmarsh (1997). Saltmarsh suggests that community service is an ideal way to provide
students with an education for an ethic of care because it encourages students and faculty
to rely on connected knowledge rather than separate knowledge (Saltmarsh, 1997).
Belenky, Clinchy, Goldberger, & Tarule (1997) define separate knowing as mastery over
and separation from a person and define connected knowing as knowledge gained
through personal experience rather than imparted by an authority. CU and SCSU are
involved in service-learning experiences because it contributes to the common good and
promotes an ethic of care throughout the institution and the community.
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Table 66
Ethic of Service and Care
Theme

Dimension

Component

Ethic of care

Philosophy and mission of
service-learning

Definition of service-learning

Workload

Faculty involvement in and
support for service-learning

Faculty involvement and support

Involvement

Community participation and
partnerships

Community agency leadership and
voice

Presidential Commitment
Conclusion 8. Presidential commitment is an essential element for advancing
service-learning at land-grant colleges. There are three common emergent themes
associated with this conclusion, and they include Campus Compact Fee, Campus
Compact Support, and Presidential Support. Table 67 presents the links between the
common emergent themes and the dimensions and components of the Institutionalization
of Service-Learning in Higher Education Self-Assessment Rubric (Furco, 2002) for the
Presidential Commitment conclusion.

Table 67
Presidential Commitment
Theme

Dimension
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Component

Campus Compact
fee

Institutional support for
service-learning

Staffing and funding

Campus Compact
support

Institutional support for
service-learning

Staffing and funding

Presidential
support

Institutional support for
service-learning

Administrative and
departmental support

The presidents at both institutions in this study regularly voice their support for
service-learning and have committed to advancing it on their campuses through
membership and involvement in SCCC. This organization is comprised of college
presidents committed to advancing civic engagement and service-learning at institutions
of higher education in South Carolina. The presidents in this study also support servicelearning in their messages and in their strategic planning goals.
This finding supports the literature on civic engagement and presidential support.
The Annual Service Statistics published by Campus Compact (1999) indicate that
presidential leadership and support is essential to advancing civic engagement and
service in higher education. The Pew Partnership for Civic Change (2004) suggests that
presidential support is a necessary prerequisite for developing and sustaining an engaged
institution. Presidents were also found to play a pivotal role in the development of civic
education in a multi-site case study of civically engaged institutions of higher education
(Colby, Erhlich, Beaumont, & Stephens, 2003). At the land-grant institutions in this
study, presidents support service-learning as an important academic pursuit toward
developing and sustaining an engaged institution.
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Increasing Awareness
Conclusion 9. Increasing awareness of the benefits of service-learning and the
many opportunities on campus is a priority at land-grant institutions. There are seven
common emergent themes associated with this conclusion, and they include Multiple
Definitions, Seek One Definition, Expertise Continuum, Informal Mechanism, Formal
Mechanism, Privilege, and Tracking Priority. Table 68 presents the links between the
common emergent themes and the dimensions and components of the Institutionalization
of Service-Learning in Higher Education Self-Assessment Rubric (Furco, 2002) for the
Increasing Awareness conclusion.

Table 68
Increasing Awareness
Theme

Dimension

Component

Multiple definitions

Philosophy and mission of
service-learning

Definition of service-learning

Seek one definition

Philosophy and mission of
service-learning

Definition of service-learning
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Expertise continuum

Faculty involvement in and
support for service-learning

Faculty knowledge and
awareness

Informal mechanisms

Student involvement in and
support for service-learning

Student awareness

Formal mechanisms

Student involvement in and
support for service-learning

Student awareness

Tracking priority

Institutional support for
service-learning

Evaluation and assessment

Privilege

Student involvement in and
support for service-learning

Student awareness

A variety of service and service-learning opportunities are offered at the landgrant institutions in this study. CU and SCSU raise student awareness of service-learning
opportunities through both informal and formal mechanisms of communication. The
institutions in this study seek one definition of service-learning and are working to
systematically track service-learning courses offered at the institution. increase
knowledge of service-learning among educational leaders, faculty, students, and
community partners. Faculty knowledge of service-learning ranges from novice to expert
at the land-grant institutions in this study. The land-grant institutions in this study raise
faculty awareness and knowledge of service-learning through course syllabi, informal
dialogue, and professional development workshops. The literature indicates that
increasing faculty awareness of service-learning is important because faculty support is
more important than institutional support in the advancement of service-learning (Furco,
2007). Faculty play a leading role in advancing service-learning at the land-grant
institutions in this study.
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Faculty at the land-grant institutions in this study report that an additional benefit
gained from participation in service-learning is increased student awareness of their
privileged status. This finding supports the literature on student outcomes and reducing
stereotypical assumptions. The research demonstrates that student participation in
service-learning is effective in reducing stereotypes and facilitating their cultural
understanding (Astin & Sax, 1998; Astin, Sax & Avalos, 1999; Curran, 1999; Eyler &
Giles, 1999; Grady, 1998). Faculty perceive that student involvement in service-learning
increases student awareness of their own privilege as well as the underlying roots of
oppression in society.
Limitations
Data collection for this study occurred during a time-limited period extending
from March through October 2007. There were changes in the institutionalization of
service-learning at both land-grant institutions in this study since data were collected. The
organizational structure and leadership of service-learning changed at one institution and
the definition of service-learning was formally changed at the other institution. Although
the sources of data were numerous and strong for each case, access to information at
SCSU may have been limited due to the researcher’s position as an outsider.
Additionally, SCSU excelled in civic engagement and service to the country in ways that
were not represented in the Institutionalization of Service-Learning in Higher Education
Self-Assessment Rubric (Furco, 2002).

General Recommendations
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Land-grant college presidents and service-learning administrators, faculty and
students at land-grant institutions, and community partners with land-grant institutions
can benefit from the current study. The following recommendations apply to presidents
of land-grant institutions.
1. Presidents of land-grant institutions are encouraged to advance servicelearning in support of the institution’s public-service mission.
2. Presidents of land-grant institutions are encouraged to support servicelearning in their strategic plans, their vision for the institution, and in their public
messages.
Service-learning administrators at land-grant institutions may also benefit from
the findings in this study. The following recommendations apply to service-learning
administrators.
1. Service-Learning administrators are encouraged to use the public service
infrastructures that are already in place to advance service-learning effectively.
2. Service-Learning administrators are encouraged to develop a tracking system
for service-learning to increase awareness of service-learning on campus and to gain
national recognition for their institutions.
Faculty at land-grant institutions may benefit from the findings in the current
study. The following recommendations are directed toward land-grant institution faculty.
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1. Faculty experienced in service-learning are encouraged to mentor
inexperienced faculty to support the advancement of high quality service-learning on
campus.
2. Faculty are encouraged to collaborate with public service activities and county
extension offices that are unique to land-grant institution when planning service-learning
projects.
Students at land-grant institutions may benefit from the findings in this study. The
following recommendations apply to students at land-grant colleges.
1. Students are encouraged to participate in service-learning at land-grant
institutions as a means for potentially increasing their awareness of privilege, advancing
their personal and professional growth, enhancing their academic learning, and
developing their leadership and citizenship skills.
Community agencies that form partnerships with land-grant institutions may also
benefit from the findings in this study.
1. Community agencies are encouraged to partner with land-grant institutions
and county extensions offices to maximize the resources that they can provide to their
respective clients.
Recommendations for Future Research
The following recommendations are in reference to future research to expand the
knowledge of the institutionalization of service-learning at land-grant colleges.
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1. The current study identified several emergent themes that were common to
both land-grant institutions. Researchers are encouraged to develop a survey based on
these conclusions and to administer this survey to the entire land-grant population to
corroborate findings.
2. The land-grant institutions were involved in public service and civic
engagement in many ways other than service-learning. Researchers are encouraged to
develop a rubric for evaluating civic and community engagement at institutions of higher
education.
3. The 1862 and 1890 land-grant institutions in this study have important
differences that need to be considered when examining the institutionalization of servicelearning at these institutions. Researchers are encouraged to conduct separate qualitative
studies to examine how the institutionalization of service-learning is unique to the culture
of both 1862 and 1890 land-grant institutions.
4. Land-grant presidents and administrators of service-learning in this study
played a crucial role in advancing the institutionalization of service-learning on their
campuses. Researchers are encouraged to conduct a qualitative study on the role of
leadership in advancing service-learning at institutions of higher education.
Chapter Summary
The overall purpose of this study was to explore the institutionalization of servicelearning at nationally recognized land-grant colleges in South Carolina. Chapter 5
summarizes the common emergent themes for both institutions related to the secondary
research questions in this study. The chapter then presents nine major conclusions that
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were drawn from these common emergent themes. The chapter included the nine
conclusions that characterized the land-grant institutions in this study and discussed the
conclusions in terms of the relevant literature. Chapter 5 concluded with limitations of the
study, general recommendations for land-grant college presidents, administrators, faculty,
students, and community partners as well as recommendations for future research.
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Appendix A
Campus Compact 81 Colleges with a Conscience

University
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

Type of Institution

Allegheny College
Alma College
Antioch College
Augsburg College
Bates College
Bentley College
Berea College
Brandeis University
Brown University
California State University–Monterey Bay
Clark University
Clemson University
Connecticut College
Dartmouth College
Defiance College
Denison University
DePaul University
Duke University
Elon University
Florida State University
George Washington University
Georgetown University
Hampshire College
Hobart & William Smith Colleges
Humboldt State University
Indiana University
Purdue University Indianapolis
James Madison University
Johnson & Wales University–Rhode Island
Lewis & Clark College
Louisiana State University-Baton Rouge
Loyola University Chicago
Macalester College
Marquette University
Mercer University–Macon
Metropolitan State University
Miami University of Ohio
Michigan State University
Middlebury College
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Private
Private
Private
Private
Private
Private
Private
Private
Private
Public
Private
Public*
Private
Private
Private
Private
Private
Private
Private
Public
Private
Private
Private
Private
Public
Public
Public*
Public
Private
Private
Public*
Private
Private
Private
Private
Public
Public
Public*
Private

State
PA
MI
OH
MN
ME
MA
KY
MA
RI
CA
MA
SC
CT
NH
OH
OH
IL
NC
NC
FL
DC
DC
MA
NY
CA
IN
IN
VA
RI
OR
LA
IL
MN
WI
GA
MN
OH
MI
VT

40.
41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.

North Carolina State University
Northwestern University
Oberlin College
Pitzer Collge
Portland State University
Princeton University
Rockford College
Rollins College
Saint Anselm College
St. Edward’s University
St. Mary’s University Texas
San Francisco State University
Smith College
Southwest Missouri State University
Spelman College
Stanford University
Swarthmore College
Syracuse University
Trinity College
Tufts University
Tulane University
University of Alaska Anchorage
University of California–Berkeley
University of California–Los Angeles
University of Colorado–Boulder
University of Kansas
University of Maryland–College Park
University of Massachusetts–Amherst
University of Massachusetts–Boston
University of Michigan–Ann Arbor
University of Minnesota–Twin Cities
University of Montana–Missoula
University of North Carolina-Chapel Hill
University of Notre Dame
University of Pennsylvania
University of Rhode Island
University of San Diego
University of Southern California
University of Vermont
University of Wisconsin–Madison
Vanderbilt University
Williams College

*Land-Grant Institutions
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Public*
Private
Private
Private
Public
Private
Private
Private
Private
Private
Private
Public
Private
Public
Private
Private
Private
Private
Private
Private
Private
Public
Public*
Public*
Public
Public
Public*
Public*
Public*
Public
Public*
Public
Public
Private
Private
Public*
Private
Private
Public*
Public*
Private
Private

NC
IL
OH
CA
OR
NJ
IL
FL
NH
TX
TX
CA
MA
MO
GA
CA
PA
NY
CT
MA
LA
AK
CA
CA
CO
KS
MD
MA
MA
MI
MN
MT
NC
IN
PA
RI
CA
CA
VT
WI
TN
MA

Appendix B
2007/2008 Washington Monthly College Rankings
2007 Rank 2008 Rank

University

State

1

13

Massachusetts Institute of Technology

MA

2

3

University of California, Berkeley **

CA

3

5

Pennsylvania State University, University Park*

PA

4

2

University of California, Los Angeles**

CA

5

1

Texas A&M University*

TX

6

4

University of California, San Diego**

CA

7

9

Stanford University

CA

8

7

Cornell University

NY

9

10

South Carolina State University**

SC

10

8

University of California, Davis**

CA

18

6

University of Michigan, Ann Arbor*

MI

*Public University

**Public Land-Grant Institution
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Appendix C
Participant Informed Consent
Dear Participant,
I am a PhD candidate in the Educational Leadership program at Clemson University. I am
conducting a case study as part of the requirements for my degree. The title of this study is
Exploring the Institutionalization of Service-Learning at Land-Grant Colleges in South Carolina.
The purpose of this study is explore and describe the factors that characterize and distinguish the
institutionalization of service-learning in two land-grant institutions in South Carolina.
By agreeing to participate in this study, you may be interviewed by the researcher in a face- toface interview or in a focus group. The interview questions will focus on service-learning mission
and philosophy, faculty involvement and support, student involvement and support, community
participation and partnerships, and institutional support for service-learning. The interviews will
vary in length but should not exceed one hour. The interviews will be audio recorded. As part of
participating in this study, the researcher may ask to observe a service-learning class at your
institution or service-learning project in your community. The researcher may ask you to show
documents that highlight service-learning efforts at your institution. Finally, you may be asked to
participate in a focus group to corroborate the findings of this study prior to publication.
Your participation in this study will help to identify what characterizes the institutionalization of
service-learning at land-grant institutions, that were uniquely founded on the notion of public
service. There are no known risks involved in participating in this study. You may choose not to
answer questions in the interview and you may choose to terminate the interview at any point.
The identity of your institution will be revealed in this study but your identity will remain
confidential. The researcher will assign codes to protect the identity of each participant. Only the
researcher and her faculty advisor will have access to this identifying information. The researcher
will keep the names and assigned codes in a locked file cabinet in a locked office at the
researcher’s home institution.
If you are interested in learning more about the themes and the lessons learned in this study, you
may contact the researcher for this information. The Institutional Review Board and the
Department of Educational Leadership at Clemson University have approved this research
project. If you have any questions about your participation in this study please contact the
Director of Research Compliance at Clemson University: Tracy Arwood (864-656-1525) or the
researcher: Lorilei Swanson (864-656-0480). By signing this informed consent document, you
are giving voluntary consent for participation in this research project.
Thank-you for your time and interest in this project,
Lorilei Swanson

_________________________________________________Participant’s Signature and Date
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Appendix D
Interview Protocol
Participant(s):____________________________________________________________
Time Begun_____________ Time Ended_________ Date________________________
The researcher will begin the interviews by introducing herself and explaining the purpose of the study. The researcher
will then explain the risks and benefits of participating in the study and explain that participation is completely
voluntary. The researcher will obtain informed consent from participants and thank them for agreeing to talk about their
experiences in service-learning on their campus or at their partner institution. The following interview questions are a
sample of the types of questions the researcher will ask the participants in the study.*
1) Introductory questions
a. How are you involved in service-learning at this institution?
b. Tell me about service-learning at this institution.
c. What has your experience with service-learning been at this institution?
2) Mission and philosophy of service-learning.
a. What is the mission of service-learning in the college?
b. What is the philosophy of service-learning in the college?
c. How does this mission and philosophy of service-learning shape the experiences of service-learning at the
college.
d. How does the mission and philosophy of service-learning relate to the institution mission and vision?
3) How do faculty support and get involved in service-learning at this institution?
a. What faculty members and what departments are involved in service-learning?
b. How do faculty feel about service-learning?
c. What are the benefits for faculty who participate in service-learning?
d. What are the drawbacks for faculty who participate in service-learning?
e. How do faculty members new to service-learning get started using service-learning?
4) How do students support and get involved in service-learning at this institution?
a. What students are involved in service-learning?
b. How do students feel about participating in service-learning?
c. What are the benefits for students who participate in service-learning?
d. What are the drawbacks for students who participate in service-learning?
e. What types of service-learning experiences do students participate in most?
5) How do community partners participate in service-learning at this institution?
a. How do community partners get selected to participate in service-learning?
a. What types of community partners are involved in service-learning at this institution?
b. What are the benefits for community partners who participate in service-learning?
c. What are the drawbacks for community partners who participate in service-learning?
d. How do community partners participate in service-learning experiences at this institution?
6) How does your institution support service-learning at this institution?
a. How does this institution celebrate service-learning?
b. How does this institution support service-learning efforts?
c. How are faculty recognized and rewarded for participating in service-learning?
d. How are students recognized and rewarded for participating in service-learning?
e. How are faculty and students encouraged to participate in service-learning?
*The researcher will ask additional questions to elicit more information about the participant’s experiences by
following the participant’s stories, as one would in the normal flow of conversation.
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Appendix E
Clemson University Sources of Data
CU Interviews
1. Campbell Scholar
2. Building Dreams students
3. Sociology faculty
4. Code Elementary After School community partner
5. Agriculture Faculty
6. Edan Farms community partner
7. Honors student
8. FOLKS board member
9. Foothills Alliance partner
10. Free Clinic partner
11. Hunger Awareness/sociology students
12. Impact partner
13. Public Health faculty
14. Gatekeeper
15. PRTM faculty
16. Northside Elementary After School partner
17. Relay for Life student
18. Landscape grad student
19. English faculty
20. Senior Solutions partner
21. Sprouting Wings Director
22. Alternative Break Student Leader
23. Civics and Service House students
24. Teacher Education faculty
25. Tigers Go Ministries students
26. United Way partner
27. Gatekeeper
28. Alternative School partner
29. VISTA worker
30. Kellet Elementary After School partner
31. Marketing faculty
32. Collaborative/NDPC staff
33. Horticulture faculty
34. Community Service Office Director
35. Nursing Faculty
36. Sociology faculty
CU Documents
1. Service-Learning Journal Guidelines
2. History of Service-Learning article
3. Portfolio Guidelines
4. Sociology Service-Learning Syllabus
5. SCCC Affiliation Agreement
6. Faculty evaluation for students
7. Collaborative
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8.
9.
10.
11.

Campus Compact Survey
Breaking Ground article
Ten Year Goals
Six things you should know, Clemson World (Newell, 2002)

CU Observations
1. PSA trip Camp Bob Cooper staff members
2. PSA trip tour of campus
3. Civics and Service House PSA trip
4. OTEI workshop – Nursing faculty
5. Meeting with USC-Aiken
6. PSA trip on the bus
7. PSA trip
8. Community Service Office
9. Sandhill Research and Education Center
10. USC-Aiken meeting
11. World of Energy – Horticulture celebration
12. Camp Long – PSA trip
13. Experimental Forest, OTEI workshop
14. PSA trip
15. Paul Loeb
16. Web site
17. Student Affairs defining service meeting
CU Web documents
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Honors student Clemson News
Community Service
Service Alliance
Partner Database
Public Service Activities
Course Syllabi (from Service Alliance)
Youth Learning Institute
Vision/Mission
CU History
Creative Inquiry
Campus Compact

CU Artifacts
1. Journal, multicultural crayons and pencils
2. Botanical Gardens Nature Based Art
3. Volunteer Fair pen, keychain, coin
CU Records
1.Campbell Scholar journal entries
2.Community Service Grant journal entries
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Appendix F
South Carolina State University Sources of Data
Interviews
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.

1890 Extension administrator
Criminal Justice faculty member
Gatekeeper
Gatekeeper
Student Life and Leadership administrator
Student volunteer (Honors)
Honors Program administrator
Habitat for Humanity community partner
Teacher Education faculty
Teacher Education faculty
Teacher Education faculty
Teacher Education faculty
Student volunteer (transportation)
Student volunteer (Business)
Positeen community partner
Safekids community partner
STEM scholarship staff
Student volunteer (industrial technology)
Residential Life staff
2 Business faculty
Fraternity leader (faculty) and fraternity president
2 Student Retention and Success administrators
Science and Technology faculty

Documents
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Student Success and Retention Flier
Alumni Newsletter
Alumni Newsletter
Annual Report
Criminal Justice Flier
1890 Extension Brochure
Rubric completed by gatekeeper
Themes from Executive Speaker Series survey
Campus Compact Affiliation Agreement
Honors Program Newsletter
PreStep Service-Learning Manual

Audio-visual materials
1. Habitat for Humanity CD with Photos
Records or memos
1.
Service-Learning Office files
2.
Service-Learning Office files
Artifacts
1. Honors Cup
2. SCSU pin with new logo
3. Orangeburg Massacre Monument
4. Historical building covered in black tarp
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Participant Observations
1.
First day on campus
2.
After school program
3.
Relay for Life Bank Day
4.
Tour of campus
5.
Executive Speakers Series
6.
Executive Speaker Lecture
7.
Community Partner
8.
Gatekeeper
9.
Positeen
10.
Relay for Life
11.
Science and Technology Competition
12.
Safekids Board Meeting
13.
Student
14.
Support Letter
15.
Business Class
Web Documents
1.
Bulldog Battalion
2.
Clyburn History
3.
Democrat Debate
4.
History of SCSU
5.
Indicators of Engagement Project
6.
Orangeburg Massacre
7.
Pains of Preservation
8.
1890 Research and Outreach
9.
SCSU Facts
10.
SCSU Mission
11.
SCSU President Message
12.
Community Service Honor Roll
13.
Washington Monthly Top Ten Recognition
14.
Washington Monthly Second Year Recognition
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Appendix G
Institutional Review Board Acceptance
---------------------------- Original Message ---------------------------Subject: Validation of IRB application #IRB2007-095 entitled "Exploring
the Institutionalization of Service-Learning at Land-Grant Colleges in
South Carolina"
From: "Daniel Harris" <dharri2@CLEMSON.EDU>
Date: Wed, March 28, 2007 3:04 pm
To:
fkw@CLEMSON.EDU
-------------------------------------------------------------------------Dear Dr. Williams:
The Chair of the Clemson University Institutional Review Board (IRB)
validated the proposal identified above using Exempt review procedures
and a determination was made on March 28, 2007that the proposed
activities involving human participants qualify as Exempt from continuing
review under Category 1 based on the Federal Regulations. You may
begin this study.
Please remember that no change in this research proposal can be initiated
without prior review by the IRB. Any unanticipated problems involving
risks to subjects, complications, and/or any adverse events must be
reported to the IRB immediately. The Principal Investigator is also
responsible for maintaining all applicable protocol records (regardless
of media type) for at least three (3) years after completion of the study
(i.e., copy of validated protocol, raw data, amendments, correspondence,
and other pertinent documents). You are requested to notify the Office of
Research Compliance (ORC) if your study is completed or terminated.
Attached are documents developed by Clemson University regarding the
responsibilities of Principal Investigators and Research Team
Members. Please be sure these are distributed to all appropriate
parties.
Good Luck with your study and please feel free to contact us if you have
any questions. Please use the IRB number and title in all communications
regarding this study
Daniel Harris
IRB Program Assistant
Office of Research Compliance
223 Brackett Hall
Clemson University
Clemson, SC 29634-5704
dharri2@clemson.edu
Phone: 864-656-0636
Fax: 864-656-4475
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